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      The College 

Erdiston Teachersô Training College is located at Pine Hill, St. Michael. 

Its pristine grounds, classic architecture and panoramic view of 

Bridgetown provide a unique atmosphere that is conducive to a 

rewarding learning experience. Founded in 1948, the College from its 

inception was the premier provider of teacher training in Barbados and 

the Eastern Caribbean. Erdiston has a rich history and has maintained a 

high standard of professionalism over the years. Consequently, it has 

contributed significantly to the continued success of the education 

system. 

 

Erdiston House © 1959 
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WELCOME  

 

Welcome to the Bachelor of Education 

Programme (B.Ed.).  We are pleased 

that you have decided to embark on 

this programme of study to enhance 

your skills in the area of teacher 

education. We can assure you that the 

experiences provided through this 

programme will equip you to deal with 

the plethora of challenges which 

confront present day classroom 

teachers. Moreover, it will offer 

solutions that are research-based and 

grounded in contemporary theories of 

education. Additionally, there will be a 

strong link between theory and 

practice which would allow 

participants to apply knowledge 

gained to teaching and learning. 

 

This handbook will provide you with 

guidance on the various courses 

offered in this programme. It will also 

furnish you with information on 

faculty, courses and programme 

policies and procedures.  You are 

advised to become familiar with the 

guidelines as outlined in this handbook 

so that your sojourn at the College can 

be rewarding and successful. 

 

Be assured that we are here to support 

you as you embark on this new and 

exciting professional journey. 

 

 

 

Patricia Saul, Ph.D. 

Programme Coordinator 

 

MISSION STATEMENT  

 

Erdiston Teachersô Training College provides high quality 

training and professional development for educators while 

advancing scholarly research and facilitating the delivery of 

programmes that are aligned with the educational needs of the 

public. 

 

VISION STATEMENT  

 

Erdiston Teachers' Training College will be a globally 

recognised institution delivering high quality training that 

empowers individuals to become innovative educators. 

 

MANTRA  

 

I am an effective teacher. I enrich lives. 

 

PHILOSOPHICAL STATEMENT  

Since 1948, Erdiston Teachersô Training College has been 

recognised as a leading institution for teacher education both 

local and regionally. Building on this high standing in the 

realm of teacher education, the College now seeks to explore 

new frontiers through the launch of its Bachelor of Education 

Programme for teachers at the primary level.  This elevation 

of the College to the status of a degree granting institution is 

an indication of the maturity which it has reached and is 

validation of its capacity to deliver education that is 

benchmarked against global standards.   

Erdiston Teachersô Training College has the responsibility for 

ensuring that teachers who are certified as educational 

practitioners are in possession of the relevant competencies, 

skills, attitudes and dispositions that would allow them to 

deliver quality education to the nationôs children. In order to 

teach effectively, teachers must not only master subject 

matter knowledge, but must be  cognizant of studentsô 

intellectual, emotional, social, affective and moral 

development, and understand how these can impact teaching 

and learning. Additionally, the teacher must be aware of the 

emerging societal issues that affect education locally, regionally and internationally. Moreover, the 

teacher must seek to resolve issues of identity and self with respect to his/her calling or vocation.  Against 

such a background, the Bachelor of Education is designed to develop the teacher as a practitioner and as 

an individual who will shape the development of literate, numerate, skilled, lifelong learners who are 

driven by desirable values, and who will contribute to the development of themselves, their communities 

and their nation. 
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STAFF CONTACT INFORMATION  

 

Erdiston Teachersô Training College 

Pine Hill, St. Michael, BB11113 

PBX (246) 535-3620 

 

Mrs Barbara Parris: Principal 

Email: bparris@ettc.edu.bb 

 

Dr Patricia Saul: Deputy Principal 

English  

Email: psaul@ettc.edu.bb 

 

Mr Henderson Nurse:  Senior Tutor 

Geography, Social Studies & Education for 

Sustainable Development 

Email: hnurse@ettc.edu.bb 

 

Miss Maxine Moore: Senior Tutor 

Education, Curriculum, and Sociology of 

Education  

Email: mmoore@ettc.edu.bb 

 

Dr Ramona Archer-Bradshaw: Senior Tutor 

Science  

Email: rarcher-bradshaw@ettc.edu.bb 

 

Mrs Wendy Lowe-Eastmond: Tutor 

Research Methods and Evaluation  

Email: wlowe-eastmond@ettc.edu.bb 

 

Mr Jefferson Firebrace: Tutor 

Assessment and Evaluation  

Email: jfirebrace@ettc.edu.bb 

Ms Grace-Anne Crichlow: Tutor 

Modern Languages 

Email: gcrichlow@ettc.edu.bb 

Mrs Catherine Gibson: Tutor  

Business Education 

Email: cgibson@ettc.edu.bb 

Mr Hallam Clarke: Tutor 

Social Studies, Geography and History  

Email: hclarke@ettc.edu.bb 

Miss Desiré Browne: Tutor 

Education, Curriculum, Sociology of Education 

Email: dbrowne@ettc.edu.bb 

Mrs Tracy Carter-Morris: Tutor  

Education Administration 

Email: tcarter-morris@ettc.edu.bb 

 

Miss Rozanne Walrond: Tutor 

Science 

Email: rwalrond@ettc.edu.bb 

 

Miss Janice Holligan: Tutor 

Information Technology  

Email: jholligan@ettc.edu.bb 

 

Miss Sharon Warner: Tutor 

English  

Email: swarner@ettc.edu.bb 

 

Mrs Joy Knight-Lynch: Tutor 

Music 

Email: jknight-lynch@ettc.edu.bb 

Mr Kerry Belgrave: Tutor (Ag) 

English 

Email: kbelgrave@ettc.edu.bb 

Mr Ryan Wilkinson:  Tutor (Ag) 

Mathematics 

rwilkinson@ettc.edu.bb 

Mrs Felicia Worrell: Principalôs Secretary 

Email: fworrell@ettc.edu.bb 

 

Mrs Tessa Collymore: Stenographer/Typist 

Email: tcollymore@ettc.edu.bb 

Miss Jacqueline Benjamin: Clerical Officer  

Email: jbenjamin@ettc.edu.bb 

Mr Gerry Haynes:  Registry Clerk 

Email: ghaynes@ettc.edu.bb 

 

mailto:psaul@ettc.edu.bb
mailto:jfirebrace@ettc.edu.bb
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ADMISSION REQUIREMENTS  

The minimum entry requirements for 

admission to the primary programme 

of the Bachelor of Education are five 

subjects in the Caribbean Secondary 

Education Certificate (CSEC) at 

General Proficiency Grades I, II or 

III, or five subjects at the General 

Certificate in Education ï Ordinary 

(GCE ñOò) level. These subjects 

should include: 

¶ English A 

¶ Mathematics 

¶ Social Studies or History or 

Geography 

¶ Science ï Integrated Science or 

Human & Social Biology or 

Agricultural Science or Pure 

Science 

¶ One additional subject 

 

PROGRAMME DETAILS  

EXEMPTIONS  

If an applicant already possesses an Associate Degree in 

Education or an equivalent qualification at the tertiary level, 

he/she may request to be exempted from selected courses in 

the B.Ed. programme.  For exemptions to be considered, the 

applicant should have passed the course(s) with at least a 

grade of B or the equivalent. The transcript and course 

outlines must accompany the request for exemption. Persons 

who are granted exemptions will be required to complete the 

additional credits of the B.Ed. programme to be awarded the 

degree. 

ANNUAL FEES 

 

¶ Registration Fee:   BDS $150.00 

¶ Tuition Fee BDS $2,500.00 

¶ Guild Fee BDS $120.00 

 

 
 

AWARD REGULATIONS  

Participants may be awarded the Bachelor of Education with 

First Class Honours, Upper Second Class Honours, Lower 

Second Class Honours, or Pass. 

 

GRADING SCHEME  

 

GRADE GRADE POINTS  PERCENTAGE RANGE 

A+ 4.3 90-100 

A 4.0 80-89 

A- 3.7 75-79 

B+ 3.3 70-74 

B 3.0 65-69 

B- 2.7 60-64 

C+ 2.3 55-59 

C 2.0 50-54 

FAIL  0.0 0-49 

 

Under this grading scheme, the pass mark is 50% and the minimum Grade Point Average (GPA) required 

for graduation is 2.0. Outright failure will correspond to the 0-49% range, which is zero grade point. 

Students who fail a course may retake the course when it is offered by the College again, or they may pay 

a fee and take the course out of semester.  The resits must attend at least four sessions before they are 

allowed to rewrite the course or examination. 
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GPA Degree Classification 

3.70 and above First Class 

3.00 ï 3.69 Upper Second Class 

2.70 ï 2.99 Lower Second Class 

2.00-2.69 Pass 

 

PROGRAMME DESCRIPTION  

The Bachelor of Education (B.Ed.) programme is designed to cater to the initial training needs of 

untrained teachers or persons who are desirous of entering the teaching profession.  The programme is 

also structured to facilitate the professional development of trained teachers who do not possess a 

Bachelorôs Degree.  Hence, the B.Ed. programme makes provision for credits to be awarded for courses 

successfully completed in other programmes of study such as the Associate Degree in Education (ADE), 

the Two-year In-service Teachersô Certificate or their equivalent. 

The programme will provide participants with a sound foundation in the theory and practice of education 

to enhance their personal and professional growth.  Additionally, it will assist teachers in implementing 

the curriculum in a manner that caters to the diverse needs of learners.  A wide range of issues related to 

education at the national, regional and global levels will be addressed. 

GENERAL OBJECTIVES  

V Use a plethora of student-centred approaches to deliver instruction in varied environments 

V Use technology to enhance teaching and learning  

V Encourage intellectual curiosity among students 

V Reflect on pedagogical practices objectively  

V Use research to monitor and evaluate teaching and learning in the classroom 

V Apply strategies to cater to the needs of diverse learners   

V Value the importance of lifelong learning and continuous professional development 

V Demonstrate attitudes and behaviours consistent with the teaching profession 

V Guide students in developing multiple literacies  

V Use a variety of appropriate assessment strategies to guide and support instruction  

V Address contemporary issues in education 

V Provide educational experiences that will develop citizens who can meet the demands of the 

digital information age 

V Demonstrate the qualities of an effective teacher  

 

CREDIT HOURS 

Each course is of 45 hours duration and is worth 3 credits. The time will be distributed over a 15 week 

period at 3 hours per week.  
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PROGRAMME STRUCTURE 

The structure of the programme to be followed by students pursuing the Bachelor of Education- 

Primary is outlined below.  
 

The programme will consist of a total of 120 credits outlined as follows:  

a. Fundamentals of Education (27 credits) 

b. General Education (18 credits) 

c. Core Subjects (48 credits) 

d. Teaching Practicum (21 credits)  

e. Electives (6 credits) 
 

COURSE DESCRIPTIONS 

A. Fundamentals of Education: The Fundamentals comprise the professional core of the programme 

and include the following courses.  

Fundamentals of Education 27 CR 

ETTC/FE 101 From Then Until Now: Exploring Principles of Education  3 

ETTC/FE 102 Introduction to Early Childhood Education, Care and Development 3 

ETTC/FE 103 Developing the Effective Teacher I  3 

ETTC/FE 104 Introduction to Human Growth and Development  3 

ETTC/FE 201 Understanding Exceptionalities in the Classroom  3 

ETTC/FE 202 Developing the Effective Teacher II  3 

ETTC/FE 203 Understanding the Principles and Practice of Curriculum  3 

ETTC/FE 301 Classroom Assessment and Evaluation 3 

ETTC/FE 302 Introduction to Educational Research  3 

 

B. General Education: The General Education Courses are designed to enhance teacher competencies 

in the areas of language use, professionalism, self-knowledge, technology integration, and the social 

issues which are important to the development of education in Barbados and the Caribbean.  

General Education 18 CR 

ETTC/GE 101   Teacher Formation and Professional Development  3 

ETTC/GE 201 Exploring Social Issues in Education  3 

ETTC/GE 202  Developing English and Communication Skills 3 

ETTC/GE 301  Enhancing Pedagogy through Technology  3 

ETTC/GE 302  Exploring the Teaching of Aesthetics   3 

ETTC/GE 406 Exploring Science, Technology and Society  3 
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C. Core subjects: These courses comprise the essential rudiments which must be covered by all students 

in the core subject areas. They include teaching methods for Language Arts, Mathematics, Science 

and Social Studies. (48 Credits) 

The Teaching of Language Arts  12 

ETTC/LA 101 Content and Pedagogical Approaches in Language Arts at the Primary Level  

ETTC/LA 102 Literacy Development in Early Childhood  

ETTC/LA 201 Teaching Reading at the Junior Level: Content and Pedagogical Approaches  

ETTC/LA 301 The Teaching of Writing  at the Primary Level  

The Teaching of Mathematics  12 

ETTC/MA 101 Developing Number Concepts and Operations  

ETTC/MA 201 Key Concepts in Primary Mathematics  

ETTC/MA 301 Content and Pedagogical Approaches in Mathematics for Early Childhood  

ETTC/MA 302 Content and Pedagogical Approaches in Mathematics for Juniors  

The Teaching of Science  12 

ETTC/SC 101 Foundations in Primary Science and Technology Teaching I   

ETTC/SC 201 Foundations in Primary Science and Technology Teaching II  

ETTC/SC 202 Content and Pedagogical Approaches in Science for Early Childhood  

ETTC/SC 301 Content and Pedagogical Approaches in Science for Juniors  

The Teaching of Social Studies 12 

ETTC/SS 101 Content and Pedagogical Approaches in Social Studies at the Primary Level  

ETTC/SS 201 Planning, Teaching and Assessing Social Studies in the Primary Grades   

ETTC/SS 301  Methods of Inquiry and Field Work in Social Studies  

ETTC/SS 302 Teaching Global and Contemporary Social Issues in Social Studies  
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D. Teaching Practicum (21 credits) - 630 hours of classroom time  

1 credit  = 30 hours of teaching practice  

¶ The Supervised Teaching Practicum (TP) will  spread over the duration of the four year 

programme. It will be divided into four stages: initial practicum (2 weeks), novice practicum 

(once weekly for five (5) semesters), intermediate practicum ( 3 weeks - participants will be 

attached to co-operating teachers in schools where they would observe lessons, teach selected 

lessons with the guidance of their cooperating teachers, and keep a reflective journal), and 

advanced practicum (11 weeks) one semester. 

¶ At the end of the Teaching Practicum, student teachers will be required to submit a teaching 

portfolio which includes an action research report. The portfolio will be worth 25% of the final 

Teaching Practicum grade. Participants must obtain a passing grade in both the practical teaching 

and the portfolio in order to successfully complete the Teaching Practicum. 

The details of each component of the practicum are shown below: 

Teaching Practicum Components of the B. Ed 

Teaching Practicum # Weeks Number 

of Hours 

per Week 

Year Semester Total 

Number 

of Hours 

Credits 

Initial  1 23 1 2 23 NCR 

1 23 2 1 23 NCR 

Novice 

 

12 5 1 2 60 2 

12 5 2 1 60 2 

12 5 2 2 60 2 

12 5 3 1 60 2 

12 5 3 2 60 2 

Intermediate 3 23 4 1 69 2.3 

Advanced 11 23 4 2 253 8.4 

Total Number of Hours     622 20.7* 

 

*The four components of the Teaching Practicum account for 20.7 credits (622 hours).   Since 

the total number of credits required is 21 credits (630 hours), the remaining 0.3 credits (8 

hours) will be taken into account during the microteaching process. 
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Each core course will require participants to undertake one (1) hour of microteaching. This 

means that the four core courses will account for four (4) credit hours.  The remaining four (4) 

credit hours will be accounted for in the course ñDeveloping the Effective Teacher IIò.   

NB 

¶ 30 teaching practice hours = 1 credit  

¶ No credit (NCR) will be awarded for the initial practicum. 

¶ One full week of Teaching Practicum = 23 hours.  This was calculated at 5 hours per day 

from Monday to Thursday and 3 hours on Friday. 

¶ During the Novice Practicum, participants will be required to engage in TP for a full day 

once every week (preferably Mondays) during the teaching term. This will be facilitated 

for 12 weeks during each teaching term.  

 

ELECTIVES 

¶ Electives:  Student may take any two courses from the group below. (6 credits) 

Electives (Choose any two) 6 CR 

ETTC/EL 401 Content Area Literacy 3 

ETTC/EL 402 Spanish 3 

ETTC/EL 403 Health and Family Life Education  3 

ETTC/EL 404 The Teaching of Physical Education    3 

ETTC/EL 405 Introduction to Educational Leadership 3 

ETTC/EL 406 Teacher Toolbox for the 21
st
 Century 3 

 

 

SCHEDULING OF COURSES PER SEMESTER 

The Bachelor of Education Programme will be delivered in three tracks.  A full time daytime 

programme of four yearsô duration will be delivered to persons who are not yet in the teaching 

service. This same programme will be available to novice teachers on a part-time basis in the 

evening, but participants who access this track will complete the programme in six years since 

they will take three courses per semester. An additional part-time evening programme of three 

yearsô duration will be delivered to persons who have already accessed teacher training, but do 

not yet possess a degree. This cohort would need to complete a total of fifty-four (54) credits in 

order to qualify for the award of the Bachelor of Education Degree as long as they merit the 

requisite exemptions. Alternatively, persons may opt to take some courses in the summer and 

finish their programme earlier than the stipulated time.  
  



Page | 14  
 

BACHELOR OF EDUCATION : PRIMARY  

(UNTRAINED COHORT) COURSES ï [120 CREDITS] 

 

YEAR 1 SEMESTER 1 

ETTC/FE 101  From Then Until Now: Exploring Principles of Education  

ETTC/GE 101 Teacher Formation and Professional Development   

ETTC/FE 102 Introduction to Early Childhood Care and Development 

ETTC/FE 103 Developing the Effective Teacher I  

ETTC/LA 101 Content and Pedagogical Approaches in Language Arts at the Primary Level  

YEAR 1 SEMESTER II  

ETTC/LA 102 Literacy Development in Early Childhood: Content and Pedagogical Approaches  

ETTC/MA 101 Developing Number Concepts and Operations  

ETTC/SC 101 Foundations in Primary Science and Technology Teaching I 

ETTC/FE 104 Introduction to Human Growth and Development  

ETTC/SS 101 Content and Pedagogical Approaches in Social Studies at the Primary Level  

YEAR 2 SEMESTER 1 

ETTC/FE 201 Understanding Exceptionalities in the Classroom  

ETTC/FE 202 Developing the Effective Teacher II  

ETTC/LA 201 Teaching Reading at the Junior Level: Content and Pedagogical Approaches 

ETTC/SC 201 Foundations in Primary Science and Technology Teaching II  

ETTC/MA 201 Key Concepts in Primary Mathematics  

YEAR 2 SEMESTER II  

ETTC/FE 203 Understanding the Principles and Practice of Curriculum  

ETTC/GE 201 Exploring Social Issues in Education  

ETTC/GE 202 Developing English and Communication Skills  

ETTC/SS 201 Planning, Teaching and Assessing Social Studies in the Primary Classroom  

ETTC/SC 202 Content and Pedagogical Approaches in Science for Early Childhood  

YEAR 3 SEMESTER 1 

ETTC/SS 302 Teaching Global and Contemporary Social Issues in Social Studies 

ETTC/FE 301 Classroom Assessment and Evaluation 

ETTC/FE 302 Introduction to Educational Research  

ETTC/GE 301 Enhancing Pedagogy Through Technology  

ETTC/MA 301 Content and Pedagogical Approaches in Mathematics for Early Childhood  

YEAR 3 SEMESTER II  

ETTC/MA 302 Content and Pedagogical Approaches in Mathematics for Juniors  

ETTC/LA 301 Teaching of Writing at the Primary Level  

ETTC/SS 301 Methods of Inquiry and Field Work in Social Studies 

ETTC/SC 301 Content and Pedagogical Approaches in Science for Juniors  
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ETTC/GE 302 Exploring the Teaching of Aesthetics  

YEAR 4 SEMESTER 1 

ETTC/GE 406 Exploring Science, Technology and Society  

ETTC/TP 407 Teaching Practicum  [Intermediate 3 Weeks] 

Electives (select any 2)  

ETTC/EL 401 ¶ Content Area Literacy  

ETTC/EL 402 ¶ Spanish  

ETTC/EL 403 ¶ Health and Family Life Education 

ETTC/EL 404 ¶ The Teaching of Physical Education  

ETTC/EL 405  ¶ Introduction to Educational Leadership  

ETTC/EL 406 ¶ Teacher Toolbox for the 21
st
 Century 

YEAR 4 SEMESTER 2 

ETTC/TP 408 Teaching Practicum  [Advanced , 11 Weeks] 
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BACHELOR OF EDUCATION : PRIMARY  

 (TRAINED COHORT) COURSES - [54 CREDITS ] 

 

16 COURSES   

48 CREDITS +  6 CREDITS OF TEACHING PRACTICE ( TP) 

YEAR 1 SEMESTER I 

ETTC/FE 101  From Then Until Now: Exploring Principles of Education  

ETTC/GE 101   Teacher Formation and Professional Development  

ETTC/FE 102   Introduction to Early Childhood Care and Development  

YEAR 1 SEMESTER II  

ETTC/LA 102  Literacy Development in Early Childhood: Content and Pedagogical Approaches 

ETTC/MA 301  Content and Pedagogical Approaches in Mathematics in Early Childhood 

ETTC/SC 202 Content and Pedagogical Approaches in Science for Early Childhood 

YEAR 2 SEMESTER I 

ETTC/FE 201 Understanding Exceptionalities in the Classroom  

ETTC/FE 202 Developing the Effective Teacher II  

ETTC/GE 201 Exploring Social Issues in Education  

YEAR 2 SEMESTER II  

ETTC/SC 301 Content and Pedagogical Approaches in Science for Juniors 

ETTC/FE 203 Understanding the Principles and Practice of Curriculum  

ETTC/GE 302 Exploring the Teaching of Aesthetics 

YEAR 3 SEMESTER I 

ETTC/SS 302 Teaching Global and Contemporary Social Issues in Social Studies 

ETTC/GE 406 Exploring Science, Technology and Society  

ETTC/TP 409 Teaching Practicum  [Intermediate - 3 Weeks] 

YEAR 3 SEMESTER II  

ETTC/EL 405   Introduction to Educational Leadership  

ETTC/EL 406 Teacher Toolbox for the 21
st
 Century 

ETTC/TP 410 Teaching Practicum   [Advanced -  4 Weeks] 
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PROGRAMME COURSES 

SECTION 1: FUNDAMENTALS  OF EDUCATION  

 

1. ETTC/FE 101:  FROM THEN UNTIL NOW: EXPLORING PRINCIPLES OF EDUCATION 

 

Semester:   Year 1, Semester 1 

Prerequisites:   None 

 

Course Description 

This course is designed to provide participants with a clear understanding of the key principles of 

education.  It will also equip them with sound knowledge of the structure and governance of education in 

Barbados and afford the opportunity to gain insights into the history and development of education in 

Barbados and the Caribbean.  Participants will explore the role and function of the teacher and examine 

global trends in education. Through this course, it is hoped that participants will develop as professionals 

with a sound knowledge of the key principles of education.   

 

General Objectives 

V Understand the purpose and aims of education  

V Know the meaning of key terms in education 

V Know the global trends in education 

V Recognise how global trends in education influence Caribbean education policy    

V Be aware of the history and development of education in Barbados and the Caribbean region  

V Be cognizant of the structure and governance of education in Barbados  

V Comprehend the role and function of the teacher   

V Value the importance of teaching as a profession  

V Understand the role of industrial relations in the teaching profession 

 

Course of Study 

Module 1:  Purposes and Aims of Education  

Module 2:  Global Trends in Education 

Module 3:  History and Development of Education in Barbados and the Caribbean Region 

Module 4:  Structure and Governance of Education in Barbados 

Module 5:  The Role and Function of the Teacher  

 

Course Content 

 

Module 1:  Purposes and Aims of Education  

Key Question: What does the teacher need to know about the purpose and aims of education in order to 

develop as a professional?   

 

Areas of Focus: 

ü Purposes and aims of education 

ü The school and its purpose 

ü Forms of education 

ü Levels and types of schooling 

ü Definitions of terms: schooling, education, training, learning, teaching 

 

 

 



Page | 18  
 

Module 2: Global Trends in Education 

Key Question: How have the global trends in education influenced educational policy in the Caribbean 

region?  

 

Areas of Focus: 

ü Global perspectives on education 

ü Stability and change: traditional vs. progressive education 

ü Education reform globally 

ü Impact of global trends on Caribbean education systems 

 

Module 3: History and Development of Education in Barbados and the Caribbean Region 

Key Question: How has education in Barbados and the Caribbean region evolved over the years?  

 

Areas of Focus: 

ü History of education in Barbados and the Caribbean region 

ü History of the provision of educational opportunities in Barbados 

ü Contribution of education to the development of Barbados 

ü Innovations  undertaken locally in education 

 

Module 4: Structure and Governance of Education in Barbados  

Key Question: How does the teacher fit into the structure and governance of education in Barbados?   

 

Areas of Focus: 

ü Structure of the education system in Barbados 

ü Financing and governance of the education system in Barbados  

ü Philosophical foundations of the education system in Barbados 

 

Module 5: The Role and Function of the Teacher  

Key Question: What do I need to know about my role and function as a teacher to guide my practice? 

 

Areas of Focus: 

ü Characteristics of the effective teacher 

ü Ethical and legal issues facing the teacher 

ü Reasons for being a teacher 

ü The professional teacher 

ü Teaching as a profession 

ü Structure and goals of the teaching service  

ü Laws and forces governing the  teacher 

ü Duties and sanctions for the teacher 

ü Industrial relations and the teacher 

o The role of trade unions in the development of the teaching profession in Barbados 

 

Learning Strategies or Approaches 

 Case Studies 

 Discussion 

 Co-operative Learning 

 Debates 

 Questioning 

 Lecture 
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Assessment 

 

× Coursework may consist of:  

¶ Analysis of a policy paper   40% 

¶ Group presentations    30% 

¶ Position paper   30% 

 

Resources 

 

Texts: 

 

Canestrari, A.S. & Marlowe, B.A. (Eds.). (2013). Educational foundations: An anthology of critical 

 readings. Los Angeles: Sage. 

 

Dewey, J. (1944). Democracy in education: An introduction to the philosophy of education. New York: 

 The Free Press. 

 

Farrant, J.S. (1980). Principles and practice of education (New Edition). Harlow: Pearson Education.  

  

Ornstein, A. C. & Lavine, D. U. (2006). Foundations of education (9
th
 ed.). Boston, MA:  Houghton 

 Mifflin.  

 

Semel, S. F. (Ed.). (2010). Foundations of education: The essential text.  London: Routledge.  

 

Walters, E. H. & Castle, E. B. (1967).  Principles of education: With special reference to teaching in the 

 Caribbean.  London: George Allen & Unwin. 

 

 

 

 

 

2. ETTC/FE 102:  INTRODUCTION TO EARLY CHILDHOOD EDUCATION, CARE AND 

DEVELOPMENT 

 

 

Semester:    Year 1, Semester 1 

Prerequisites:  None 

 

Course Description 

Participants in this course will be introduced to a number of key theoretical concepts pertinent to the 

facilitation of learning in the early years. These concepts will equip them with the knowledge and skills 

needed to promote high-quality, positive learning environments. They will also learn how to provide 

exceptional care to ensure the optimal development of young students, ages three to eight.  This course is 

also designed to help participants develop an understanding of the theoretical and philosophical 

foundations of early childhood education.  In an effort to provide a practical forum in which participants 

can develop the necessary skills and competencies, they will be required to engage in school-based 

activities in early childhood settings.  
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Course Duration 

 

The course duration is 45 hours - 42 hours of face-to-face engagement and three 3 notional hours for 

online engagement. 

 

General Objectives 

V Operationalise best practices in the education, care and development of young students 

V Apply knowledge of the theoretical and philosophical foundations to the practice of early 

childhood education 

V Develop the cognitive and non-cognitive abilities in young students 

V Reflect on professional growth as an early childhood practitioner 

V Collaborate with key stakeholders to facilitate best practices in early childhood education  

V Advocate for care and justice in the education of young children 

V Understand the importance of appropriate assessment tools and procedures for use in the early 

years  

V Exhibit teacher professionalism, best practices, and the knowledge and skills necessary for quality 

care and development of young children 

V Collaborate with peers to learn, grow, and develop skills needed for working with young children 

 

Course of Study 

Module 1:  Background to Early Childhood Education, Care and Development 

Module 2:  Understanding the Young Child 

Module 3:  The Effective Early Childhood Educator 

Module 4:  Creativity and Play in Early Childhood 

Module 5:  The Early Learning Environment 

Module 6:  Curriculum Integration and Implementation 

Module 7:  Assessment and Evaluation in Early Childhood  

Module 8:  Classroom and Behaviour Management in Early Childhood 

 

Course Content 

 

Module 1: Background to Early Childhood Education, Care and Development 

Key Questions: What is early childhood education, care and development? 

  What are the major goals of early childhood education?  

  Who are the main theorists and philosophical thinkers who influenced early childhood 

 practice? 

 How can the thoughts of theorists and philosophical thinkers underpin practice in early 

 childhood education? 

  What are the components of a quality early childhood programme? 

How can teachers collaborate with administrators, colleagues and families to provide a quality 

 early childhood programme? 

 

Areas of Focus: 

ü Defining early childhood care and development 

ü Major aims and goals of early childhood education 

ü Historical overview of early childhood education 

ü The role of early education in the present educational context 

ü Philosophical and theoretical foundations of early childhood education   

ü Approaches to early childhood education  

ü Features of a quality early childhood programme 
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Module 2: Understanding the Young Child 

Key Questions: What do teachers need to understand about how young children grow and develop? 

  How can teachers use knowledge of early childhood education to enhance their practice? 

  What strategies should be used to develop the ówhole childô? 

How should teachers respond to diversity in the early childhood classroom so that the 

needs of all students are met? 

 

Areas of Focus 

ü Theories of growth and development (Behavioural, Cognitive, Psycho-social, Socio-cultural) 

ü Social determinants which impact childhood growth and development  

ü Developmental characteristics of children 3-8 years old 

ü Developing the ówhole childô  - cognitive and non-cognitive skills  

ü Diversity in the early childhood classroom  

ü Literacy and numeracy in the early years 

 

Module 3: The Effective Early Childhood Educator 

Key Questions:  What is developmentally appropriate practice (DAP)?  

   How can (DAP) be used effectively by early childhood educators? 

 How can decisional capital be improved by early childhood educators? 

What does it mean to be an effective early childhood educator?  

What qualities, skills and attitudes do teachers require to facilitate effective instruction at 

the early childhood level? 

 

Areas of Focus: 

ü Background to, aims, core considerations and principles of DAP 

ü Teacher intentionality and decision making 

ü Understanding the role(s) of the early childhood teacher 

ü Qualities and characteristics of an effective early childhood teacher 

ü The early childhood educator as a reflective practitioner 

ü Teacher leadership in the early childhood setting 

ü Ethics in early childhood education 

 

Module 4: Creativity and Play in Early Childhood 

Key Questions: Why are creative nurturing and play-based learning important in the early childhood  

  setting? 

How can teachers nurture the development of creativity in young students? 

What do teachers need to know about play-based learning and the setting up of learning 

centres? 

 

Areas of Focus: 

ü Creativity - A necessary 21
st
 century skill 

ü Strategies for fostering creative thought and expression in young children 

ü Play-based learning in early childhood 

ü Theoretical support for play-based learning 

ü STEM learning as play in early childhood 

ü Developing learning centres 

ü Criteria for selecting toys and games 

ü The role of the early childhood  educator in developing creativity and facilitating play-based 

learning  
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Module 5: The Early Learning Environment 

Key Questions: Why is it important that teachers establish a nurturing, supportive early childhood  

 environment? 

  How can teachers establish a nurturing, supportive early childhood environment? 

  Why are resource materials and teaching aids important to enhancing the early 

 childhood environment? 

 

Areas of Focus: 

ü Creating a positive, supportive early childhood learning environment and atmosphere 

ü Guidelines for organising quality learning spaces  

ü Health and safety considerations in the early childhood setting 

ü Planning the daily schedule and using transitions 

ü The importance of  resource materials and teaching aids in early childhood education 

ü Theoretical support for resource materials and aids  

ü Selecting developmentally appropriate materials and teaching aids 

ü The important role of technology in the early childhood learning environment 

ü Selecting appropriate technological equipment and software 

 

Module 6: Assessment and Evaluation in Early Childhood  

Key Questions: Why is it important that young children be suitably assessed?  

What does the teacher need to know in order to improve assessment at the early 

childhood level? 

 

Areas of Focus 

ü The purposes served by assessment and evaluation in early childhood 

ü Authentic Assessment in early childhood education 

ü Types and uses of portfolios 

ü Observation as an assessment tool - keeping anecdotal records 

ü Creating checklists 

ü Involving parents in assessment - reporting and parent conferencing 

 

Module 7: Classroom/Behaviour Management in Early Childhood 

Key Question:  How can appropriate and sustainable behaviours and dispositions be fostered in young  

  children? 

 

Areas of Focus: 

ü Classroom management/behaviour management 

ü Understanding misbehaviour/deviance in young children  

ü Schools Positive Behaviour Management Programme (SPBMP) 

ü Strategies for managing behaviour in the early childhood setting 

ü Behaviour modification strategies 

ü Understanding conflict in young children  

ü Strategies for teaching young children conflict resolution 

ü Teacher stress and burnout in early childhood education 

 

Learning Strategies/Approaches 

 Self-directed learning 

 Research: Inquiry-based learning 

 Socratic dialogue and questioning 

 In-class presentations  

 Lecture 
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 Discussion 

 Co-operative learning and Peer Tutoring 

 Scenarios and Vignettes 

 Case Studies  

 Demonstration 

 Field Experiences 

Assessment 

Assessment will be completed on an accumulation of marks in each of the following areas: 

 

× In-Class Group Presentation: 30%  

× Teaching Portfolio: 30%  

× Field Experience: 20% 

× Case Study: 20% 

Resources 

Texts: 

 

Gordon-Biddle, K., Garcia-Nevarez, A., Roundtree-Henderson, W. & Valero-Kerrick, A. (2013). Early 

 childhood education: Becoming a professional.  California: Sage Publishing Inc. 

 

Essa, E.  L. (2011). Introduction to early childhood education. New York: Delmar. 

 

Henniger, M. L. (2008). Teaching young children: An introduction. (4
th
 Ed.). New Jersey: Pearson 

 Merrill Prentice Hall. 

 

Internet sources: 

1. www.naeyc.org 

2. www.abcteach.com 

3. www.ericeece.org 

4. www.education-world.com 

5. www.creativeclassroom.org 
 

 

 

3. ETTC/FE 103:  DEVELOPING THE EFFECTIVE TEACHER I 

 

Semester:   Year 1, Semester 1 

Prerequisites:    None 

 

Course Description/Rationale 

This course is designed to assist participants in identifying the characteristics of the effective teacher and 

the essential elements of the planning process.  Additionally, participants will differentiate between 

general and specific objectives, as well as examine a variety of teaching strategies and learning activities. 

The content of this course will provide participants with the foundation knowledge needed for successful 

completion of the Developing the Effective Teacher II course. 

 

 

 

http://www.naeyc.org/
http://www.abcteach.com/
http://www.ericeece.org/
http://www.education-world.com/
http://www.creativeclassroom.org/
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General Objectives 

V Comprehend the role of the teacher, student and administrator in facilitating various types of 

plans 

V Be cognizant of the theoretical underpinnings that guide planning and instruction 

V Recognise the advantages and limitations of selected teaching strategies/methods 

V Understand the importance of the National Curriculum in planning for instruction 

V Know the role of objectives in planning for instruction 

V Comprehend how to manage classroom questions effectively 

V Understand how to utilise various theories, strategies, techniques and resources to cater to the 

individual needs of students 

V Be cognizant of the qualities of the teacher that facilitate the effective delivery of instruction  

V Understand how to use various techniques to foster student creativity 

V Comprehend how STEM activities could be incorporated effectively into the classroom  

 

Course of Study 

Module 1: The Effective Teacher  

Module 2: The Role of Planning 

Module 3: The Planning Process  

Module 4: Teaching Strategies and Activities  

Module 5: General and Specific Objectives  

 

Course Content 

Module 1:  The Effective Teacher  

Key Question: What knowledge, skills and attitudes should the teacher possess in order to be effective in 

the classroom?  

 

Areas of Focus: 

ü Teacher characteristics that facilitate effective planning for instruction  

ü Teacher qualities that facilitate the effective delivery of instruction  

ü The role of the student, the teacher and the administrator in the planning process  

ü Catering to the individual needs of the students    

ü Professional responsibility and accountability 

ü Developing a philosophy of education  

 

Module 2: The Role of Planning  

Key Question: What does the teacher need to know about planning to facilitate effective instruction?  

 

Areas of Focus: 

ü The importance of planning for instruction  

ü The benefits of planning  

ü The challenges associated with planning  

ü Different types of planning  
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Module 3: The Planning Process  

Key Question: What processes should guide my planning?  

 

Areas of Focus: 

ü The major theoretical underpinnings that guide planning and instruction  

ü Steps in the planning process  

ü The role of aims and goals in planning for instruction   

ü The role of objectives in planning for instruction   

ü The role of the national curriculum in planning for instruction  

ü Reasons why the teacher should consider the national curriculum when planning for instruction 

 

Module 4: Teaching Strategies and Activities  

Key Question:  What teaching strategies and activities can the teacher utilise to implement lessons 

effectively?  

 

Areas of Focus: 

ü Direct Instruction strategies/methods 

ü Indirect Instruction strategies/methods  

ü Classroom Questions  

ü The advantages and limitations of selected teaching strategies/methods    

ü STEM activities  

ü Fostering Creativity  

 

Module 5: General And Specific Objectives  

Key Question: How can general and specific objectives accurately guide teaching?   

 

Areas of Focus: 

ü General objectives  

ü Taxonomical Organisation  

ü Specific Objectives  

 

Learning Strategies/Approaches 

 

 Cooperative Learning 

 Demonstration 

 Discussion 

 Peer Tutoring 

 Questioning 

 Brainstorming 

 Simulation  

 Role Play 

 

Assessment 

× In-class test (30%) 

× Written Assignment (30%)  

× Project (40%) 
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Resources 

Texts: 

 

Arends, R. I. (2009). Learning to teach. (9
th
 ed.). New York: McGraw-Hill.    

 

Cooper, J. M. (2014). Classroom teaching skills. (10
th
 ed.). Australia: Wadsworth Cengage 

 Learning.  

 

Erickson, H. L. (2001). Stirring the head, heart, and soul: Redefining curriculum and instruction. (2
nd  

ed.). London: Corwin Press, Inc.  

 

Erickson, H. L. (2002). Concept-based curriculum and instruction: Teaching beyond facts. 

 Thousands Oaks, California: Corwin Press, Inc.   

 

Freiberg, H. & Driscoll, A. (2005). Universal Teaching Strategies. (4
th
 ed.). Boston: Allyn & Bacon.   

 

Jacobsen, D. A., Eggen, P., & Kauchak, D. (2002). Methods for teaching: Promoting student 

 learning. (6
th
 ed.). Upper Saddle River, NJ: Merrill-Prentice Hall.     

 

Moore, K. (2001). Classroom teaching skills. (5
th
 ed.). New York: McGraw-Hill.  

 

Moore, K. (2009). Effective instructional strategies: From theory to practice. (2
nd

 ed.). Thousand  Oaks: 

Sage Publications Ltd. 

 

Petty, G. (2009). Teaching today: a practical guide. (4
th
 ed.). Cheltenham: Nelson Thorne.  

 

 

 
 

 

4. ETTC/FE 202:  DEVELOPING THE EFFECTIVE TEACHER II 

 

Semester:   Year 2, Semester 1 

Prerequisite:    Participation in Part 2 is contingent on successfully completing Part 1. 

 

Course Description/Rationale 

 

This course is designed to equip participants with knowledge of the essential elements of planning and 

instruction and provide opportunities to apply this knowledge to effective classroom practice.  It is 

intended to provide direction on how to formulate curriculum webs, thematic webs, instructional plans 

and lessons plans that cater to the diverse needs of students in the classroom. Emphasis will be placed on 

the role of assessment, evaluation and reflection as a means of enhancing the delivery of instruction.  It is 

hoped that each participant will exhibit characteristics of the effective teacher and demonstrate 

competence as practitioners in the field of education. 

 

  



Page | 27  
 

General Objectives 

 

V Understand the importance of planning for instruction  

V Demonstrate the ability to design and effectively implement plans for instruction 

V Comprehend how the steps in the planning process could be used to maximise teaching and 

learning 

V Value how the organisation and function of various types of plans could be used to guide the 

teacher in maximising teaching and learning 

V Appreciate how assessment, reflection and evaluation could be used to monitor and improve 

teaching and learning 

V Understand how to apply theories of classroom management, organisation, discipline and control 

to create a classroom that is conducive to learning     

V Display competence by utilising a wide range of strategies, methods, techniques and resources 

when teaching lessons 

V Understand the role and importance of reflective practice in the teaching and learning process 

V Develop effective communication and presentation skills      

 

Course of Study 

Module 1: Differentiated Instruction  

Module 2: Planning For Instruction  

Module 3: Classroom Environment  

Module 4: Classroom Management 

Module 5: Lesson Implementation 

 

Course Content 

Module 1: Differentiated Instruction  

Key Question:  How can the teacher respond to the different needs of all learners in the classroom? 

 

Areas of Focus: 

ü Elements of differentiation 

ü The traditional classroom versus the differentiated classroom 

ü Learning environments that support differentiated instruction 

ü Instructional strategies for differentiated teaching 

ü The role of the teacher in differentiated instruction 

 

Module 2: Planning For Instruction  

Key Question: What plans does the teacher need to formulate in order to prepare effectively for 

instruction?   

 

Areas of Focus: 

ü Curriculum and Thematic webs  

ü Instructional Plans   

ü Concepts and Generalisations   

ü Concept maps 

ü Classroom Assessment  

ü Lesson Plans  

ü Lesson Evaluations  

ü Reflective Practice  
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Module 3: Classroom Environment  

Key Question: How can  the teacher create a classroom environment that is conducive to teaching and 

learning?    

 

Areas of Focus: 

ü Classroom Organisation  

ü Classroom Climate  

ü Physical Layout   

ü Seating arrangements  

ü Use of resources  

ü Time management   

ü Teacher Behaviour  

ü Interpersonal relationships  

 

Module 4: Classroom Management 

Key Question: What skills should the teacher possess in order to manage a classroom effectively? 

 

Areas of Focus: 

ü The major theoretical underpinnings of effective classroom management  

ü Differences between discipline and control  

ü Maximising studentsô on-task behaviour  

ü Types of misbehaviour  

ü Reasons for studentsô misbehaviour  

ü Strategies to prevent and eliminate studentsô misbehaviour 

ü Behaviour modification techniques  

ü Schools positive behaviour management programme   

 

Module 5: Lesson Implementation 

Key Question: What skills should the teacher possess in order to implement lessons effectively? 

 

Areas of Focus: 

ü Effective use of teaching strategies  

ü Effective use of classroom management strategies  

ü Concept teaching  

ü Pupil participation  

ü Pupil reinforcement  

ü Stimulus variation  

ü Questioning techniques  

ü Teacher liveliness  

ü Effective communication   

ü Presentation skills   

ü Effective use of resources     

ü Microteaching  

ü Peer teaching   

ü Preparation for Teaching Practice    
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Learning Strategies/Approaches 

 

 Co-operative Learning 

 Demonstration 

 Discussion 

 Peer Tutoring 

 Questioning 

 Brainstorming 

 Simulation  

 Role Play 

 

Assessment  

× Microteaching  (20%) 

× In-class Presentations  (20%) 

× Portfolio  (60%) 

 

Resources 

Texts:   

 

Arends, R. I. (2009). Learning to teach. (9
th
 ed.). New York: McGraw-Hill.    

 

Cooper, J. M. (2014). Classroom teaching skills. (10
th
 ed.). Australia: Wadsworth Cengage 

 Learning.  

 

Erickson, H. L. (2001). Stirring the head, heart, and soul: Redefining curriculum and instruction. (2
nd  

ed.). London: Corwin Press, Inc.  

 

Erickson, H. L. (2002). Concept-based curriculum and instruction: Teaching beyond facts. 

 Thousands Oaks, California: Corwin Press, Inc.   

 

Freiberg, H. & Driscoll, A. (2005). Universal Teaching Strategies. (4
th
 ed.). Boston: Allyn & Bacon.   

 

Jacobsen, D. A., Eggen, P., & Kauchak, D. (2002). Methods for teaching: Promoting student 

 learning. (6
th
 ed.). Upper saddle River, NJ: Merrill-Prentice Hall.     

 

Moore, K. (2001). Classroom teaching skills. (5
th
 ed.). New York: McGraw-Hill.  

 

Moore, K. (2009). Effective instructional strategies: From theory to practice. (2
nd

 ed.). Thousand  Oaks: 

Sage Publications Ltd. 

 

Petty, G. (2009). Teaching today: a practical guide. (4
th
 ed.). Cheltenham: Nelson Thorne.  
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5. ETTC/FE 104:  INTRODUCTION TO HUMAN GROWTH AND DEVELOPMENT 

 

Semester:   Year 1, Semester 2 

Prerequisite(s):  None 

 

Course Description/Rationale: 

A thorough understanding of human growth and development is critical for teachers at all levels of 

education. This course seeks to introduce participants to the physical, psychological and sociological 

factors that affect human growth and development. Participants will explore the implications of 

developmental theories for the teaching and learning environment. In order to gain a better understanding 

of studentsô needs in todayôs classrooms, participants will also examine various societal and 

environmental factors which impact the process of education locally, regionally and internationally.  

 

General Objectives 

V Understand key terms associated with human development, growth, and maturation 

V Be aware of the theories  that underpin child development 

V Know the different aspects of development 

V Understand the major characteristics  of each aspect of development 

V Recognise  the major developmental milestones 

V Explore how contextual factors shape developmental milestones 

V Apply principles of child development to classroom practice 

V Demonstrate an appreciation for individual differences in development and learning 

V Appreciate  the impact of the family, peer group, school, work, and leisure on development 

V Understand the physical, psychological, cognitive and social/emotional issues surrounding human 

growth and development 

V Recognise  how a multidisciplinary approach enhances the scientific study of child development   

V Value major theories of learning and their role in the teaching/learning process 

 

Course of Study 

Module 1: Perspectives on and Research in Human Development 

Module 2: Prenatal and Early Childhood Development 

Module 3: Childhood 

Module 4: Adolescence 

Module 5: Adulthood 

 

Course Content 

Module 1: Perspectives on and Research in Human Development 

Key Questions: What is the role of research in human development? 

How do historical and contemporary perspectives on development differ? 

 

Areas of Focus: 

ü Key issues in human development  

ü Historical and contemporary perspectives on development  

ü Approaches to development ï descriptive, experimental, cognitive 

ü Ethics in developmental research  
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Module 2: Prenatal Development  

Key Questions: What are the neonatal factors that impact child development? 

How can environmental factors impact child development? 

 

Areas of Focus:  

ü Domains of development 

ü Periods and trimesters (pre-natal, peri-natal, post-natal development) 

ü Conception and the germinal, embryonic and foetal periods, genetics, milestones  

ü Environmental influences , teratogens, illegal drugs, pollution,  

ü Preterm and low birth weight infants 

 

Module 3: Childhood Developmental Stages 

Key Questions: How do infants and toddlers develop physically, cognitively, emotionally/ socially? 

What are the major milestones for the prenatal and early childhood stage of 

development? 

 

Areas of Focus:  

ü Neonates, SIDS 

ü Physical and motor development , reflexes 

ü Sensory and perceptual development  

ü Cognitive development (sensori-motor) 

ü Language development 

ü Personality development 

ü Social and emotional development  

ü Socialisation/New-born imitation 

 

Module 4: Preschool Children 

Key Questions: How do pre-schoolers develop physically, cognitively, emotionally, and socially? 

What are the major milestones for the preschool stage of development? 

How can an understanding of these issues inform curriculum planning and 

instructional methods? 

Areas of Focus:  

ü Physical and motor development (body size, proportions, brain, motor skills) 

ü Cognitive development   

ü Language development  

ü Play and cognition 

ü Personality development  

ü Psychodynamic, social learning, cognition (understanding self and others) 

ü Self-concept 

 

Module 5: Middle Childhood and Primary School Children 

Key Questions: How do elementary aged students develop physically, cognitively, emotionally, socially? 

What are the major milestones for this stage of development? 

Areas of Focus: 

ü Physical and motor development  

ü Cognitive development- Piaget (concrete operational stage) 

ü Language 

ü Personality development  

ü Moral development 

ü Self-concept 

ü Peer relationships 
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Module 6: Adolescence  

Key Questions: How do adolescents develop physically, cognitively, emotionally, and socially? 

What are the psychosocial crises faced by adolescents?   

How would an understanding of adolescent issues contribute to better classroom 

management? 

 

Areas of Focus 

ü Physical development and adjustment  

ü Growth  

ü Puberty 

ü Body image and adjustment  

ü Sexuality  

ü Cognition (Cognitive Development) 

ü Personality development and socialization  

ü In/inter dependence 

ü Identity formation  

ü Peer relationships 

ü When adolescents go off course (drug abuse, delinquency, risk taking, depression) 

 

Module 7: Adulthood 

Key Question:  What are the major issues faced by young adults that may contribute to the decision 

 making process? 

 

Areas of Focus: 

ü Andragogy 

ü Young Adults 

ü Emerging Adulthood 

ü Physical Development 

ü Cognition 

ü Personality Development and Socialization 

ü Intimacy 

ü Parenthood  

ü Work 

ü Emotional Regulation 

ü Risk Taking and decision-making 

 

Module 8: Middle-Aged Adulthood 

Key Questions:   

What are the physical, cognitive and social/emotional changes that take place in the middle aged adult? 

What issues concerning the self come to the fore during middle adulthood? 

What role do social relationships play in the lives of middle-aged people? 
 
Areas of Focus: 
ü Midlife crisis 
ü Physical continuity and change (health, disease) 
ü Cognition  
ü Memory and information Processing in Adults 
ü Personality development  
ü Changes in relationships 
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Module 9: Older Adults/Gerontology 
Key Questions: What are the physical, mental and social/emotional changes that take place in older  
  adults? 

What are the social and psychosocial impacts of aging? 
 
Areas of Focus: 
ü Physical changes (Aging) 
ü Cognitive changes 
ü Emotional changes 
ü Personality development and socialization  
ü Death and dying 
ü Completing the life cycle 

 
 

Learning Strategies & Approaches 
 Brainstorming 
 Tapping prior knowledge 
 Case studies 
 Scenarios and vignettes 
 Simulation 
 Roleplay 
 Lectures 
 Discussions  
 Inquiry-based learning 
 Questioning 
 Co-operative learning  
 Grouping 
 Field Trips 

 
 

Assessment 
 

 Activity  Mark    

× Article review: Specific articles from Journal of Child 
Development will be read. Students will summarize or critique 
information provided and discus relevance to their local 
situation. 

10 %  

× Quizzes: Short review quiz to assess how students are 
interacting with the material presented. 

20 %  

× In class group project 20 % & presentation10%: In groups of 3-
4, students will create a game/activity for use with a specific 
age group on a chosen topic. This activity/game will be 
presented to the class. 

30 %  
  

× Research paper:  

(a) Select one (1) focus area from one (1) of the five modules 

studied pertaining to Human Growth and Development.  

(b) Discuss the characteristics of the particular stage of 

development mentioned at (a). 

(c) Suggest what implications these characteristics could have for 

teaching and learning. 

40 %  
  

TOTAL  100 % 
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Resources 

Required Texts:  

 

Berk, L. (2013). Child development. (9
th
 ed.). Massachusetts: Allyn & Bacon. 

 

Slavin, R. E. (2009). Educational psychology: Theory and practice. (9
th
 ed.).  Boston: Pearson. 

         

 

Supplemental Readings: 

 

Snowman, J. & McCown, R. (2014). Psychology applied to teaching. (14
th
  ed.).  Kentucky:  

 Wadsworth Publishing.  

 

The United Nations Convention on the Rights of the Child 

 

Santrock, J. W. (2006). Educational Psychology. (3rd ed.). Boston: McGraw Hill. 

 

Shafer, D. & Kipp, K. (2013). Developmental psychology: Childhood and adolescence.  (9
th
 ed.). 

 Kentucky, USA: Wadsworth Publishing. 

 

Bos C., Schumm J., & Vaughn S. (2010). Teaching exceptional, diverse and at risk students. (5
th
 ed.).  

New Jersey: Prentice Hall. 
 
Recommended Technology-Related Web Sites: 

1. www.EBSCO.com              

2. http://mes.gov.bb/Resources/Publications/ 

3. http://butbarbados.com/but-library.html 

4. http://www.nichd.nih.gov/publications/pubs/child_adol_dev_teacher_ed.pdf  

5. http://www.cdc.gov/ncbddd/childdevelopment/positiveparenting/index.html 

6. http://www.education.com/topic/child-adolescent-development/ 

7. http://www.education.com/reference/article/steps-ndividualized-education-program-IEP/ 

8. http://www.understandingspecialeducation.com/IEP-referral.html 

9. http://kidshealth.org/parent/growth/learning/iep.html 

10. https://owl.english.purdue.edu/owl/section/2/10/ 
 

 

  



Page | 35  
 

6. ETTC/ FE 201:  UNDERSTANDING EXCEPTIONALITIES IN THE CLASSROOM 

 

 

Semester:   Year 2: Semester 1 

Prerequisites:   None 

 

Course Description/ Rationale 

In todayôs classrooms, teachers are required to plan for and meet the needs of a diverse population of 

students at the primary as well as secondary levels. Students are different intellectually, physically and 

emotionally and also learn in various ways. This course will introduce student teachers to some of the 

exceptionalities they may encounter in the classroom. An understanding of these exceptionalities and their 

etiology will assist teachers as they plan to differentiate their instruction to better cater to the needs of all 

the students in their care. An examination of these exceptionalities will also assist the classroom teacher 

in recognising when referrals need to be made to the relevant authorities for further assistance.  

 

General Objectives  

V Understand the concepts related to exceptionalities and special education 

V Be familiar with various conditions of exceptionality 

V Recognise the major characteristics of different exceptionalities 

V Know about various programmes, services and placement options provided by local regional and 

international governments for students with exceptionalities 

V Be familiar with legislation and litigation pertaining to special education 

V Show an appreciation for the ñcorrectò language and terminology used in special education 

V Understand the local referral process for special education services 

 

Course of Study 

Module 1: Historical Perspectives for Understanding Special Education 

Module 2: Exceptional Children and Special Education 

Module 3: Intellectual Disabilities (Mental Retardation) 

Module 4: Giftedness and Talent Development 

Module 5: Communication Disorders (Speech and Language Disorders) 

Module 6: Visual Impairment (Blindness and Low Vision) 

Module 7: Hearing Impairment  

Module 8: Emotional and/or Behavioural Disorders 

Module 9: Specific Learning Disabilities 

Module 10: Physical Impairments 

Module 11: Autism Spectrum Disorder (ASD) 

Module 12: Health Impairments  

Module 13: Multiple and Severe Disabilities 

Module 14: Contemporary Issues and Future Trends in Special Education 
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Content 

Module 1: Historical Perspectives for Understanding Special Education 

Key Questions: What are the origins of special education? 

  Why is legislation necessary to provide for the education of students with   

  exceptionalities? 

 

Areas of Focus:  

ü Origins of special education 

ü Legislation and litigation related to growth and development 

ü Historical perspective on language and terminology used in special education 

 

Module 2: Exceptional Children and Special Education 

Key Questions: Who is the child with ñexceptionalitiesò? 

  How are children with exceptionalities classified? 

  What are the service delivery options available to children with exceptionalities? 

   

Areas of Focus: 

ü Classifications and definitions 

ü Screening approaches and identification 

ü Service delivery options available 

ü The referral process 

ü The Individual Educational Plan (IEP) 

 

Module 3: Intellectual Disabilities (Mental Retardation) 

Key Questions: What are the characteristics of individuals with mental retardation/ intellectual   

  challenges? 

What are the most important features of effective instruction for students with mental  

 retardation / intellectual challenges? 

   

Areas of Focus: 

ü Concept 

ü Classifications 

ü Incidence and prevalence 

ü Causes and possible prevention 

ü Educational programmes 

ü Collaboration for inclusion 

 

Module 4: Giftedness and Talent Development 

Key Questions: Why do students who are ñgiftedò need special education? 

  How has the definition of giftedness changed over the years? 

  In what ways should the pace and depth of curriculum be differentiated for gifted and  

  talented students? 

Areas of Focus 

ü Concept 

ü Classifications  

ü History and definitions 

ü Incidence and prevalence 

ü Intelligence/ Multiple intelligences 

ü Educational programmes 

ü Differentiated instruction 
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Module 5: Communication Disorders (Speech and Language Disorders) 

Key Questions:  How are speech and language interrelated? 

  What are the characteristics for speech and language disorders? 

 

Areas of Focus:  

ü Definitions 

ü Characteristics 

ü Prevalence 

ü Causes 

ü Identification and Assessment 

ü Educational Approaches 

 

Module 6: Visual Impairment (Blindness and Low Vision) 

Key Questions: In what ways does loss of vision affect learning? 

What are the methods used to teach students with visual impairments? 

What compensatory skills do students with visual impairments need most? 

 

Areas of Focus  

ü History of the field 

ü Definitions and classification 

ü Incidence and prevalence 

ü Causes 

ü Educational programmes and facilities 

 

Module 7: Hearing Impairment  

Key Questions: What are the methods used to teach students who are hearing impaired? 

In what ways do the child who is deaf and the child who is hard of hearing differ? 

 

Areas of Focus:  

ü Definitions 

ü Characteristics 

ü Prevalence 

ü Types and causes of hearing loss 

ü Identification and assessment 

ü Educational approaches, technological advances 

 

Module 8: Emotional and/or Behavioural Disorders 

Key Questions: How are behavioural problems and academic performance interrelated? 

How can a teacher identify a student with an emotional / behavioural disorder?  

 

Areas of Focus:   

ü Definitions and classifications 

ü Incidence and prevalence 

ü Causes 

ü Classroom and behaviour management techniques 

ü Collaboration for inclusion 
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Module 9: Specific Learning Disabilities 

Key Questions: Why is the concept of learning disabilities so difficult to define? 

  What are the most important skills for a child with learning disabilities to acquire? 

  How ñintelligentò are students with learning disabilities? 

 

Areas of Focus:  

ü Definitions and classifications of learning disabilities 

ü Hidden disabilities 

ü Characteristics 

ü Prevalence 

ü Causes 

ü Assessment and educational approaches 

ü Collaboration for Inclusion 

 

Module 10: Physical Impairments 

Key Questions: How might the visibility of a physical impairment affect a childôs self-esteem or social 

development? 

What are some things to take into consideration when planning for a child with a 

physical impairment? 

 

Areas of Focus: 

ü Types and classifications 

ü Definitions 

ü Educational approaches and availability of appropriate services 

ü Adapted physical education 

ü Placement options 

ü Collaboration for inclusion 

  

Module 11: Autism Spectrum Disorder (ASD) 

Key Questions: What differentiates the 5 types of ASD (Autism Spectrum Disorder)? 

How are children with ASD identified? 

 

Areas of Focus:  

ü History of the field of autism 

ü Prevalence 

ü Causes 

ü Characteristics 

ü Assessment and educational approaches 

ü Transitions from early childhood to late adulthood 

 

Module 12: Health Impairments 

Key Questions: What are the different kinds of health impairments found in schools? 

  What is the impact on the individuals involved? 

Areas of Focus: 

ü Chronic illnesses: asthma, cystic fibrosis, diabetes, tuberculosis, childhood cancer, blood 

disorders 

ü Infectious diseases: HIV & AIDS, Hepatitis B, STORCH 

ü ADD/ADHD 

ü Causes, prevention, treatment 

ü Collaboration for inclusion 

ü Involvement of family and health care professionals 
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Module 13: Mult iple and Severe Disabilities 

Key Questions: How are students with multiple and/or severe disabilities classified? 

  Can a teacher increase the learning potential of students with severe disabilities? 

  Are all children educable? 

 

Areas of Focus: 

ü Definitions 

ü Multiple disabilities 

ü Characteristics 

ü Educating children with multiple and severe disabilities 

ü Prevalence 

ü Causes 

 

Module 14: Contemporary Issues and Future Trends in Special Education 

Key Questions: What are some contemporary issues in special education? 

Why should post school outcomes drive educational programming for secondary students 

with disabilities? 

Areas of Focus:  

ü Individuals with disabilities and society 

ü Inclusion 

ü Transition from school to work  

ü Parenthood 

ü Recreation and Leisure 

ü Leaving home 

 

Learning Strategies/Approaches 

 Brainstorming 

 Tapping prior knowledge 

 Case studies 

 Field Trips 

 Simulation 

 Role play 

 Lectures 

 Discussions 

 Inquiry-based learning  

 Questioning 

 Co-operative learning 

 Grouping 
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Assessment 

 

Activity  Mark   

× Article Review : An article from recommended journal 

will be read. Students will critique information and 

discuss relevance to local situation 

 

10%    

× School Visit and Report: Students will be provided with a 

list of special schools. They will make contact with one of 

the listed schools and make arrangements for a visit. 

Students will observe and complete a write up of their 

observations. 

 

10 % & 10% =  20 %  

× In class group project 20% and presentation 10 %: In 

groups of 3 or 4, students will choose a subject area, plan 

a lesson and present that lesson to an inclusive classroom 

where at least 3-4 students have disabilities. The  

assignment will be presented to the class. 

 

30 %          

× Research paper: Students will choose one category of 

exceptionalities, complete a comprehensive search of the 

topic and state how students with this exceptionality may 

be included in the regular classroom. 

 

40 %   

TOTAL  100 % 

 

Resources 

Required Texts 

 

Hallahan, D. Kauffman, J. & Pullen, P. (2013). Exceptional learners: An introduction to special 

 education. London: Pearson. 

 

Smith, D. (2006). Introduction to special education: Teaching in an age of opportunity. Boston.  

 Allyn and Bacon. 

 

Required Readings: 

 

UNESCO (1994). Salamanca Statement and Framework for Action on Special Needs Education   

  Paris: UNESCO . 

 

Supplemental Readings 

 

Vaughn, S. et, al (2010). Teaching exceptional, diverse and at risk students. (5
th
 ed.). New Jersey: 

 Prentice Hall. 

 

Alghazo, E., Dodeen, H., & Algaryouti, I. (2003). Attitudes of pre-service teachers towards persons with 

 disabilities: Predictions for the success of inclusion. College Student Journal, 37 (4), 515 ï 522. 

 

Miller, E. (1992). Education for all: Caribbean perspectives and imperatives. NY: Inter-American  

 Development Bank. 
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Lynch, J., Wolman, C. & Harris-Looby, J. (2012). Special education in the Caribbean: Teachersô 

 attitudes toward inclusion in Barbados, Cayman Islands, Grenada, Jamaica, St. Lucia, and St. 

 Vincent. In  K. Matua. & C. Sunal. (Eds.), Advances in Special Education Research and Praxis in  

Selected Countries of Africa, Caribbean, and the Middle East.  ( pp131-153).Charlotte: 

Information Age Publishing. 

 

 

 

7.  ETTC/FE 203:  UNDERSTANDING THE PRINCIPLES AND PRACTICE OF CURRICULUM 

 

Semester:   Year 2, Semester 2 

Prerequisites:   None 

Course Description/Rationale 

This is a foundation course which is intended to provide participants with theoretical and practical 

knowledge of the principles and practices of curriculum.  In this regard, the course is designed to engage 

participants in examining the curriculum process with the intent of enhancing the delivery of curriculum 

in the classroom. It is, therefore, hoped that participants will develop techniques in designing, 

implementing and evaluating the primary school curriculum. 

 

General Objectives  

V Understand the key concepts in curriculum  

V Conceptualise the major theories that underpin curriculum development 

V Be familiar with the different types of curricula   

V Know the social, political, philosophical and psychological foundations of curriculum  

V Comprehend how various forms of knowledge affect the curriculum process  

V Understand the role of the teacher in curriculum development  

V Be cognizant of the factors that influence curriculum change and implementation in Barbados and 

the Caribbean 

V Apply the principles of curriculum development, implementation and evaluation to the teaching 

and learning process 

V Recognise the critical role played by resources and technologies in the curriculum process  

V Be aware of the global trends in curriculum innovation  

V Recognise how alternative ways of organising the curriculum could be used to enhance 

instruction 

V Understand the criteria for selection and organisation of content  

V Know the factors that affect curriculum diffusion and dissemination  

V Know some of the issues the curriculum developer should consider  

V Comprehend the major models that guide curriculum design and development  

V Be familiar with the history and recent developments of curriculum practice in Barbados 

V Understand the significance of the national curriculum  
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Course of Study 

Module 1:  Key Concepts of Curriculum 

Module 2:  The Curriculum Development Process  

Module 3:  Curriculum Change  

Module 4:  Curriculum Implementation   

Module 5:  Diffusion and Dissemination  

Module 6:  The National Curriculum  

Module 7:  Curriculum Evaluation  

Module 8:  Contemporary Issues in Curriculum  

 

Course Content 

Module 1: Key Concepts of Curriculum 

Key Question:  What are the key concepts that are associated with the principles and practices of 

curriculum?  

Areas of Focus: 

ü Definitions: curriculum and curriculum development 

ü Key concepts in curriculum 

ü Types/forms of curriculum 

ü Foundations of curriculum design and development 

Á Social, political, philosophical, psychological  

ü Major philosophical perspectives that underpin the principles and practices of curriculum 

 

Module 2: The Curriculum Development Process  

Key Question:  What are the key elements the teacher should know about the curriculum development 

process? 

Areas of Focus:   

ü Forms of knowledge and their effect on the curriculum process 

ü Use of knowledge of curriculum design and development to facilitate school-based curriculum 

development 

ü Role of the teacher in curriculum innovation, implementation and evaluation 

ü Use of alternative curriculum organisations to enhance instruction 

ü Criteria for selection and organisation of content 

ü Issues the curriculum developer should consider 

ü Major models that guide curriculum design and development 

ü History of curriculum development in Barbados 

ü Roles of aims, goals and objectives in curriculum design and development 

ü Major theories that underpin curriculum development 

ü Application of principles of curriculum development to teaching and learning 

 

Module 3 Curriculum Change 

Key Question: How does curriculum change occur?  

Areas of Focus: 

ü Implementation of new curricula 

ü Factors that influence curriculum change in Barbados and the Caribbean 

ü Global trends in curriculum innovation 
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Module 4: Curriculum Implementation  

Key Question: What does the teacher need to know in order to successfully implement the curriculum?  

Areas of Focus: 

ü Factors that influence curriculum implementation in Barbados and the Caribbean 

ü Resources needed by the teacher to implement the curriculum 

ü Integration of various technologies across the curriculum 

ü Principles of curriculum implementation  

 

Module 5: Diffusion and Dissemination 

Key Question: What should the teacher know in order to successfully diffuse and disseminate the 

curriculum? 

Areas of Focus: 

ü Difference between diffusion and dissemination 

ü Factors that affect curriculum diffusion and dissemination 

ü Impact of diffusion and dissemination on the teacher 

 

Module 6: The National Curriculum 

Key Question: What is the role of the teacher in the innovation and implementation of the national 

curriculum? 

Areas of Focus: 

ü Evolution of the national curriculum 

ü The purpose of the national curriculum 

ü Recent innovations in curriculum development in Barbados  

ü Tailoring the national curriculum to cater to the needs of the students  

ü The effect of the national curriculum on society 

ü How the national curriculum perpetuates inequalities in society 

 

Module 7: Curriculum Evaluation  

Key Question:  How can the teacher apply the principles of curriculum evaluation in the teaching and 

learning process? 

Areas of Focus: 

ü Purpose of curriculum evaluation  

ü Models of curriculum evaluation  

ü Programme evaluation versus curriculum evaluation  

ü Key players in curriculum evaluation ï teacher, principal and student  

ü Criteria for evaluating curriculum  

ü Politicisation of curriculum evaluation 

   

Module 8: Contemporary Issues in Curriculum  

Key Question:  What are some of the contemporary issues which the teacher should consider in the 

principles and practice of curriculum?  

Areas of Focus: 

ü Technological advances  

ü System congruence  

ü Globalisation 

ü Gender  

ü Moral education  

ü Human sexuality   

ü Exceptionalities
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Learning Strategies and Approaches 

 Lecture/Discussion 

 Questioning 

 Demonstration 

 Case Study 

 Scenarios 

 Project Method 

 Cooperative Learning 

 

Assessment 

× Oral Presentations: Oral presentations on the practice of curriculum (40%) 

× Practical Activity : Curriculum design (60 %) 

 

 

Resources 

Text:  

Apple, M. W. (2004). Ideology and curriculum.  (3
rd
 ed.). New York: Routledge Falmer.   

Fullan, M.  (2008).  The new meaning of educational change.  (4
th
 ed.).  London: Routledge. 

Hyman-Anglin, R. (1994). An introduction to curriculum development.  Kingston: Author. 

Kelly, A. V. (2009). The curriculum: Theory and practice. (6
th
 ed.). London: Sage Publications.  

Marsh, C. J. & Willis, G. (2007). Curriculum: Alternative approaches, ongoing issues. (4
rd
 ed.). Upper 

Saddle River, NJ: Merrill Prentice Hall. 

Ornstein, A.C. & Hunkins, F.P. (2009). Curriculum: Foundations, principles, and issues.(5
th
 ed.). Boston: 

Allyn & Bacon. 

Ornstein, A.C., Pajak, E. F. & Ornstein, S. B. (2007). Contemporary issues in curriculum. 

 (4
th
 ed.). Boston: Allyn and Bacon.  

Ornstein, A. C. & Levine, D. U. (2006). Foundations of education. (9
th
 ed.). Boston: Houghton Mifflin 

Company. 

Wiles, J. & Bondi, J. (2011). Curriculum development: A guide to practice. (8
th
 ed.). Boston: Pearson. 
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8.  ETTC/FE 301:  CLASSROOM ASSESSMENT AND EVALUATION 

 

Semester:   Year 3, Semester 1 

Prerequisites:   None 

 

Course Description/Rationale 

This course is designed to develop the knowledge, conceptual understanding, and technical skills required 

by teachers to help them align educational objectives with assessment and evaluation strategies. The focus 

of this course will, therefore, be on embedding assessment in the instructional process and the evaluation 

of the assessment data to determine the effectiveness of the teaching-learning process. Assessment as a 

formative tool in the teaching-learning process will be the thread that weaves the fabric of this course. 

The course will outline procedures for designing or selecting, administering, scoring, evaluating and 

interpreting a variety of assessment strategies for use in the classroom. Participants will be encouraged to 

consider the idea that classroom assessment can be and should be used to promote learning. Thus the 

goals of this course are to:   

¶ Promote an understanding of assessment for learning, assessment as learning and assessment of 

learning. 

¶ Promote an understanding of validity and reliability in relation to classroom assessment. 

¶ Promote an understanding of the purpose and types of assessment methods as they relate to learning 

objectives. 

¶ Encourage the use of classroom assessment data as the basis of evaluation of student learning, 

feedback and communication  

 

General Objectives 

V Understand the key terms associated with assessment and evaluation  

V Know the differences among assessment for learning, assessment as learning and assessment of 

learning 

V Understand how to align assessment methods, purposes and learning objectives 

V Grasp the concepts of validity and reliability  

V Use classroom assessment data to evaluate student learning, guide decision-making and 

communicate with stakeholders 

 

Course of Study 

Module 1: Key Concepts in Educational Assessment and Evaluation 

Module 2: The Link Between Classroom Assessment and Learning Objectives 

Module 3: Validity 

Module 4: Table of Specifications 

Module 5: Reliability I 

Module 6: Reliability II 

Module 7: Analysis and Assessment of Data 

Module 8: Formative Feedback and Sound Decision Making 

Module 9: Reflection on the Assessment and Evaluation Strategies 
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Course Content 

Module 1: Key Concepts in Educational Assessment and Evaluation 

Key Question:  Which concepts should the teacher understand in order to successfully use assessment in 

the classroom? 

Areas of Focus: 

ü Developing a conceptual understanding of the technical meanings of measurement, assessment, 

test, evaluation, and assessment of learning 

ü The roles of assessment in education 

ü Aligning each type of assessment with its purpose 

 

Module 2: The Link Between Classroom Assessment and Learning  

Key Question: How can the teacher construct suitable classroom assessments that relate to specific 

objectives? 

 

Areas of Focus: 

ü Linking specific objectives to suitable methods of assessment 

ü Developing several classroom assessment techniques that relate to learning objectives such as: 

exit cards, muddiest point, anecdotal records, matching items, multiple choice, performance tasks 

and portfolio assessment, etc. 

 

Module 3: Validity  

Key Question: What is validity and why is validity important? 

 

Areas of Focus: 

ü The importance of collecting the validity-related evidence: content, criterion and construct 

evidence 

ü Establishing the validity of classroom measurements  

 

Module 4: Table of Specifications 

Key Question:  How can teacher align assessments and learning objectives to facilitate the teaching and 

learning process? 

 

Areas of Focus: 

ü Constructing  and using tables of specifications to align assessment with learning objectives 

ü  Using the table of specification as a guide to instruction and to maintain a link between teaching 

and learning 

 

Module 5: Reliability I  

Key Questions: What is reliability? 

What are the different types of reliability? 

How can teachers use the concept of reliability to inform classroom assessment?  

 

Areas of Focus: 

ü What is meant by reliability? 

ü Different types and the evidence each type provides 

ü Different classes of reliability: test-retest reliability, inter-rater reliability, internal consistency 

reliability, and inter-method reliability 

ü The need for consistency in assessment data and how classroom teachers can operationalise this 

assessment construct in the classroom  
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Module 6: Reliability II  

Key Question: How can the teacher construct tools that facilitate consistency in grading studentsô work? 

 

Area of Focus: 

¶ Constructing and using mark schemes, checklists, rating scales and rubrics to facilitate learning 

 

Module 7: Analysis and Assessment of Data 

Key Question: How can the teacher analyse assessment data to identify themes and trends?  

 

Areas of Focus: 

¶ Calculating  and using  descriptive statistical tools ïmean, mode and median-, as well as standard 

deviations to analyse student scores 

¶ Using different graphical representations to display studentsô scores in order to recognise trends 

¶ Analysing observational data in an attempt to identify areas of weakness or strengths as they 

relate to the learning objectives  

 

Module 8: Formative Feedback and Sound Decision Making 

Key Question: How can assessment information provide formative feedback and  

facilitate sound decision making in the classroom? 

 

Areas of Focus: 

ü Differentiating between norm-referenced and criterion-referenced interpretations and appreciate 

their use in the decision-making process 

ü The tenets of feedback as they relate to the classroom assessment 

ü Using assessment data for classroom decision-making 

 

Module 9: Reflection on the Assessment and Evaluation Strategies 

Key Question: What is the value of reflection in the assessment and evaluation process? 

 

Areas of Focus: 

ü Reflective practice 

ü Discussing the implementation of the knowledge and skills of assessment and evaluation gained 

during the course 

ü Limitations in the implementation of the strategies studied and  possible ways of mitigating these 

 

Learning Strategies/Approaches 

 Direct instruction 

 Co-operative grouping 

 Computer-assisted instruction 

 Case-based analysis 

 Participant discourse 

 Oral Presentations 
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Assessment 

× Course Assignments and Evaluation: 

 

Course Assignments and Evaluation 

Assignment  Weightings (%) Date Who response 

In-Class Assignment 25 Week  9 Individual 

End-of-Course 

Assignment 

75 Week 15 Pair/Triad planning-

Individual submission 

 

 

Resources 

 

Participants will be encouraged to use many resources and there will be no recommended specific text. 

They will be expected to use journals and other peer-reviewed materials which they will readily share 

with each other. The following two texts are suggested only as starting points and it is believed that deep 

conceptual understanding can only be obtained by reading wide and diverse literature. 

 

Text: 

McMillan, J.H. (2010). Classroom assessment: Principles and practice for effective standards-based 

instruction. (5
th
 ed.). Boston: Pearson Education, Inc. 

 

Popham, W.J. (2013). Classroom assessment: what teachers need to know. (7
th
 ed.). Boston: Pearson. 

 

 
 

 

9.  ETTC/FE 302:  INTRODUCTION TO EDUCATIONAL RESEARCH 

 

Semester:   Year 3, Semester 1 

Prerequisites:   None 

Course Description/Rationale 

This course is designed to be an introduction to Educational Research at a level that provides sufficient 

guidance for those who must conduct research, but lack the fundamental background and experiences. It 

is designed to facilitate the application of previously acquired knowledge, conceptual understanding and 

the technical skills required by teachers in order for them to better cater to studentsô needs within the 

classroom. Furthermore, this course is intended to develop a passion for research within participants so 

that they will be encouraged to use research to investigate aspects of the teaching-learning process with a 

view of identifying and solving classroom problems. In consonance, this course will enable participants to 

hone their skills in the principles of Action Research. 
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General Objectives 

V Know what is social research 

V Be aware of the different approaches to research 

V Understand the ethical aspects of social research 

V Know how to begin the research process. 

V Understand how to conduct a literature review 

V Be familiar with the factors that contribute to the choice of research design 

V Demonstrate skills in collecting data 

V Apply principles of research in compiling and analysis data 

V Evaluate the relevancy of collected data 

V Integrate learning from research findings to solve perceived problems 

 

Course of Study 

Module 1:    Introduction to Social Research and the Ethical Aspects of Social Research 

Module 2:    Beginning the Research Process  

Module 3:    Reviewing Literature  

Module 4:    Choosing a Research Design 

Module 5:    Action Research   

Module 6:    Selecting Sources of Data 

Module 7:    Compiling and Analysing Data  

 

Course Content 

Module 1: Introduction to Social Research and the Ethical Aspects of Social Research 

Key Question: What is Social Research? 

What are some of the Ethical Aspects of Social Research? 

Areas of Focus: 

ü Ways of knowing 

ü Types of research 

ü Ethical issues in research: Protection of participants, Confidentiality, Anonymity , Deception 

ü Research with children 

Module 2: Beginning the Research Process 
Key Question: What are some of the critical things that an inexperienced researcher should know when 

he/she is embarking on a piece of social research? 

Areas of Focus: 

ü The Research Problem 

ü Characteristics of a good research problem  

ü Sources of research problems  

ü Delineating the research problem,  

ü Writing the research problem 

ü Formulating and stating research hypotheses  

ü Formulating research questions 

ü Understanding  variables ï independent and dependent 
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Module 3: Reviewing Literature 

Key Questions: What is involved in the process of writing a Literature Review? 

What sources can be used in writing a literature review? 

  

Areas of Focus: 

ü Conducting a literature review: Identifying and locating literature  

ü Writing a literature review 

ü Referencing using American Psychological Association (APA) Style 

Module 4: Choosing a Research Design 

Key Question: What are some of the theoretical frameworks that guide research activities? 

Areas of Focus: 

ü Research approaches 

ü Factors to consider when selecting a research approach 

ü Explaining the research design 

ü Validity of research 

 

Module 5: Action Research   

Key Questions: What is action research? 

  What are the key elements of the action research process? 

Areas of Focus: 

ü Defining action research  

ü The origin of action research 

ü The action research process  

Module 6: Selecting Sources of Data 

Key Question: What are the factors to be considered in sample selection? 

 

Areas of Focus 

ü Population and sample 

ü The importance of sampling 

ü Determining sample size 

ü Types of samples: random sampling; stratified random sampling,  

ü Probability sampling techniques 

ü Non-Probability sampling techniques  

ü Planning and conducting focus group interviews 

ü Observation techniques 

ü Validity and reliability of data collection instruments 

ü Types of data collection instruments 

ü Guidelines for constructing a questionnaire 

ü Administering the questionnaire 

ü  

Module 7: Compiling and Analysing Data 

Key Question: How should the acquired data or information be organised, presented and analysed?   
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Areas of Focus: 

ü Compiling  research data 

ü Analysing research data  

ü Analysing numerical data 

ü Descriptive statistics and inferential statistics 

 

Learning Strategies/Approaches 

 Individual and group work 

 Lecture/Discussion 

 Discussion 

 Co-operative grouping 

 Guided discovery  

 Case studies 

 Field Experiences 

Assessment 

 

Assignment  Weightings 

(%) 

Assessment Method 

Course Work 25 Individual 

Course Work 15 Group 

Final Paper 60 Individual 

 

 

Resources 

Text: 

  

Leacock, C. J., Warrican, S.J.; & Rose,G. St.C. (2009). Research methods ï For inexperienced  

         researchers. Kingston: Ian Randle Publishers 

 

 

Supplemental Readings: 

Gay, L. R.,  Mills, G. & Airasian, P. (2011).  Educational research: Competencies for analysis 

 and application. (6
th
 ed.). Boston: Pearson. 

 

Web links to additional resources: 

Research Problems and Research Questions: 

¶ http://www.csun.edu/~krowlands/Content/Writing_Mentor/Problem%20Statements%20and%20R

esearch%20Questions/ 

Action Research: 

¶ https://www.det.nsw.edu.au/proflearn/docs/pdf/actreguide.pdf 

¶ http://www.csun.edu/~hbsoc126/soc1/APA%20Reference%20Guide.pdf 

 

 

 

http://www.csun.edu/~krowlands/Content/Writing_Mentor/Problem%20Statements%20and%20Research%20Questions/
http://www.csun.edu/~krowlands/Content/Writing_Mentor/Problem%20Statements%20and%20Research%20Questions/
https://www.det.nsw.edu.au/proflearn/docs/pdf/actreguide.pdf
http://www.csun.edu/~hbsoc126/soc1/APA%20Reference%20Guide.pdf
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SECTION 2: GENERAL EDUCATION  

 

10. ETTC/GE 101:  TEACHER FORMATION AND PROFESSIONAL DEVELOPMENT 

 

Semester:   Year 1, Semester 1; Year 3, Semester 2; Year 4, Semester 1 

Prerequisites:   None 

 

 

Course Description/Rationale 

While it is essential to equip teachers with a variety of strategies and techniques to successfully manage 

classrooms, this course is designed to build, nurture and form the teacher from within. Hence, it will 

explore the relations between the teacherôs identity and self with respect to his/her calling/vocation.  By 

debating and assessing pertinent topics, as well as reflecting on personal experiences, teachers will better 

understand the impact that teacher formation has on the delivery of content and management of the 

classroom. Additionally, teachers will be in greater positions to support and learn from each other 

throughout their professional career. This course uses an interdisciplinary approach to professional 

development and delves into areas such as psychology, sociology, history, humanities and cultural 

studies. 

 

General Objectives  

V Develop a personal desire to grow 

V Display a sense of purpose and  motivation 

V Develop a love for children 

V Develop a commitment to the concept of lifelong learning 

V Display a commitment to childrenôs learning and development   

V Recognise personal strengths and weaknesses  

V Reflect on ways to improve weaknesses 

V Value the importance of high self-esteem and  positive self-concept 

V Develop a culture of shared learning and accountability as a professional 

V Understand the importance of pastoral care 

V Display a sense of empowerment through reflective practice 

 

 

Course of Study 

Module 1: The Concept of Teacher Formation and Professional Development 

Module 2: Self-Awareness and Personal Development 

Module 3: Professional Identity 

Module 4: How Beliefs Shape Teaching 

Module 5: Developing a Personal Vision and Mission Statement 

Module 6: Types of Teachers 

Module 7: Classroom as Sacred Space 

Module 8: Teaching as Relationships 

Module 9: The Strength and Influence of a Teacher 

Module 10: Learning Journeys 

Module 11: Our Vision of our Schools 

Module 12:  

Module 13: 

Transformative Teacher Training 

Restorative Justice and Mentorship 

Module 14: Reflecting on Progress in the Course 
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Course Content 

Module 1: The Concept of Teacher Formation and Professional Development  

Key Questions: How does teacher formation occur? 

What is its relationship to professional development?  

 

Areas of Focus: 

ü Teacher formation  

ü The relationship between teacher formation and professional development 

 

Module 2: Self-Awareness and Personal Development 

Key Question: What is the role of self awareness within personal development? 

 

Areas of Focus: 

ü Self-awareness  

ü Personal development 

 

Module 3:  Professional Identity 

Key Questions: What is understood by professional identity?  

How does professional identify differ from self- concept? 

 

Areas of Focus: 

ü Professional identity  

ü Self-concept 

ü Teacher efficacy and professional development  

 

Module 4: How Beliefs Shape Teaching 

Key Question: What are beliefs and how do they impact an individualôs practice of teaching? 

 

Areas of Focus: 

ü Attitudes and mind-set of teachers  

ü Teacher beliefs and the teaching/learning  environment   

ü Implications of beliefs on teaching and learning 

ü Cultural, religious and societal norms  

ü Impact of cultural, religious and societal norms on the teacherôs understanding of the world  

ü  

Module 5: Developing a Personal Vision and Mission Statement 

Key Questions: What personal qualities and values should teachers possess? 

How can teachers demonstrate such qualities in the teaching learning environment? 

 

Areas of Focus: 

ü Developing a personal vision statement  

ü Developing a mission statement 

ü Professional branding 

 

Module 6: Types of Teachers 

Key Question: What are the characteristics of effective teaching styles? 

 

Areas of Focus: 

ü Types of teachers 
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ü Characteristics and benefits of the various teaching styles 

ü Professional and ethical standards for the teaching profession  

 

 

Module 7:  Classroom as Sacred Space 

Key Question: Why should the classroom be considered a sacred space? 

 

Areas of Focus: 

ü The classroom as sacred space and not place 

ü Clarification of the role of the teacher within the classroom  

ü The role of the teacher in shaping the classroom atmosphere  

 

Module   8 - Teaching as Relationships 

Key Question: How do various teacher relationships affect professional development? 

 

Areas of Focus: 

ü Professional relationships and teaching 

ü Relationships and the impact on teaching 

 

 

Module 9: The  Strength and Influence of a Teacher 

Key Question: What are the core values and strengths that influence teaching styles? 

 

Areas of Focus: 

ü Core values and strengths 

ü The impact of core values on teaching style and teaching  

 

Module 10: Learning Journeys 

Key Question: How do the life experiences and dispositions of teachers guide them in understanding, 

interpreting and evaluating training as part of their  professional journey? 

 

Areas of Focus: 

ü Learning journeys as exploration  

ü Self-reflection to discover or rediscover the self and what drives the teacher 

ü Significant moments in the teaching career  

ü Use of significant moments to shape practice and future 

 

Module 11: Our Vision of Our Schools 

Key Question: What role does the teacher play in the realisation of the purpose and goals of education?  

 

Areas of Focus: 

ü The purpose of education  

ü The goals of education 

ü The role of the teacher in relation to the purpose and goals of education 

 

Modules 12: Transformative Teacher Training 

Key Question:   How can teachers interpret the core elements of formation towards a new understanding 

of teaching which will enable them to transform society?    
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Areas of Focus: 

ü Linking theory to practice based on knowledge and experience 

ü Teachers as agents within the wider society 

ü Development of altruism in students 

 

Module 13: Restorative Justice and Mentorship 

Key Question: How should teachers respond to injustices and use these instances as opportunities for 

mentorship? 

 

Areas of Focus: 

ü Restorative Justice 

ü Balancing Justice and Mercy  

ü Accountability and Making Amends  

ü Conflict Resolution  

 

Module 14 - Reflecting on the Course 

Key Question: How has the course enabled personal and professional growth? 

 

Area of Focus: 

ü Reflection on course content 

ü Reflection on personal and professional growth  

ü Reflection for improvement of teaching and learning    

 

Learning Strategies and Approaches 

 Lecture 

 Discussion 

 Co-operative Grouping 

 Field Trip - Retreats 

 Stilling Exercises 

 Demonstration 

 Case studies  

 Role Play 

 Blogging 

 

Assessment 

Participants will be deemed to have passed the course on the basis of successful completion of: 

 

× All course work assignments 

× A Portfolio including a Reflective Journal 

× Ninety percent (90%) attendance  

Resources 

Recommended Texts: 

Ackerman, R. H. & Maslin-Ostrowski, P. (2002). The wounded leader: How real leadership 

 emerges in times of crisis. San Francisco, CA: Jossey Bass Publishers 

 

Booker, C. (2004). The seven basic plots. Why we tell stories. London. Continuum. 

 

Covey, S. (2013). The 7 Habits of highly effective people. New York: Simon and Schuster  
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Intrator, S. ( 2003). Teaching with fire: Poetry that sustains the courage to teach. San Francisco, CA: 

Jossey Bass Publishers 

 

McGivney, V. C. (2003). Adult learning pathways: Through routes or Cul-de-Sacs? Leicester: 

 NIACE. 

 

Palmer, P. J. (2007). The courage to teach exploring the inner landscapes of a teacherôs life. San 

 Francisco, CA: Jossey Bass Publishers. 

 

Palmer, P. J. (2009). A hidden wholeness. San Francisco, CA: Jossey Bass Publishers. 

 

Palmer, P. J. (2010). To know as we are known: Education as a spiritual journey. New York, NY:   

 HarperCollins 

 

Wood, Chip. (1999). Time to teach, time to learn: Changing the pace of school. Turners Falls, MA: 

 Northeast Foundation for Children. 

___________________________________________________________________________ 

 

11. ETTC/GE 201:  EXPLORING SOCIAL ISSUES IN EDUCATION 
 

Semester:   Year 2, Semester 1; Year 2, Semester 2 

Prerequisites:    None 

 

Course Description/Rationale 

This course is designed to provide participants with an understanding of how society and education 

interrelate.  It utilises relevant sociological theories, both micro and macro, to explore current issues in 

education.  It examines the impact of local, regional and international policies on the education sector and 

seeks to provide participants with an understanding of the various social and cultural factors that impact 

learning and ultimately influence student outcomes.  The course also encourages participants to think 

critically about the role of education in contemporary society and develops in them the skills to engage in 

meaningful sociological discourse on education. 

 

General Objectives 

V Know the major sociological perspectives/theories that underpin education 

V Understand the relationship between education and development in Caribbean societies  

V Value the importance of quality education  

V Recognise the impact of technological developments, global policies, markets and choice on the 

education system 

V Realise how inequalities are reproduced through the education system   

V Be cognizant of how schools seek to address issues in relation to gender equity  

V Understand the impact that family and social groups have on the individual  

V Comprehend how issues of diversity affect the school environment  

V Recognise the impact of school and non-school factors on academic achievement  

V Be cognizant of the current social problems facing the education system   

V Be aware of the role of the school in addressing contemporary social issues 
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Course of Study 

Module 1:  Sociological Perspectives on Education 

Module 2:  Education and Development 

Module 3: Quality Education for All  

Module 4:  The Student in the Classroom 

Module 5:  Addressing Diversity   

Module 6:  Influences on Academic Achievement  

Module 7:  Education Under Fire - Problems in the Education System 

 

Course Content 

Module 1:  Sociological Perspectives on Education 

Key Question: What are some of the major sociological perspectives/theories that impact education? 

 

Areas of Focus: 

ü Traditional v. Contemporary perspectives on education 

ü Functionalism 

ü Conflict Theory 

ü Symbolic Interactionism 

 

Module 2: Education and Development 

Key Question: What role does education play in developing Caribbean societies?  

 

Areas of Focus: 

ü Indicators of development  

ü The relationship between education and development  

ü Millennium Goals and their influence on education in Barbados  

ü Human Resource Development Strategies and their influence on education in Barbados 

 

Module 3: Quality Education For All  

Key Question: How can a country ensure that all children have access to quality education?   

 

Areas of Focus: 

ü The concept of quality education - class size, teacher-student ratios, resources, teacher education 

ü Universal access to education  

ü Factors that impact quality education - technological developments, globalisation and global 

policies, markets, the role of NGOs (non-governmental organisations) and MNCs (multinational 

corporations) 

ü Inequalities in the education system - Social class, race, gender, school choice 

 

Module 4: The Student in the Classroom 

Key Question: What social factors shape the individual student in the classroom?  

 

Areas of Focus: 

ü The role of the family in shaping the individual 

ü The effect of changing family structure on the education system 

ü The influence of social groups on the individual 

ü Secondary agents of socialisation  
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Module 5: Addressing Diversity   

Key Question: How do issues of diversity affect the school environment?   

 

Areas of Focus: 

ü Issues of diversity  

ü Differences in language, ethnicity, culture, learning abilities, religion, socioeconomic status and 

social class  

ü The effect of gender and sexuality on the school environment  

ü Strategies for addressing diversity in the education system 

   

 

Module 6: Influences on Academic Achievement  

Key Question: What is the impact of school and non-school factors on academic achievement?   

 

Areas of Focus: 

ü School based factors  

ü Non-school factors  

ü The impact of school and non-school factors on academic achievement   

ü The changing role of the teacher 

  

Module 7: Education Under Fire - Problems in the Education System 

Key Question: What are some of the social problems in the education system today?  

 

Areas of Focus: 

ü Poor academic achievement  

ü School dropouts   

ü Violence   

ü Bullying    

ü Misuse of technology   

ü Alcohol and substance abuse 

ü HIV/AIDS and sexuality 

ü Youth sub-cultures  

ü Misuse of social media   

ü The root causes of social problems  

ü The role of the school in addressing contemporary issues   

 

Learning Strategies and Approaches 

 Computer-Aided Instruction 

 Discovery Learning 

 Debates 

 Lecture 

 Discussion 

 Dramatisation 

 Brainstorming 

 Field Trip 

 Questioning 

 Co-operative Learning 

 Simulation 

 Case Studies 
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Assessment 

× Position paper (30%) 

× Policy Analysis review or Critical movie review (30%) 

× Project - Case Study (40%)   

 

Resources 

Texts: 

Ballantine, J.H. & Hammack, F. M. (2009). The sociology of education: a systematic analysis. (6
th
 ed). 

Upper Saddle River, NJ: Pearson/Prentice Hall. 

Ballantine, J.& Spade, J. (2008). School and society: A sociological approach to Education . (3
rd
  ed). Los 

Angeles: Pine Forge Press.  

Carter, R.C. (1997). Youth in the organisation of Eastern Caribbean States: The Grenada study. Cave 

Hill, Barbados: ISER. 

Curry, T., Jiobu, R., & Schwirian, K. (2008). Sociology for the twenty first century. 

(5
th
  ed.). Upper Saddle River, NJ: Prentice Hall.  

Division of Youth Affairs, Ministry of Education, Youth Affairs and Sports. (1999). Report on secondary 

schools behavioural surveillance survey.  Bridgetown: Ministry of Education, Youth Affairs and 

Sports. 

Figueroa, P. & Persaud, G.  (1976). Sociology of education: A Caribbean reader. Oxford: Oxford 

University Press. 

Giddens, A. (2004).  Sociology. (4
th
 ed.). London: Polity Press. 

Giddens, A. & Duneier, M.  (2007). Introduction to sociology. (6
th
 ed.). New York: Norton & Company 

Inc. 

Marzano, R. J. (2003). What works in schools: Translating research into action.  Alexandria, VA: 

Association for Supervision and Curriculum Development. 

Ministry of Economic Affairs. (1993). Government of Barbados Development plan 1993-2000: Prosperity 

through increased productivity. Bridgetown: Ministry of Economic Affairs. 

Haralambos, M., Holborn, M., Chapman, S. & Moore, S.   (2013). Sociology: Themes and perspectives. 

(8
th
 ed). London: Collins International. 

Web links and relevant videos 

__________________________________________________________________ 
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12. ETTC/GE 202:  DEVELOPING ENGLISH AND COMMUNICATION SKILLS 
 

Semester:  Semester: Year 2, Semester 2 

Prerequisites:   None 

 

 Course Description/Rationale 

  

Communication skills are a premium in the 21
st
 century workforce. As human resource managers, 

teachers are expected to be effective communicators.  Hence, the 21
st
 century teacher is required to 

analyse information, synthesise it and transmit it to an audience effectively. Therefore, teachers must be 

skilled at both receptive and expressive communication.  

 

The expressive and receptive aspects of communication are used across a range of situations as teachers 

are required to interact with diverse constituents such as students, parents, colleagues and administrators. 

Consequently, this course will emphasise how to apply, use and convey information for a range of 

purposes and to a variety of audiences. 

 

General Objectives 

V Demonstrate an understanding of the nature and functions of language 

V Recognise the variety of ways in which writers and speakers use language 

V Utilise basic study and research skills and strategies 

V Respond critically to samples of spoken and written material 

V Understand how to evaluate information from a variety of textual and oral sources 

V Employ different forms of functional writing to suit a range of purposes and audiences 

V Demonstrate control of the grammar, vocabulary and mechanics of Standard English in 

speech and writing 

V Apply analytical skills in interpreting information derived from a variety of sources 

 

Course of Study 

Module 1: The Concept of Communication 

Module 2: Exploring Nonverbal Communication  

Module 3:  Exploring Verbal Communication  

Module 4: Visual Communication  

Module 5:  Technology and Communication 

Module 6:  Communication in the school environment 

Course Content 

Module1: The Concept of Communication 

Key Question: What is communication? 

 

Areas of Focus  

ü Difference between language and communication 

ü The communication loop 

ü Understanding the importance of the components of the communication loop 

ü Barriers to communication 

ü Managing the barriers to achieve effective communication 

ü General types of communication 
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Module 2: Exploring Nonverbal Communication  

Key Question: How can nonverbal behaviours be modified to achieve effective communication? 

 

Areas of Focus 

ü Nonverbal communication 

ü Characteristics of nonverbal communication 

ü Types of nonverbal communication 

ü Functions of nonverbal communication 

ü Cultural influence on nonverbal communication 

ü Ways of modifying nonverbal behaviours to achieve effective communication 

ü Dressing for strategic communication 

 

Module 3: Exploring Verbal Communication  

Key Questions: What is verbal communication? 

What strategies can one use to maximise verbal communication? 

 

Areas of focus 

ü Verbal communication 

ü Language Registers 

ü Types of technical writing ï letters, memos, reports, CVs, resumes. 

ü Discourse analysis of specific types of technical writingï letters, memos, reports, CVs, resumes 

ü Using the 7Cs to effectively craft technical writing- letters, memos, reports, CVs, resumes 

ü Academic Writing - Identifying specific types of Academic Writing- essays, reflective writing, 

reaction papers; rhetorical modes in Academic Writing- narration, description, exposition, 

argument  

ü Oral communication 

ü Types of oral communication -  conversations, speeches, debates, interviews 

ü Using the 7Cs to effectively craft oral text- conversations, speeches, debates, interviews 

 

Module 4: Visual Communication  

Key Question: How can visual texts be used to communicate information effectively?  

 

Areas of Focus 

ü Visual communication 

ü Benefits of using visual communication in the classroom 

ü Classification of the various forms of visual communication - Pictorial, Graphic and Verbal 

ü Techniques used to communicate effectively using pictorial, graphic, and verbal symbols 

 

Module 5: Technology and Communication 

Key Question: What is the role of technology in communication? 

 

Areas of Focus 

ü Using communication technology for instruction and assessment 

ü Strategies for integrating communication technology across the curriculum 
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Module 6: Communication in the School Environment 

Key Question: What constitutes effective communication in the school environment?  

 

Areas of Focus 

ü Applying the 7Cs when communicating with students, parents, colleagues, and educational 

leaders 

ü Effective use of verbal and nonverbal communication in the school environment 

 

Learning Strategies and Approaches 

 Debates 

 Project 

 Lecture/ Discussion 

 Computer-Aided Instruction 

 Presentation 

 Blogs 

 Co-operative grouping 

 Questioning 

 Writing 

 Role play 

 Demonstration

 

Assessment 

 

× Oral presentation       (15 %) 

× In class assignments  (20%) 

× Written commentary on a given article (15%) 

× Developing an Informational Text for a selected age  

group with supporting instructional technology (25 %) 

× Portfolio   (25 %) 

 

 

Resources 

Recommended Texts 

Camp, S & Satterwhite, M. (2006). College English and Communication. (9th ed.).  McGraw-

 Hill/Irwin.  

 

Lord, L et al. (2012). Cape Communications Studies. (1st ed.). London: Pearson Education 

 Limited. 

 

Mc Dermott, H. (2008). Cape Communications Studies. (1st ed.). Trinidad: Caribbean 

 Educational Publishers. 

Scarry , J & Scarry , S. (2014). The Writer's Workplace. (8th ed.). Boston: Cengage Learning. 

 

Simmons-McDonald, H, Fields , L & Roberts , P. (2012). Writing in English A course for 

 Caribbean  Students. (2nd ed.). United States: Ian Randle Publishers . 
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13. ETTC/GE 301:  ENHANCING PEDAGOGY THROUGH TECHNOLOGY 

 

Semester:   Year 3, Semester 1 

Prerequisites:   None 

 

Course Description/Rationale 

 

This course aims to introduce participants to the importance of integrating technology in the 

curriculum. It focuses on the use of Web 2.0 tools and other technologies to improve curriculum, 

and the impact that current and emerging technological trends have on education. The course 

will emphasise the learning theories that support educational technology and will enable 

participants to acquire a deep understanding of technological pedagogy.  The internet as an 

educational tool and the responsibility of the user will also be areas of focus.   

Upon completion of the course, participants will acquire technological enhanced skills and will 

use digital technologies as teaching tools to enhance the teaching and learning experiences in the 

classroom. Participants will be equipped to employ the tools to create collaborative and 

interactive lessons to facilitate student-centred learning that would develop 21
st
 century skills 

among students. In addition, they will be sensitised to the value and influence of mobile devices 

as well as other emerging technologies on education.  

General Objectives 

V Understand the impact that current and future technological trends have on education 

V Know the importance of technology pedagogy 

V Realise the importance of the internet as an educational tool  

V Recognise the responsibilities of cyber citizens 

V Understand how to assess assistive and augmentative technologies for special educational 

needs 

V Know how to employ Web 2.0 tools and other technologies to create collaborative and 

interactive lessons / activities  

Course of Study 

Module 1: Introduction to Educational Technology 

Module 2:  Cyber Literacy 

Module 3: Technology in Special Needs Education 

Module 4: Integrating Technologies in Curriculum 
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Course Content 

Module 1: Introduction to Educational Technology 

Key Question:  How can the teacher acquire a deep understanding of the impact of technology in 

education? 

Areas of Focus 

ü Overview of Educational Technology 

ü Technological Pedagogy 

ü Trends in current and emerging technologies 

 

 

Module 2:  Cyber Literacy 

Key Question:  What do individuals need to do to be responsible and proficient users in cyberspace? 

 

Areas of Focus  

ü The Internet as an educational tool 

ü Evaluating Educational websites 

ü Roles and responsibilities of cyber citizens 

ü Social Media in Education 

 

Module 3: Technology in Special Needs Education 
Key question:  What technologies can the teacher use to cater to learners with special needs? 

 

Areas of Focus: 

ü Assistive and augmentative technologies 

ü Matching technologies to the special needs of students 

 

Module 4: Integrating Technologies in Curriculum 
Key Question:  How can the teacher use current and emerging technologies to enhance teaching and 

learning? 

 

Areas of Focus: 

ü Educational Videos 

ü Presentation Skills 

ü Gamification and Interactive Activities/Lessons 

ü Collaborative Lessons with Web 2.0 Tools 

ü Matching Technologies to Subject Content  

 

Learning Strategies/Approaches 

 Co-operative learning 

 Peer tutoring  

 Guided discovery 

 Debate 

 Role play 

 Simulation 

 Questioning 

 Brainstorming 

 Independent study  

 Project Method 

 Problem-based learning 

 Computer-assisted learning 
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Assessment/Expectations 

× Coursework ï 100 %  

Coursework may consist of:  

o Research and graded online discussions  

o Setting up class page on social media  

o Designing a blog or webpage (covering outcome 4).   

o E-portfolio (This e-portfolio will contain at least 4 artefacts and reflections - outcome 5) 

o Creating a portfolio of artefacts 

 

Resources 

Texts 

 

Cuban, L. (2003). Oversold and overused: Computers in the classroom. (2
nd 

ed.). Cambridge: 

 Harvard University Press.  

 

Hayes Jacobs, H. (Eds). (2010). Curriculum 21: Essential education for a changing world.  

 Creating learning connections with todayôs tech-savvy student.  Alexandria: ASCD. 

 

McShaffry, M. & Graham, D. (2013). Course technology PTR. Available from Database: eBook 

 Academic Collection. 

 

Mulka, L. (2014). Cyber literacy for the digital age. Warwick: B E Publishing Inc. 

 

Petty, G. (2009). Teaching today: A practical guide. (4
th
 ed.). Cheltenham: Nelson Thorne.  

 

Solomon, G.(2015). Technology & learning.  Education Source, 36(2), 32-33.  

 

 

 
 

 

14. ETTC/GE 302:  EXPLORING THE TEACHING OF AESTHETICS   (ART, MUSIC, DANCE, 
DRAMA)   

 

Semester:   Year 2, Semester 2; Year 3, Semester 2 

Prerequisites:  None 

 

Course Description/Rationale 

Visual and Performing Arts affect children in many ways.  They increase artistic and aesthetic 

sensitivities and develop memory abilities, concentration, team work, discipline, perseverance and other 

favourable attitudes.   The overall aim of this course is to develop artistic and pedagogical skills that will 

prepare the participants for the teaching of aesthetics at the primary level.  Designed to expose teachers to 

practical methods of teaching, the course will give participants opportunities to experience how lessons in 

diverse areas of the curriculum may be approached. Additionally, it will widen teachersô understanding, 

knowledge and skills in key aspects of the visual and performing arts, as well as heighten an awareness of 

the value of research and creative expression to learning and development in the school system. 
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General Objectives 

V Facilitate learning in a positive, natural and nurturing way through a focus on the aesthetics 

V Plan and execute lessons in the performing and visual arts effectively  

V Demonstrate techniques of rehearsal, directing and execution of a performance 

V Use a variety of strategies to enhance teaching-learning activities in the area of aesthetics 

V Develop a greater understanding of Fine Arts in society 

V Develop new artistic expressions 

V Be aware of the philosophical underpinnings of the teaching of the Visual and Performing Arts 

V Demonstrate the ability to facilitate lessons in the visual and performing arts within the 

Barbadian/ Caribbean Cultural contexts  

V Promote awareness of the value of the Fine Arts in education  

V Demonstrate the ability to use available resources in the facilitation of lessons in the visual and 

performing arts 

V Display artistic and aesthetic sensibilities in the teaching and learning environment 

V Appreciate beauty in the different art forms through exploration, experience and expression 

V Apply cross-curricular integration skills in the teaching and learning environment   

V Be aware of cultural heritage, artists and artisans 

 

Course of Study 

Module 1: Musical Experiences at the Primary Level 

Module 2: Practical Musicianship 

Module 3: Recognition of Art in the Environment 

Module 4: Exploring With Art 

Module 5: Movement and Drama  

Module 6: Application of Drama Strategies and Movement to Classroom Activity  

 

Course Content 

Music 

Module 1: Musical Experiences at the Primary Level 

Key Question: What musical experiences should teachers expose children to at the primary level? 

 

Areas of Focus 

ü Examination of the current primary school music syllabus 

ü An overview of international teaching methodologies 

ü Simultaneous teaching 

ü Music theory, ear training, sight singing, music history 

 

Module 2: Practical Musicianship 

Key Question: How important is practical musicianship in the musical development of children? 

 

Areas of Focus 

ü The orchestra and score reading 

ü Ensembles 

ü The Keyboard 

ü Musical instrument performance technique 

ü Choir 

ü Conducting 

ü Performance 
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Visual Arts And Crafts  

Module 3: Recognition of Art in the Environment 

Key Question: What is art? 

 

Areas of Focus 

ü The nature of art ï the elements (line, shape, colour, texture) 

ü Experimentation with different materials ï pastel, charcoal, clay, etc. 

 

Module 4: Exploring With Art  

Key Question: What are various methods used to explore Art? 

 

Areas of Focus 

ü Explore and experiment with different methods ï drawing, painting and mixed media, clay, 

printing 

ü Paper framing and display 

 

Module 5: Movement and Drama  

Key Question: Why are movement and drama valuable in Primary Education? 

 

Areas of Focus 

ü Introduction to the concept of drama in education 

ü The philosophy of drama and movement in education 

 

Module 6: Application of Drama Strategies and Movement to Classroom Activity  

Key Questions: How should drama and movement be used in the classroom? 

What are the benefits of movement and drama performances to children? 

 

Areas of Focus 

ü Experiencing education drama including improvising, role playing, play building, puppeteering 

and story making, storytelling and dramatisation 

ü Performance Skills ï vocal work and physicalisation, production elements ï sound, costumes,  

props 

ü Experiencing various dance styles and techniques and identifying characteristics of dance 

formsðincluding modern, jazz, ballet, latin, ballroom, and hip hop, tap 

 

Learning Strategies/ Approaches 

 Lecture/ Discussions 

 Presentations 

 Demonstrations 

 Observation 

 Games 

 Small Group Activities 

 Team Teaching 

 Microteaching 

 Role play 

 Performances 

 

Assessment/ Expectations 

 

Participants will be assessed through a variety of methods in keeping with the nature of this course. These 

will include product presentation, continuous assessment, journal, displays, interviews, and participation 

in selected activities.  Participants will be expected to produce a journal based on the contents of the 

course and the specific topics covered and should include samples of work tackled, as well as progress 

and personal reflection. This journal will be assessed on creativity/innovation, presentation, progress and 

personal reflection, and the content.   Evidence of research and application will be assessed in a written 
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research paper based on one of the arts (music, art, drama or dance).  Viva voce assessment by internal 

and external assessors will also form part of the process. 

× Journal  30% 

× Written Research Assignment    15% 

× Oral Presentation    10% 

× Participation in an activity (choir, instrumental  

 ensemble/solo, dance, theatre, art showcase)   30% 

× Microteaching   15% 

 

Students will keep a journal of all activities done in class and comment on the activities and their 

purposes, as well as their personal responses to the activities done.  This will form the basis of the written 

paper. 30%. 

 

Content         15 marks 

Presentation       5 marks  

Creativity/ innovation      5 marks 

Progress and personal reflection     5 marks 

Total        30% 

 

Students will choose a research topic which must be approved by the tutor.  This research paper (1000 to 

1500 words) must be based one of the themes/topics in any of the four disciplines (music, art, drama or 

movement) covered in the course outline.  15% 

 

Content  (Rationale, Ideas, Arguments)   5 marks 

Evidence (Personal Experience as well as Research) 5 marks 

Structure  (Grammar, Style)    3 marks 

Presentation Layout, Visual      2 marks 

Total        15% 

 

Students will orally present their research findings.  

Total        10% 

 

Students will participate in an on campus activity in groups (choir, instrumental ensemble, dance, theatre, 

art showcase). 30% 

 

Presentation       5 marks 

Participation       3 marks 

Interpretation       5 marks 

Use of space       3 marks 

Performance       14 marks 

Total        30% 

 

In groups of four, students will present a microteaching lesson.  15% 

Explanation and justification of the lesson   2 marks 

Set induction       4 marks 

Strategies       4 marks 

Closure        3 marks 

Assessment procedure      2 marks 

Total        15% 
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Resources 

Music 

 

Bennett, Roy. (1987). History of music. Cambridge: Cambridge University Press.  

 

Bennett, Roy. (1980).  Form and design.  Cambridge: Cambridge University Press. 

 

Bennett, Roy. (1984).  General musicianship. Cambridge: Cambridge University Press. 

 

Resources  - Music continued 

 

Bennett, Roy. (1996). Fortissimo.  Cambridge: Cambridge University Press.  

 

Bergmann W.  (1980). First book of descant/ soprano solos.  London: Faber Music Limited.  

 

Bergmann W.  (1983).  Second book of descant/ soprano solos.  London: Faber Music Limited.  

 

Blake, F.  (1995). The Trinidad and Tobago steel pan, history and evolution. Trinidad and Tobago: Blake. 

 

Boonshaft, Peter.  (2002). Teaching music with passion: Conducting, rehearsing and inspiring. USA: 

 Meredith Music Publications.  

 

Burnett, M. (1980). Pop music.  Oxford University Press.  

 

Carse, Adam. (1929). Orchestral conducting.  London: Augener Edition.  

 

Cripps, C. (1988).  Popular music in the 20
th
 century.  Cambridge: Cambridge University Press.  

 

McElheran, Brock. (1966). Conducting Technique for Beginners and Professionals.  London: Oxford. 

 

Cole, Bruce. (1996). The composerôs handbook.  London: Schott & Co. Ltd.  

 

Corp, Ronald. (1987).  The choral singerôs companion.  London: B.T. Batsford. 

  

Del Mar, Norman. (1981).  Anatomy of the orchestra.  London: Faber & Faber. 

 

Del Mar, Norman. (1987).  Companion to the orchestra.  London: Faber & Faber.  

 

Goodkin, Doug. (2002). Play, sing and dance : An introduction to Orff Schulwerk.  Florida: Schott Music 

 Corporation.  

 

Harris, R and Hawksley, E.  (1989). Composing in the classroom.  Cambridge: Cambridge 

 University Press.  

 

Howard J. (1990). Learning to compose.   Cambridge: Cambridge University Press.  

 

Jorgensen, Estelle. (2008). The art of teaching music.  USA: Indiana University Press. 

 

Palisca, Claude. (1998). Norton anthology of western music: Volume 1 and 2. London: W. W.  Norton 

& Company Inc.  
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Pitts, J. (1993). Treble recorder from the beginning.  Arnold Wheaton Press.  

 

Sevush, L  (1986). Broadway hits, arranged for recorder solo or duet. Hal Leonard Publishing 

 Corporation. 

 

Suzuki, Shinichi.  (1983). Nurtured By Love: The classic approach to talent education. Florida:  Warner 

 Bros. Publications Inc. 

 

Taylor, Eric. (1993). The AB guide to music theory: Part I and II.  London: The Associated Board 

 of The Royal School of Music.  

 

 

Visual Art  

 

Collins, G. & Sandell, R. (1996). Gender issues in Art Education: Content, context, and strategies. 

 NAEA 

 

Day, M (1997). Preparing teachers of art. J. Paul Getty Trust. 

 

Eisner, E. (2002). The arts and the creative mind. London: Yale University Press. 

 

Efland, A. (2002). Art and cognition. Teachers college press. NAEA, Columbia: Columbia 

 University. 

 

Gardner, H. (1990).  Art education and human development. J. Paul Getty Trust 

 

Gillon, W. (1984). Short History of African Art. London:  Penguin Books 

 

Gurdham, M. (1999). Communicating across cultures. London: McMillan Press Limited 

 

Jensen, E. (2001). Arts with the brain in mind. Alexandria: ASCD 

 

Klein, Sheri (Ed.) (2003). Teaching art in context. NAEA 

 

Marland, M. & Rogers, R. (2002). Managing the Arts in the curriculum. Oxford:  Heineman 

 

McFee, J. (1998). Cultural diversity and structure and practice of art education. NAEA. 

 

Smith, Ralph. (Ed.) (2001). Aesthetics and criticism in art education. NAEA. Rand McNally Co. 

 

 

Dance and Movement 

 

Bloomfield, Anne and John Childs. (2000).  Teaching integrated arts in the primary school: Dance, 

 drama, music, and the visual arts. David Fulton Publishers. 

 

Courtney, Richard. (1980).  Dramatic curriculum.  London: Heinemann Educational Books Ltd.  

 

Farmer, David.  (2012).  Learning through drama in the primary years. Drama Resource. 

 

Gibbons E. (2007). Teaching dance: The spectrum of styles. Bloomington, IN: Author House. 
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Koste. V. Glasgow.  (1995). Dramatic play in childhood: Rehearsal for life. Portsmouth, NH: 

 Heinemann.  

 

McCaslin, Nellie. (1998). Creative Drama in the Classroom & Beyond.  Studio  

 City, CA: Players Press.   

 

Riley A. (1984).  The interrelationships and effects of creative dance on the physical self-esteem,  body 

image and problem solving of grade four children. Doctoral dissertation, University of Toronto, 

Toronto, Canada.  

 

Woolland, Brian. (2014). Teaching Primary Drama. Routledge. 

 

Woolland, Brian. (1993).  The Teaching of Drama in the Primary School.  London: Longman. 

 

 
 

 

15. ETTC/GE 406:  EXPLORING SCIENCE, TECHNOLOGY & SOCIETY  
 

Semester:   Year 3, Semester 1; Year 4, Semester 2 

Prerequisites:   None 

 

Course Description/Rationale 

Science and technology continue to drive human development. Over the years, science with its pervasive 

knowledge base has enabled technology to attain high levels of accomplishment.   With such 

achievements, the critical concept of sustainability which undergirds this development must be 

appreciated.   This appreciation must extend to providing solutions for the inevitable changes which occur 

in society. 

  

This course is, therefore, framed with the goal of providing teachers with the requisite knowledge, skills 

and sensitivities which they require in order to prepare students to adequately respond to the challenges of 

the 21
st
 century environment. 

 

General Objectives 

V Understand the relationships among technology, science and society 

V Appreciate the significance of the concept of sustainability as it relates to science and technology 

V Integrate the various aspects of science, technology and society into the science curriculum of 

primary schools 

V Demonstrate an awareness of the values and ethics associated with science and technology 

 

Course of Study 

Module 1:  The Relationship among Science, Technology and Society 

Module 2:  Science and Technology for Sustainability 

Module 3:  Science, Technology, Society and Sustainability for Primary Schools 

Module 4:  Ethical Issues in STS (Science, Technology and Society) 
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Course Content 

Module 1:  The Relationship among Science, Technology and Society 
Key Question: What relationships exist among Science, Technology and Society? 

 

Areas of focus: 

ü Description of the societal conditions that led to the Industrial Revolution. 

ü Societal changes as a result of scientific and technological advances; Identification of positive 

and negative effects of science and technology on society today 

ü Proposals of the extent to which science and technology can affect societies in the future 

 

Module 2:  Science and Technology for Sustainability 
Key Question: What is the significance of the concept of sustainability as it relates to science and 

technology? 

 

Areas of Focus 

ü What is sustainable development?   

ü The importance of sustainable development (IPCC, HRD Strategy) 

ü Sustainability challenges facing today's society  

ü Causes of both environmental and societal problems - energy, economics, ecosystem degradation 

(aquatic and terrestrial) 

ü Lack of use of renewable energy, small economies, damage to marine life, (terrestrial life) 

ü Paths to sustainable development 

ü Secure energy sources 

ü Easy availability to the society  

ü Low environmental impact 

ü Growth of economy by reducing expenditure ï food security, etc. 

ü Land management ï minimising polluted surface run off, etc 

ü Practical examples of science and technology in products (Preparation for field trip) 

ü Solar water heater, Photovoltaic panels, Hydrodam, Greenhouse, Wind Turbine (Jamaica) 

ü Geothermal Power Plant (Dominica) 

 

Module 3: Science, Technology, Society and Sustainability for Primary Schools 
Key Question:  How can science, technology, society and sustainability be integrated into the science 

curriculum of primary schools? 

 

Areas of Focus 

ü Environmental education for sustainability at the primary level 

ü Environmental education 

ü The local environment as an effective learning tool in primary science 

ü Connecting science and environmental education  

ü Barriers to the successful implementation of sustainable science initiatives in primary schools 

ü ICT and sustainability in primary schools 

ü Techniques of science and how the tools provided by ICT can be used to develop the big idea of 

sustainability 

ü Ethics and living things through investigations with appropriate ICT tools 

ü Using new technologies to enhance science teaching and learning at the primary level 

ü Educating for a sustainable future. 

ü Overview of the impacts of sustainable fisheries and agriculture on local communities  and 

societies  

ü Alternative energy sources as economic drivers. 
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Module 4: Ethical Issues in STS 

Key Question:  How can an awareness of the values and ethics associated with science and technology 

be demonstrated? 

 

 

Areas of Focus: 

ü Clarification of issues and ideas with regards to science and society  

ü Burning-  nature of products, effects on community, banning of the burning of garbage  

ü Vignettes of science and technology issues 

ü Newspaper stories 

ü Alcohol related issues and concerns - oxidation and effect on organs  brain, liver;  

ü Social  aspects ï vehicular accidents, productivity, economic impact 

ü Problem investigation and analysis  

ü Use of fertilizers in agriculture 

ü Data collection and analysis - social values, assessment/evaluation, decision making  

 

 

Learning Strategies and Approaches 
 Debates 

 Field Trips 

 Project 

 Lecture/ Discussion 

 Computer-aided Instruction 

 Presentation 

 Blogs 

 

Assessment 

Participants will be deemed to have passed the course on the basis of successful completion of: 

ü Term Papers - 40% 

ü Reflective Reports on Field Trips - 20% 

ü Debates- 40% 

 

Resources 

Texts 

 

Briggle, A., & Mitcham, C. (2012). Ethics and science: An introduction. Cambridge: Cambridge 

 University Press. 

Gray, D.,Colucci-Gray, L., & Camino, E. (2011). Science, society and sustainability: Education  and 

empowerment for an uncertain world. New York: Routledge. 

 

 

 
 

  

http://www.amazon.co.uk/s/ref=dp_byline_sr_book_1?ie=UTF8&text=Donald+Gray&search-alias=books-uk&field-author=Donald+Gray&sort=relevancerank
http://www.amazon.co.uk/s/ref=dp_byline_sr_book_2?ie=UTF8&text=Laura+Colucci-Gray&search-alias=books-uk&field-author=Laura+Colucci-Gray&sort=relevancerank
http://www.amazon.co.uk/s/ref=dp_byline_sr_book_3?ie=UTF8&text=Elena+Camino&search-alias=books-uk&field-author=Elena+Camino&sort=relevancerank
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SECTION 3:  CORE SUBJECTS 

16. ETTC/LA 101:  CONTENT AND PEDAGOGICAL APPROACHES IN LANGUAGE ARTS AT THE 

PRIMARY LEVEL  

 

Semester:   Year 1, Semester 1 

Prerequisites:  None 

Course Description/Rationale 

Language is a complex system which allows individuals to interact with people and objects in their 

environment as they seek to construct meaning. It is, therefore, important for teachers to understand how 

children learn language and to provide instruction that engages them meaningfully as they learn the 

language arts. 

This course is designed as an introduction to the teaching of Language Arts in the primary school. 

Participants will investigate specific, practical and effective methods for the teaching of Language Arts 

based on current theory and research. Through a performance-based approach, participants will explore 

materials and organisational strategies that enable them to effectively plan, assess and implement 

language arts experiences that will provide primary school students with the skills and knowledge 

necessary for successful learning. 

 

General Objectives 

V Demonstrate knowledge of the components of language arts and show the relationship between 

them 

V Demonstrate an understanding of theories that govern the teaching of Language Arts 

V Demonstrate knowledge of current, researched-based practices for effectively teaching and 

assessing Language Arts in primary schools 

V Discuss the use of literature as a good vehicle for integrating the Language Arts 

V Develop the techniques, tools and understandings necessary to effectively teach the Language 

Arts to primary school students 

V Demonstrate an awareness of the importance of providing a nurturing and supportive 

environment for the teaching of Language Arts 

V Develop a positive attitude towards the teaching of Language Arts 

 

Course of Study 

Module 1:  Knowledge about Language 

Module 2:  The Components of Language Arts 

Module 3:  The Language Arts Classroom Environment 

Module 4:  Listening to Learn 

Module 5:  Speaking/ Oral Communication 

Module 6:  Reading 

Module 7:  Writing 

Module 8:  Viewing and Visually Representing 

Module 9:  Building Spelling Skills 

Module 10:  Grammar and Usage 

Module 11:  Handwriting ï A Tool for Writers 

Module 12:  Using Literature to Integrate the Language Arts 
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Course Content 

Module 1:  Knowledge About Language 

Key Question:  What is the nature and function of language?   

Areas of Focus 

ü The language situation in the Caribbean 

ü The nature and function of language 

ü The four language systems  

 

Module 2:  The Components of Language Arts 

Key Question: What are the language arts and how are they related? 

 

Areas of Focus 

ü Identifying the six language arts 

ü Theories which govern the teaching of Language Arts 

ü Key components of effective Language Arts instruction 

 

Module 3:  The Language Arts Classroom Environment 

Key Question:  What environment is best suited for the teaching and learning of Language Arts?  

 

Areas of Focus 

ü The Language Arts classrooms and materials 

ü The role of the teacher in the Language Arts classroom 

ü Differentiated instruction in the Language Arts classroom 

 

Module 4:  Listening to Learn 

Key Question: What strategies can be used to teach effective listening?  

 

Areas of Focus 

ü The listening process 

ü Types of listening 

ü Strategies for teaching and assessing good listening skills 

 

Module 5:  Speaking/ Oral Communication 

Key Question:  How can children develop oral language competence? 

 

Areas of Focus 

ü The importance of sustaining talk in the classroom 

ü Types of oral language used in the classroom and the importance of each in the learning process 

ü Strategies for developing and assessing oral language skills in primary school students 

 

Module 6:  Reading 

Key Question: How do students learn to read proficiently? 

 

Areas of Focus 

ü Definition of Reading 

ü The Reading Process 

ü Components of Reading 

ü Strategies for teaching and Assessing Reading 
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Module 7:  Writing  

Key Question:  What strategies can be used to help students become writers?  

 

Areas of Focus 

ü Stages of the Writing Process 

ü Purposes for writing 

ü Strategies for teaching and assessing Writing 

 

Module 8:  Viewing and Visually Representing 

Key Question:  How do students develop visual and media literacy?  

 

Areas of Focus 

ü Viewing 

ü Visually Representing 

 

Module 9:  Building Spelling Skills 

Key Question: What strategies may be used to develop studentsô spelling skills? 

Areas of Focus 

ü Conventional Spelling 

ü Spelling development 

ü Strategies for teaching and assessing Spelling.  

 

Module 10:  Grammar and Usage 

Key Question:  What strategies are used to teach grammar and usage? 

 

Areas of Focus 

ü Grammar and Usage 

ü Grammatical concepts 

ü Strategies for teaching and assessing Grammar at the primary level 

 

Module 11:  Handwriting ï A Tool For Writers  

Key Question:  How does handwriting affect the writerôs craft? 

 

Areas of Focus 

ü Handwriting ï a tool for writers 

ü Forms of handwriting 

ü The development of handwriting 

ü Strategies for teaching handwriting 

 

Module 12:  Using Literature to Integrate the Language Arts 

Key Question:  How can literature be used to integrate the Language Arts? 

 

Areas of Focus:  

ü Literature Circles 

ü Theme Cycles 

ü Reading/ Writing Workshop 

ü Literature Focus Units 
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Learning Strategies/Approaches 

 Brain-based learning (brainstorming; tapping prior knowledge) 

 Scenarios and vignettes 

 Lecture discussion and dialogue 

 Co-operative learning  

 Individual and group presentations 

 Technology integration 

 Demonstration and modeling 

 Inquiry - based learning and questioning 

 Research literature/article review 

 Simulation and role play 

 Reflective journal 

 

Assessment 

 

× Individual and group presentations   (20 %)  

× Reflective journal comprising impressions of sessions, readings and course experiences   (30 %) 

× Review of a journal article with an analysis of its implications for classroom practice in Barbados 

(15%)  

× Quizzes (5 %) 

× Language Use Project: Observe a primary school class for about three hours. Note the amount of time 

the teacher talks to students, the amount of time students talk to the teacher, and the amount of time 

students talk to each other.  Compare the three figures.  Then classify talk in the classroom into the 

following categories:   

o Questions and answers 

o Whole-class discussion 

o Small group discussion led by the teacher 

o Interactive discussion among children  

o Interactive discussion between teacher and children 

Based on the results of this mini-study, determine how often children are allowed to use language, 

and in how many different contexts or situations. Suggest the implications for childrenôs language 

development. (30 %) 

  

 

Resources 

Texts: 

Farris, P. J. (2005). Language arts: Process, product and assessment. (4
th
 ed.). Illinois:  Waveland Press 

 Inc. 

 

Roe, B.D. & Ross, E.P. (2006). Integrating language arts through literature and thematic units. 

 Massachusetts, Boston: Pearson Education Inc.  

 

Tompkins, G. (2005). Language arts- patterns of practice. (6
th
 ed.). New Jersey: Prentice Hall 

 

Tompkins, G. (2006). Literacy for the 21
st
 Century: A balanced approach. (4

th
 ed.). New Jersey:  Merrill 

 Prentice Hall 

 

Tompkins, G. (2002). Language arts: Content and teaching strategies. (5
th
 ed.). New Jersey: Merrill 

 Prentice Hall 

 



Page | 78  
 

17. ETTC/LA 102:  LITERACY DEVELOPMENT IN EARLY CHILDHOOD: CONTENT AND 

PEDAGOGICAL APPROACHES 

 

Semester:   Year 1, Semester 2 

Pre-requisite:   Content and Pedagogical Approaches in Language Arts at the Primary Level 

 

Course Description/Rationale 

During the past three decades, there have been great changes in how literacy development is construed. 

Formerly, it was thought that children learnt to speak and listen before they came to school, but learnt to 

read and write only after they were exposed to formal schooling. However, research into literacy 

development has debunked that myth and it is now well know that children begin to emerge as literate 

beings from the day they are born. In fact, the early years are critical for laying the foundation in literacy 

development. The school builds on these early concepts and nurtures children as they continue the 

lifelong process of literacy development.  

 

This course is designed to provide teachers with the requisite knowledge, skills and competencies to 

deliver effective literacy instruction to children from nursery to age eight. Building on the theories of 

child development as articulated by Dewey, Skinner, Montessori, Piaget, and Vygotsky, the course 

promotes strategies and structures within a balanced literacy framework. During this course, participants 

will have opportunities to examine a variety of issues related to teaching literacy to young children, 

including oral/written language development, emergent literacy, reading fluency, reading comprehension, 

phonics and vocabulary development, early writing acquisition, differentiation of instruction, childrenôs 

literature, assessment in early literacy, effective reading/writing strategies, parental involvement, and 

reading-writing connections. Developmentally appropriate practices will be also integrated throughout the 

course. Special emphasis will be placed on instruction that integrates the various aspects of literacy across 

the content areas. 

General Objectives 

V  Understand major theories and empirical research regarding child development in 

language/literacy 

V Use appropriate and varied instructional approaches for diverse learners 

V Understand effective strategies for involving families in supporting reading/writing in young 

children 

V  Understand how to use a variety of assessment strategies to monitor young childrenôs progress 

and to plan literacy activities 

V Develop a literacy curriculum that positively impacts childrenôs knowledge, beliefs, and 

engagement 

V Understand the theories and research that support the importance of social 

interactions/relationships in young  childrenôs literacy development and learning 

V Understand motivational instruction that addresses individual studentsô needs, strengths and 

interests in reading/writing 

V Be aware of the differences in studentsô development of phonological and phonemic awareness 
and adjust instruction to meet the needs of individual students 

V Know how to organise and manage the early literacy programme 

V Understand the role of the teacher in motivating studentsô interest in reading and writing 

V Understand the importance of developing early intervention programmes for struggling learners 
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Course of Study 

Module 1: Foundations in Early Literacy Development  

Module 2: Assessing Early Literacy Development in order to Design Instruction 

Module 3: Literacy and Diversity: Catering to students with Special Needs 

Module 4: Language and Vocabulary Development 

Module 5: Strategies for Helping Students to Figure Out the Sound System of the English Language 

Module 6: Developing Concepts About Books and Comprehension of Texts 

Module 7: Writing, Spelling and Literacy Development  

Module 8: Motivating Reading and Writing   

Module 9:  Organising and Managing the Literacy Programme 

Module 10: Family Literacy Partnerships: Home and School Working Together  

 

Course Content 

Module 1: Foundations in Early Literacy Development  

Key Questions:  

What are the major thrusts in the different approaches to early literacy instruction from the early 

1900s to the present?  

What are the constructivist approaches to literacy instruction?  

What does integrating the language arts using a thematic approach mean?  

What do we mean when we speak of a balanced perspective on literacy instruction?  

 

Areas of Focus: 

ü Learning theories, research, and philosophies that have shaped practices 

ü Constructivist approaches to literacy instruction 

ü Integrating the language arts using thematic instruction 

ü Balanced literacy instruction 

 

Module 2: Assessing Early Literacy Development in order to Design Instruction 

Key Questions: 

What theory and research undergird assessment of early literacy development? 

What is authentic assessment and how can it be used in assessing early literacy development? 

What do we mean when we speak of standards for early literacy development? 

 

Areas of Focus: 

ü Theory and research on assessing early literacy development 

ü Authentic assessment: Measures and strategies 

ü Running records and informal inventories 

ü Portfolio assessment 

ü Standards for reading and writing and standardised tests 

ü Stages of child development 

 

Module 3: Literacy and Diversity: Catering to students with Specials Needs 

Key Questions:  

How do we plan for early literacy instruction with children from diverse backgrounds in our 

classrooms? 

How does the theory of multiple intelligences relate to literacy instruction? 

What is meant by early intervention programmes? 
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Areas of Focus: 

ü Diverse language abilities of children 

ü Strategies for teaching reading and writing to English Language learners  

ü Gifted children, learning disabilities, and Attention Deficit Hyperactivity Disorder 

ü Multiple intelligences and literacy development 

ü Early intervention strategies 

 

Module 4: Language and Vocabulary Development  

Key Questions:  

How is language acquired? 

How does language develop and progress from birth to age 8?  

What classroom practices are good for helping children learn English? 

What are the objectives for language development in early childhood? 

What strategies can teachers and parents use to encourage language development from birth to 

age 8?  

What strategies can be used to build vocabulary and word meaning in early childhood? 

 

Areas of Focus: 

ü Language development and reading 

ü Theory and research on how children acquire language 

ü Brain development and language and literacy development 

ü Stages in language development 

ü Strategies for language development 

ü Expanding vocabulary and word meaning 

ü Assessment of childrenôs language development 

 

Module 5: Strategies for Helping Students to Figure Out the Sound System of the English Language 

Key Questions:  

What are the developmental trends in literacy acquisition? 

What are the psycholinguistics cuing systems and how do children use them to decode words? 

What theories and research undergird approaches to helping students figure out words? 

What are phonological and phonemic awareness and how important are they for success in word 

decoding? 

What is the relationship between phonemic awareness and phonics? 

 

Areas of Focus: 

ü Developmental trends in literacy acquisition 

ü Reading readiness/ emergent literacy 

ü Psycholinguistics cueing systems 

ü Understanding the sound system of English : Articulating phonemes 

ü Phonological awareness- definition, importance  

ü Components of phonological awareness- sentences, words, syllables, onsets and rimes, phonemes 

ü Phonemic Awareness- definition, importance, phonemic awareness skills ï Isolation, Identity, 

Categorisation,  Blending, Segmentation, Deletion, Addition, Substitution 

ü Instructional and assessment techniques for phonemic awareness-oral and aural activities 

ü Theories and research that undergird approaches to helping students figure out words 

ü Developing sight vocabulary 

ü Relationship between phonemic awareness and phonics 

ü Assessing knowledge of word study skills 
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Module 6: Developing Concepts About Books and Comprehension of Texts  

Key Questions: What are the objectives of teaching concepts about books and comprehension of text to  

  young children? 

 What strategies develop comprehension skills? 

 How should comprehension strategies be taught? 

 What are the structural elements found in narratives and expositions? 

 

Areas of Focus: 

 

ü Concepts about books 

ü Theory and research on comprehension of text 

ü Objectives for developing comprehension of text 

ü How comprehension strategies are taught 

ü Strategies for developing fluency 

 

Module 7: Writing, Spelling and Literacy Development  

Key Questions:  

What theories and research explain how early writing is acquired? 

What objectives are appropriate for promoting writing development in early childhood? 

What strategies can be used to develop writing skills from birth to age 10? 

What steps are involved in the process approach to writing? 

What mechanical aspects of writing are important for children to learn? 

What strategies promote achievement in spelling? 

How can writing be assessed? 

 

Areas of Focus: 

ü Theories and research that explain how early writing is acquired  

ü How early writing is acquired 

ü The development of writing ability  

ü Objectives for promoting writing development 

ü Writing in early childhood classrooms 

ü Teaching children to write in different genres 

ü Writing Strategies 

ü The process approach to writing in early childhood 

ü The mechanics of writing: Spelling and punctuation 

ü Assessment of childrenôs writing development  

 

 

Module 8: Motivating Reading and Writing   

Key Questions:  

What objectives and standards help guide the development of positive attitudes toward literacy 

activities, thus motivating reading and writing?  

What are the physical characteristics of a well-designed literacy centre? 

How can childrenôs literature be used to motivate children to read and write? 

How can technology enhance literacy development? 

How can play enhance literacy? 

 

Areas of Focus: 

ü Strategies for motivating reading and writing 

ü Theory and research on motivating reading and writing 

ü Preparing a literacy-rich environment 
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ü The teacher as a model to motivate interest in reading and writing 

ü Story reading and story telling 

ü Motivating reading and writing with literacy centres time 

ü Using technology to motivate literacy development 

ü Use of play to motivate literacy development 

 

 

Module 9: Organising and Managing the Literacy Programme   

Key Questions:  

What is meant by integrating literacy learning into the content areas through the use of themed 

units? 

How can literacy development be integrated into the following content areas: Art, Music, 

Mathematics, Science, Social Studies and Play? 

What are the different types of groups for working with students to meet their individual needs? 

How does a language arts block integrate all aspects of a balanced literacy programme? 

 

Areas of Focus: 

ü Theory and research concerning literacy-rich physical environments 

ü Thematic units: Integrating learning in the content areas 

ü Organising instruction to meet individual needs: Guided reading and centres activities 

ü Managing small group instruction 

ü Organising and managing literacy instruction: Daily schedules 

 

 

Module 10: Family Literacy Partnerships: Home and School Working Together  

Key Questions: What is family literacy?  

 What reading and writing activities can families involve their children in to help promote 

 literacy development? 

 What elements make for a successful family literacy programme? 

 

Areas of Focus: 

ü Theory and research on family literacy 

ü Family literacy: Why is it important? 

ü Strategies that promote literacy development at home 

ü Family involvement in the schoolôs literacy programme: What teachers can do 

 

Learning Strategies and Approaches 

Participants will construct understandings about literacy in early childhood by engaging in: 

 self-directed learning 

 brain-based learning (brainstorming; tapping prior knowledge)  

 lecture discussion  

 socratic dialogue and questioning 

 inquiry-based learning and questioning  

 cooperative learning and group presentations 

 online learning and integrated technologies 

 journaling 

 field trips to early childhood classrooms 
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Assessment 

 

ASSIGNMENTS AND PERCENTAGE MARKS  

30% Submission of Reflective Journal  

30% Field Trips and Group presentations  

20%  School Day Plan 

20% Creative Writing and Story Telling Techniques 

 

 

PLEASE NOTE THE FOLLOWING:  

REFLECTIVE JOURNAL  (30 %) 

Each student is required to keep a reflective journal which will chronicle his/her journey through the 

course. It will highlight expectations of the course and the extent to which these were realised. It should 

also contain things learnt, surprises, strategies which stood out as being exemplary, and suggestions for 

improving the course. Participants will also be required to discuss how the new learning would help them 

to plan effectively for literacy instruction in early childhood classes. They would be expected to cite any 

additional literature to support their stance.  

 

FIELD TRIPS AND IN-CLASS GROUP PRESENTATIONS (30%) 

Observe an early childhood classroom on three different occasions and locations. List and discuss the 

literacy activities carried out by the teacher that you believe contribute to developing positive attitudes 

toward reading and writing. Give reasons for your conclusions. Relevant literature should also be cited.  

Groups will make 20 minute presentations in class, based on field trips to early childhood classrooms.  

Guidelines will be given regarding the group presentations, but participants will be allowed the creative 

space to design their presentations. A typed version of the presentation is to be submitted to the registry 

on the date stipulated. 

 

SCHOOL DAY PLAN  (20%) 

Plan a school day with a balanced perspective in literacy instruction. Select an age level of your choice 

from age 3 to age 7.  Prepare the environment to provide rich literacy materials and to accommodate a 

thematic unit studied. Include guided reading instruction and independent centre activities during guided 

reading. Prepare a letter to send home to parents concerning the activities happening in the classroom and 

inviting them to participate. 

 

CREATIVE WRITING AND STORY TELLING TECHNIQUES  (20%) 

Write a story and create a technique for its presentation to an age group of your choice.  Select one of the 

following creative techniques to tell the story: felt-boards / magnetic boards with story characters, puppets 

for stories rich in dialogue, sound story techniques, prop stories or chalk talks.  Tell the story on one of 

your visits to an early childhood classroom.  Write a reflection on the experience. Submit the story with 

the supporting materials and written evaluation. 
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Resources 

Required Texts:  

Morrow, Lesley Mandel. (2009). Literacy development in the early years: Helping children to  read 

 and write. (6
th
 ed.). Boston: Pearson Education Inc. 

 

Supplemental Readings 

Roe, B.D. & Ross, E.P. (2006). Integrating language arts through literature and thematic units. Boston: 

Pearson Education Inc.  

 

Reutzel, D. Ray & Cooter B. Robert (2004). Teaching children to read -Putting the pieces 

 together. New Jersey: Pearson Education Inc. 

 

Tompkins, G. (2006). Literacy for the 21
st
 Century: A balanced approach. (4

th
 ed.). New Jersey:  Merrill 

Prentice Hall. 

 

Warrican, S. J.& Spencer-Ernandez, J. (2006) Strategies for the teaching of reading and writing:  

A practical guide for teachers of Caribbean children. Mona, Kingston: Joint Board of  

Teacher Education, UWI. 

 

 

 

18. ETTC/LA 201:  PROMOTING THE TEACHING OF READING AT THE JUNIOR LEVEL 

 

Semester:    Year 2, Semester 1 

Prerequisites:   Literacy Development in Early Childhood 

Course Description/Rationale 

A major goal of primary education is to ensure that all students learn to read.  The achievement of this 

goal is heavily dependent on the quality of instruction which children receive.  The Teaching of Reading 

Course is designed to expose participants to current research-based instructional and assessment 

techniques which have been demonstrated to yield positive learning outcomes.  Participants will discuss 

some theoretical perspectives on reading development and will engage in practical instructional and 

assessment activities.  Emphasis will be placed on applicability in the junior classroom.  To this end, 

participants will design and present lessons on a variety of reading concepts.   

General Objectives  

V Demonstrate understanding of reading theories and their relevance to reading development 

V Acquire understanding of the stages of reading development and their importance to instruction 

V Understand the role of language as a critical part of childrenôs reading development 

V Demonstrate understanding of the importance of phonemic awareness to reading development 

V Use research-based techniques for reading instruction and assessment 

V Demonstrate understanding of the important link between assessment and reading instruction 

V Understand the role of the language cueing systems and their relationship to the reading process 

V Develop an appreciation for the critical role that is played by the teacher in the junior classroom  
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V Develop the ability to create a classroom environment that fosters interest and growth in reading  

V Apply appropriate teaching strategies to reading instruction 

V Identify the reading comprehension skills and strategies 

V Use appropriate techniques to teach reading comprehension 

V Identify approaches that can be used to teach phonics 

V Identify approaches that can be used to teach vocabulary 

V Use questioning effectively during reading instruction 

 

COURSE OF STUDY 

Module 1:   Theoretical Foundations for the Teaching of Reading 

Module 2:  Approaches to the Teaching of Reading 

Module 3:  Phonics Instruction 

Module 4:  Vocabulary Instruction  

Module 5:   Factors That Influence Comprehension 

Module 6:  Comprehension Skills and Strategies  

Module 7: Questioning and Reading 

Module 8:  Reading Fluency 

Module 9:  Reading Assessment 

Module 10:   Organising the Classroom Environment for Reading 

 

 

Course Content 

Module 1:  Theoretical Foundations for the Teaching of Reading 

Key Question:  What are the major theories on the reading process? 

Areas of Focus 

ü How do children learn to read- The nature vs  nurture debate 

ü Definition of the reading process 

ü Reading theories and their value in the organisation of reading instruction - Top-Down, Bottom-

Up, Interactive, Transactional 

ü Development of reading behaviours - Stage Theories:  Chall and Cochrane et al. 

Module 2: Approaches to the Teaching of Reading 

Key Question:  What approaches can teachers use to teach reading?  

Areas of Focus 

ü Approaches to teaching reading - Language Experience, Whole Language, Basal Reading, 

Phonics, Eclectic Approach 

ü The advantages and disadvantages of each approach 

ü The relationship between reading theories and the instructional approaches  

ü Teaching reading in the Caribbean linguistic context 

 

Module  3: Phonics Instruction 

Key Question:  What are the approaches to phonics instruction?  
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Areas of Focus 

ü Phonics- definition, importance of phonics 

ü Approaches to phonics instruction- Synthetic, Onset and Rime, Analogy-Based, Phonics through 

Spelling 

ü Sequence of instruction for phonics 

ü Important phonics generalisations to teach 

ü Appropriate resources for phonics instruction 

ü Assessment techniques for phonics 

Module 4:  Vocabulary Instruction  

Key Question:  What are the principles of effective vocabulary instruction? 

Areas of Focus 

ü Principles of effective vocabulary instruction- direct hands-on experiences, teaching both 

definitions and context, teaching for deep processing 

ü Types of vocabulary-  listening, speaking, reading, writing 

ü The importance of High Frequency/Basic Sight Words 

ü Examining examples of high frequency words- Dolch, Fry,  

ü Morphemic or Structural Analysis- inflectional endings, affixes, root words 

ü Instructional and assessment techniques for vocabulary     

 

Module 5: Factors That Influence Comprehension 

Key Question:  What factors can influence a readerôs comprehension of text?    

Areas of Focus         

ü Theories of Comprehension-Schema Theory,  the Process View 

ü Definition of comprehension  

ü Factors that influence comprehension of text: 

o Student Factors- background knowledge, interest, motivation, cognitive ability 

o Text Factors- genre (narrative, expository, poetry), vocabulary, purpose for reading 

o School Factors-instructional methods, classroom organisation, environmental factors 

ü Text Structure and Comprehension 

Module 6: Comprehension Skills and Strategies  

Key Question:  What comprehension skills and strategies should be taught to help readerôs understand 

text? 

 

Areas of Focus 

ü Comprehension skills and strategies- making predictions, making inferences, finding main ideas, 

summarising, etc. 

ü Effective instructional techniques- Gradual release of responsibility model, Graphic Organisers, 

Co-operative Learning, Directed-Reading-Thinking- Activity (DRTA)  

ü Planning for comprehension instruction 

 

Module 7: Questioning and Reading 

Key Question:  What role does questioning play in the reading process? 
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Areas of Focus: 

ü The role of questions in comprehension instruction- activating or guiding thinking, assessing 

learning, instigating conversations, setting a purpose for reading, making connections 

ü Bloomôs six levels of questions; Herberôs three levels of comprehension 

ü Constructing questions using a variety of texts 

ü Instructional Technique- Question- Answer-Relationships (QARs) 

ü Assessing Comprehension- Oral and written questions , cloze passages, retellings 

 

Module 8: Reading Fluency  

Key Questions:  What is the role of fluency in the reading process? 

Areas of Focus 

ü Defining fluency 

ü Components of fluency- automaticity, prosody, rate 

ü The role of fluency in reading comprehension  

ü Instructional techniques- modeling, guided oral reading, independent  practice, grouping for oral 

reading instruction, readersô theatre, partner reading, sustained silent reading (Drop Everything 

And Read), shared reading 

ü Selecting appropriate texts for oral reading and fluency instruction - narrative, expository, jingles, 

chants, lyrics 

 

Module 9: Reading Assessment 

Key Questions:  What methods can be used to assess studentsô oral reading skills? 

What processes are involved in conducting a Running Record? 

What role does miscue analysis play in reading assessment? 

 

Areas of Focus 

ü Methods for assessment oral reading development - running records, miscue analysis,   reading 

fluency scales 

ü Running records- purpose, procedure, examining and evaluating examples of running records, 

conducting a running record 

ü Administering a running record- selecting the passages, preparing the environment, recording 

miscues 

ü Calculating studentôs word accuracy score, determining the level of difficulty of the passage e.g 
independent, instructional, frustration level 

ü Miscue analysis - purpose, procedure, examining and evaluating examples of miscues, 

ü Using miscue analysis to make recommendations for instruction                  

 

Module 10:  Organising the Classroom Environment for Reading  

Key Question:  How can teachers organise the classroom to foster studentsô reading development? 

Areas of Focus 

ü The importance of organising the classroom for instruction 

ü Possible effects of the physical classroom environment on teaching and learning 

ü Organising the classroom- creating reading/literacy centres  - location, materials, allocation of 

time; creating a literate environment- selecting charts and literacy materials, selecting books for 

classroom libraries; organising  the furniture to promote collaborative learning,  
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ü Grouping for effective instruction- homogeneous/ ability, heterogeneous/co-operative , whole 

class,  small group, flexible grouping ; the advantages and disadvantages of each kind of grouping 

 

 

Learning Strategies 

 Lecture Discussion and Dialogue 

 Demonstration and Modelling 

 Questioning 

 Research   

 Co-operative Learning  

 Individual and Group Presentations 

 

Assessment 

× Reflective Journal- 20%  

× Course Work Assignments ( 2 lesson plans on any two reading skills/strategies) ï 20%  

× Diagnostic report for a child using basic reading assessment procedures (30%) 

× A handbook of reading procedures and course artefacts for professional use to be submitted in a 

three-ring binder (30%) 

 

Resources 

Texts: 

 

Cummingham, P. M., & Allington, J. A. (2007). Classrooms that work:  they can all read and write.  

 Boston :  Allyn and Bacon. 

Harp. B. & Brewer, J. A. (2005).  The informed reading teacher: Researched-based practice. New Jersey:  

Merrill  

Reutzel, D. Ray & Cooter B. Robert (2004). Teaching children to read- Putting the pieces  

 together. New Jersey: Pearson Education Inc. 

 

Supplemental Reading-  

ü International Literacy Association- Journal of the Reading Teacher 

 

 

 

19. ETTC/LA 301: THE TEACHING OF WRITING AT THE PRIMARY LEVEL 

 

Semester:   Year 3: Semester 2 

Prerequisites:  Content and Pedagogical Approaches in Language Arts at the Primary Level; 

Literacy Development in the Early Childhood; The Teaching of Reading at the 

Junior Level 

 

COURSE DESCRIPTION/RATIONALE  

Writing is a complex process which requires the combination of several skills and as a result it is often 

perceived as being a challenging area to teach. In fact, even though teachers may have an idea of what 

they consider to be ógood writingô, most do not quite know how to help students write effectively, as well 

as fuel the passion for writing. Writing instruction in most classrooms has, therefore, been reduced to the 

giving of writing assignments with a strong emphasis on the achievement of mechanical correctness. This 
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approach, for both the teacher and students, proves to be burdensome and often counter-productive; as the 

focus is on producing the perfect product with little or no real attention being paid to the process.  This 

course, therefore, aims to equip teachers with strategies, skills and approaches designed to improve the 

delivery of instruction in the writing classroom. A significant feature of this course is the opportunity 

which it will provide for participants to practise the skills and approaches which they would eventually 

implement in their classrooms. 

General Objectives 

V Articulate a personal philosophy of the teaching of writing 

V Implement the stages of the writing process to guide writing in the classroom 

V Implement appropriate criteria for writing through a focus on the six writing traits  

V Utili se the reading-writing connection to create appropriate models for writing  

V Link instruction to assessment to establish standards for writing   

V Demonstrate the use of a wide range of appropriate techniques for writing in the various genres 

 

Course of Study 

 

Module 1:   Building a Foundation for the Teaching of Writing                          

Module 2: Creating the Writing Workshop        

Module 3:   The Writing Process and Its impact on Todayôs Classroom         

Module 4: Developing the Writerôs Craft Through Use of the Six Traits      

Module 5:  Linking Assessment to Instruction                      

Module 6:   Writing to Narrate        

Module 7:    Writing to Describe         

Module 8:    Writing to Explain and Direct - Exposition        

Module 9:  Writing to Persuade        

Module 10:  Product Assessment Procedures      

 

Course Content 

 

Module 1:  Building a Foundation for the Teaching of Writing 

Key Question: What are the foundational beliefs which guide writing instruction? 

 

Areas of Focus: 

ü What is writing? 

ü Theoretical underpinnings of writing  

ü Developing a philosophy of the teaching of writing 

ü Examining the emergence of writing skills and implications for writing instruction 

 

Module 2: Creating the Writing Workshop 

Key Question: What is the role of the writerôs workshop in the promotion of writing?  

 

Areas of Focus: 

ü Guidelines for developing and implementing the Writing Workshop 

ü Types of writing - modelled writing, shared writing, guided writing and independent writing 

ü Structuring and implementing mini lessons 

ü Using read-alouds/ think alouds to teach skills and strategies 

 

Module 3:  The Writing Process and Its Impact on Todayôs Classroom 

Key Question: How does knowledge of the writing process enhance studentsô writing? 
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Areas of Focus:  

ü Product writing vs process writing 

ü Using the stages in the writing process to enhance studentsô writing 

ü Scaffolding writers: roles of the teacher and classmates 

 

Module 4: Developing the Writerôs Craft Through the Use of the Six Traits  

Key Question: What is the writerôs craft? 

 

Areas of Focus: 

ü The six traits of writing 

ü The components of each trait   

ü The relationship between the writing process and the six traits  

 

Module 5: Linking Assessment to Instruction 

Key Question: Why is it important to link assessment to instruction in the writing classroom? 

 

Areas of Focus: 

ü Informal monitoring techniques 

ü Observation and anecdotal notes 

ü Types and purposes of Conferences 

ü Creating checklists and rubrics 

ü The Portfolio 

 

Module  6:  Writing to Narrate  

Key Question:  What are the instructional approaches which teachers could use to teach narrative 

writing? 

 

Areas of Focus: 

ü Definition and function of narrative writing 

ü Elements of narrative writing  

ü Examples of mentor text for narrative writing: Personal experiences, short stories, fables, 

folktales 

 

Module 7: Writing to Describe 

Key Question:  What descriptive techniques are used by writers and what are the distinct features of 

each?  

 

Areas of Focus: 

ü Function of descriptive writing 

ü Describing techniques: specific information, exploring word choice, sensory images, figurative 

language, dialogue  

 

Module 8:  Writing to Explain and Direct ï Exposition 

Key Question: What are the distinct structures of expository writing?  

 

Areas of Focus: 

ü Definition and function of expository writing 

ü Exploring the features of expository texts 

ü Text structures: description, sequence, comparison, cause and effect, problem and solution 

ü Use of graphics to organise ideas into text structure patterns in preparation for writing 
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Module 9: Writing to Persuade 

Key Question: What techniques are used in persuasive writing? 

Areas of Focus: 

ü Definition and function of persuasion 

ü Differentiating between argument and persuasion 

ü Examining methods of persuasion 

ü Appeal to reason, appeal to emotions, appeal to character 

ü Exploring types of persuasive writing: posters, letters, essays 

ü Promoting writing beyond the confines of the classroom 

 

Module 10:  Product Assessment Procedures 

Key Question: What are the different types of product assessment and what is the role of each? 

 

Areas of Focus: 

ü Holistic scoring and its function 

ü Primary trait scoring and analytic scoring  

ü The creation of the different types of rubrics 

ü Assessing scripts using the different types of rubrics 

ü Writing appropriate reports for parents, administrators and other educational institutions 

 

Learning Strategies and Approaches 

 Lecture/Discussion 

 Co-operative Groupings 

 Discovery Learning 

 Inductive Teaching 

 Graphic Organisers 

 Reciprocal Teaching 

 Brainstorming 

 Computer-Aided Instruction 

 Oral Presentations 

 Viewing 

 Visually Representing 

     

Assessment 

× Writing Development Activity for Participants I      10% 

× Creating checklist and rubrics for stages of the writing process and the six traits  

× Writing Development Activity for Participants II      10% 

× Journaling narrative writing experiences for the development of individual portfolio 

× Writing Development Activity for Participants III      10% 

× Journaling descriptive writing experiences for portfolio  

× Writing Development Activity for Participants IV      15% 

× Creating expository pieces for specific audiences and purposes 

× Writing Development Activity for Participants V      15% 

× Creating persuasive and argumentative pieces of writing to demonstrate relevant techniques       

× In class presentations          20%  

× Mini -lessons           20% 
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Resources 

Texts 

Culham, R. (2005). 6 +1 Traits of writing: The complete guide for primary teachers. New York: 

 Scholastic. 

Spandel, V. (2008). Creating young writers: Using the six traits to enrich writing process in primary  

 classrooms. (2
nd

 ed.). New Jersey: Pearson Education Inc. 

Tompkins, G.E.  (2012) Teaching writing:  Balancing process and product.  (6
th
 ed.). New Jersey: 

 Pearson Education Inc. 

Tompkins, G.E. (2002) Language arts: Content and teaching strategies (5
th
 ed.). New Jersey: Merrill 

 Prentice Hall. 

Warrican, S. J.& Spencer-Ernandez, J. (2006). Strategies for the teaching of reading and  writing: A 

 practical guide for teachers of Caribbean children. Mona, Kingston: Joint Board of Teacher 

 Education, UWI. 

 

20. ETTC/MA 101:  DEVELOPING NUMBER CONCEPTS AND OPERATIONS 

  

Semester:   Year 1, Semester 2 

Prerequisites:   None 

 

Course Description/Rationale 

The main purpose of this course is to present participants with practical strategies for helping students in 

the primary school to develop a conceptual understanding of numbers and the basic four arithmetic 

operations. The course comprises the foundations for contemporary mathematics education, basic number 

theories such as types of numbers, place value, arithmetic operations, fractions, decimals and percentages, 

ratio and proportion, and assessing studentsô understanding of number related concepts. 

General Objectives  

V Understand what is mathematics  

V Know some of the reasons why mathematics is a vital part of the schoolôs curriculum 

V Appreciate the contributions of theorists such as Piaget, Bruner, Dienes and Skemp to the 

development of mathematics 

V Understand the theoretical perspectives on mathematics learning 

V Demonstrate proficiency in the application of key concepts in the teaching of mathematics at 

the primary level 

V Understand how to use the various technological tools to teach mathematics 

 

Course of Study 

Module 1:  Contemporary Issues in Mathematics Education 

Module 2: Number and Number Sense in the Primary Grades 

Module 3: Concepts of Fractions in the Primary Grades 

Module 4: Concepts of Decimals and Percent in the Primary Grades 

Module 5: Proportional Reasoning 

Module 6: Strategies for Assessing Studentsô Understanding of Number Concepts 
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Course Content 

Module 1:  Contemporary Issues in Mathematics Education 

Key Question:  What are some of the traditional and contemporary perspectives on the teaching of 

mathematics at the primary level? 

Areas of Focus: 

ü Nature of mathematics 

ü Theoretical foundations for contemporary mathematics education  and their implications for 

teaching ( Piaget, Bruner, Dienes, Skemp) 

ü Constructivism in mathematics classrooms 

ü Language and mathematics 

ü Differentiation in the mathematics classroom 

 

Module 2: Number and Number Sense in the Primary Grades 

Key Question:  What are some of the foundational concepts in the teaching of mathematics that 

contribute to studentsô fluidity and flexibility with numbers? 

Areas of Focus: 

ü The history of numbers 

ü Developing early number concepts and number sense 

ü Place value and numeration concepts 

ü Understanding whole number operations of addition, subtraction, multiplication and 

division  

ü Using technological tools  to teach early number sense 

Module 3: Concepts of Fractions in the Primary Grades 

Key Question:  What are the key fraction concepts in the teaching of mathematics at the primary level? 

Areas of Focus: 

ü The concept of a fraction  

ü Notation of fractions 

ü Equivalent fractions 

ü Mixed numbers and improper fractions 

ü Addition and subtraction of fractions 

ü Multiplication and division of fractions 

ü Using technological tools to develop concepts of fractions 

Module 4: Concepts of Decimals and Percentages  in the Primary Grades 

Key Question:  What are the rudiments in the teaching of decimals and percentages at the primary level? 

Areas of Focus: 

ü Concepts of place value and decimals 

ü Converting fractions to decimals  and vice versa 

ü Compare and order decimals 

ü Computations with decimals  

ü Relationships among fractions, decimals and percentages 
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Module 5: Proportional Reasoning 

Key Question:  What are the most effective strategies for teaching proportional reasoning at the primary 

level? 

Areas of Focus 

ü Ratio and proportion 

ü Proportional reasoning 

ü The role of technology in the development of concepts of proportional reasoning 

 

Module 6: Assessing Studentsô Understanding of Number Concepts 

Key Question:  What variety of approaches can be used to assess studentsô understanding of mathematics 

at the primary level? 

Areas of Focus 

ü Linking assessment and instruction in the mathematics classroom 

ü Selecting assessment tasks and matching them to student outcomes 

ü Setting the criteria for judging studentsô performance in the mathematics classroom 

ü Formal and informal approaches to assessing student understanding in mathematics  

 

Learning Strategies and Approaches 

 Direct Teaching 

 Discovery Learning 

 Lecture 

 Discussion 

 Demonstration/Simulation 

 Cooperative grouping 

 Group/individual presentations 

Assessment 

× Quizzes    10% 

× Group presentations  25% 

× Assignments   25% 

× Mini lesson presentations 10% 

× Instructional plan of work  30% 

Resources 

Texts: 

Van de Walle, J.A. (2007). Elementary and middle school mathematics: Teaching developmentally.  

 (6 th ed.). Boston, MA: Pearson. 

Haylock, D. (2006). Mathematics explained for primary teachers. (3 rd. ed.). London, UK: Sage. 

Burris, A.C. (2005). Understanding the maths you teach: Content and methods for pre-kindergarten 

 through grade 4. Upper Saddle River, NJ: Pearson. 

Pratt, N. (2006). Interactive maths teaching in the primary school. London, UK: Paul Chapman. 
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Schwartz, J. E. (2008). Elementary mathematics pedagogical content knowledge: Powerful ideas for 

 teachers. Boston, MA: Pearson/Ally and Bacon. 

Tucker, B. F., Singleton, A.H. & Weaver, T.L. (2006). Teaching mathematics to all children: Designing 

 and adapting instruction to meet the needs of diverse learners.(2
nd

. ed.). Upper Saddle River, NJ: 

 Pearson. 

 

21. ETTC/MA 201:  KEY CONCEPTS IN PRIMARY MATHEMATICS 
 

Semester:   Year 2, Semester 1 

Prerequisites:   Developing Number Concepts and Operations 

 

Course Description/Rationale 

The main purpose of this course is to present participants with practical applications for helping students 

at the primary level to develop a sound understanding of key mathematical concepts.  These concepts 

include algebraic operations, measurement, geometry, data management and analysis, and problem 

solving.  Furthermore, participants will be exposed to a variety of approaches for teaching key 

mathematical concepts and will be made aware of the various modes of assessment of childrenôs 

mathematical understandings.  

General Objectives 

V Understand  key concepts used in the teaching of mathematics at the primary level 

V Appreciate that there are various instructional approaches that can be used in the teaching of 

mathematics at the primary level  

V Apply strategies which promote understanding of mathematical ideas related to the concepts 

taught at the primary level  

Course of Study 

 

Module 1:  Developing Algebraic Thinking 

Module 2:  Concepts and Skills in Measurement 

Module 3: Concepts of Geometry and Geometric Thinking 

Module 4: Concepts of Data Management and Analysis 

Module 5:  Promoting Understanding Through Problem-Solving 

Module 6: Assessing Studentsô Understanding of Concepts 

 

Course Content 

 

Module 1: Developing  Algebraic Thinking  

Key Question: What are the ways in which a teacher of mathematics can foster algebraic thinking in 

students at the primary level? 

 

 

Areas of Focus 

ü What is algebraic reasoning? 

ü Pattern identification and creation in mathematics 

ü Meaning of equality 
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ü Uncovering studentsô algebraic thinking 

ü Solving algebraic problems 

ü Equations 

ü Expressions and equations 

ü Simple linear equations 

 

 

Module 2: Concepts and Skills in Measurement 

Key Question: What are some of the fundamental concepts and skills in measurement?  

 

Areas of Focus 

 

ü Non-standard units of measurement 

ü Standard units of linear measurement 

ü Area of rectangles and right angle triangles, and composite shapes 

ü Volume and capacity 

ü Weight and mass 

ü Time ï the 12 hour clock; the 24 hour clock  

ü Money ï profit and loss, discounts, taxes, bills, currency conversion 

 

Module 3: Concepts of Geometry and Geometric Thinking 

Key Question: What are the ways in which a teacher of mathematics can foster geometric thinking in 

students at the primary level? 

 

Areas of Focus 

ü Shapes and properties: triangles, quadrilaterals, circles 

ü Transformation ï translation, rotation, reflection, enlargement; 

ü Plotting points on the Cartesian graph, 

ü Reading points on the Cartesian graph 

ü Simple map reading latitude and longitude 

 

Module 4: Concepts of Data Management and Analysis 

Key Question: What are some of the skills required in data management and analysis at the primary 

level? 

 

Areas of Focus 

ü Collecting data 

ü Distinguish between qualitative and quantitative data 

ü Graphical representation of data ï simple bar charts, pictographs, lines, pie charts 

ü Calculating measures of central tendency- mean, median, mode 

 

Module 5:  Promoting Understanding through Problem-Solving 

Key Question: What are some of the approaches that aid studentsô ability to problem-solve in 

mathematics at the primary level? 
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Areas of Focus 

ü Teaching for problem-solving  

ü Teaching about problem-solving 

ü Teaching through problem-solving 

ü Problem solving approaches to teaching mathematics 

ü Problem solving processes and strategies  

ü Planning and developing problem solving lessons in primary mathematics 

 

Learning Strategies and Approaches 

 Lecture/Discussion 

 Discovery learning 

 Demonstration/Simulation 

 Co-operative grouping 

 Group/individual presentations 

 

Assessment 

× Quizzes       10% 

× Create a game to teach a mathematical concept   25% 

× Assignments      25% 

× Mini lesson presentations    10% 

× Instructional plan of work    30% 

 

 

Resources 

Texts: 

Van de Walle, J.A. (2007). Elementary and middle school mathematics: Teaching developmentally.  

 (6 th ed.). Boston, MA: Pearson. 

Haylock, D. (2006). Mathematics explained for primary teachers. (3 rd. ed.). London, UK: Sage. 

Burris, A.C. (2005). Understanding the maths you teach: Content and methods for pre-kindergarten 

 through grade 4. Upper Saddle River, NJ: Pearson. 

Pratt, N. (2006). Interactive maths teaching in the primary school. London, UK: Paul Chapman. 

Schwartz, J. E. (2008). Elementary mathematics pedagogical content knowledge: Powerful ideas for 

 teachers. Boston, MA: Pearson/Ally and Bacon. 

Tucker, B. F., Singleton, A.H. & Weaver, T.L. (2006). Teaching mathematics to all children: Designing 

 and adapting instruction to meet the needs of diverse learners.(2
nd

. ed.). Upper Saddle River, NJ: 

 Pearson. 
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22: ETTC/MA 301:  CONTENT AND PEDAGOGICAL APPROACHES IN MATHEMATICS FOR 

EARLY CHILDHOOD 

 

Semester:    Year 3, Semester 1 

Prerequisites:   Developing Number Concepts; Key Concepts in Primary Mathematics 

 

Course Description/Rationale 

Mathematics contributes towards the development and improvement of a personôs intellectual 

competence in logical reasoning, spatial visualisation, abstract thought and analysis. Students develop 

numeracy, reasoning, thinking skills, and problem solving skills through the learning and application of 

mathematics. Pre-schoolers are intrigued by the mathematics in their world.  Their fascination comes 

from a need to know and not in assignments or passing a test.  Given adequate materials, time, and a 

teacher to facilitate activities, children can develop their early cognitive skills necessary for learning and 

applying complex mathematical concepts. This mathematics should be introduced through a variety of 

activities including the study of patterns, relations, order and predictability, coming out of the childôs 

experiences and natural inquisitiveness about his/her environment. Developing these skills at an early age 

helps to develop the foundation for abstract and logical thought.  

This course is designed to prepare prospective teachers of students in early childhood with fundamental 

core concepts in the teaching of mathematics.  It combines an understanding of the basic number concepts 

as well as the conceptual understanding of the four operations of mathematics with the development of 

practical life skills taught through problem solving in mathematics.  This course will also provide a strong 

emphasis on the pedagogical skills for teaching mathematics at the early childhood level, and will 

encourage teachers to examine the role of mathematical thinking in the teaching and learning of 

mathematics.   

General Objectives 

V Demonstrate the ability to plan daily instruction targeting specific mathematics concepts and 

skills  

V Relate mathematics to daily classroom routines and activities 

V Demonstrate proficiency in integrating mathematical applications across the curriculum  

V Provide a mathematics -rich environment where children can recognise and meaningfully apply 

mathematics 

V Utilise games to teach mathematics concepts and skills and to give children practice in applying 

these concepts and skills 

Course of Study 

Module 1: Sets 

Module 2: Reading and Writing Numerals 

Module 3:  Addition and Subtraction 

Module 4: Measurement 

Module 5: Geometry 

Module 6: Pedagogical Skills in Mathematics 

  



Page | 99  
 

Course Content 

Module 1: Sets 

Key Question: What are some of the skills required for the effective teaching of sets within the early 

childhood classroom? 

 

Areas of Focus 

ü Classification and sorting of shapes and objects  

ü Exploration of patterns ï recognition, duplication, creation,  combination, types of patterns 

ü Subitising and early number sense   

 

Module 2: Counting 

Key Question: What are some of the content areas and skills required for the effective teaching/learning 

of numerals within the early childhood classroom? 

Areas of Focus   

ü Counting natural numbers ï one-to-one correspondence   

ü  Reading and writing numerals ï cardinals and ordinals 

 

Module 3: Addition and Subtraction  

Key Question:  What are some of the content areas and skills required for the effective teaching/learning 

of addition and subtraction within the early childhood classroom? 

Areas of Focus 

ü Set combination 

ü Set reduction 

Module 4: Measurement   

Key Question:  What approaches should teachers in the early childhood classroom utilise in an effort to 

foster studentsô mathematical literacy?   

Areas of Focus 

ü Comparing lengths and weights 

ü Volume 

ü Time ï day, week, month, year 

ü Simple money problems ï local currency in various denominations, coin value 

ü Temperature 

ü Vocabulary related to measurement 

Module 5: Geometry 

Key Question: What are some of the content areas and skills required for the effective teaching/learning 

of geometry within the early childhood classroom? 

Areas of Focus 

ü Two dimensional shapes ï square, triangle, circle 

ü Identification of solids ï cube, cuboid, sphere, cone, cylinder 

 

Module 6:  Pedagogical Skills in Mathematics 

Key Question: What pedagogical approaches are required for the effective teaching of Mathematics at 

the early childhood level?  

Areas of Focus 

ü Lesson planning 

ü Grouping in pairs 

ü Discovery learning 
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ü Differentiated instruction in the mathematics classroom 

ü Building and using manipulatives  

ü Grouping sets of objects ï using rings, bags, boxes 

ü Fitting shapes. 

ü Base Ten Blocks 

ü The Geo-Board 

ü Counting songs 

ü Tracing patterns - sand play, plasticine, playdough 

ü Matching items 

ü Using flannel boards 

ü Using technology, laptop, smart boards, videos 

Learning Strategies and Approaches 

 Lecture/Discussion 

 Discovery Learning 

 Demonstration/Simulation 

 Co-operative grouping 

 Group/individual presentations 

Assessment 

× Quizzes 20% 

× Group presentations 20% 

× Assignments 20% 

× Create a  handbook of  strategies, procedures  

 and materials for teachers of Mathematics  in early childhood  40% 

 

Resources 

Texts: 

Van de Walle, J.A. (2007). Elementary and middle school mathematics: Teaching developmentally.  

 (6th ed.). Boston, MA: Pearson. 

 

Haylock, D. (2006). Mathematics explained for primary teachers. (3 rd. ed.). London, UK: Sage. 

Burris, A.C. (2005). Understanding the maths you teach: Content and methods for pre-kindergarten 

 through grade 4. Upper Saddle River, NJ: Pearson. 

Pratt, N. (2006). Interactive maths teaching in the primary school. London: Paul Chapman. 

Schwartz, J. E. (2008). Elementary mathematics pedagogical content knowledge: Powerful ideas for 

 teachers. Boston, MA: Pearson/Allyn and Bacon. 

Tucker, B. F., Singleton, A.H. & Weaver, T.L. (2006). Teaching mathematics to all children: Designing 

 and adapting instruction to meet the needs of diverse learners.(2
nd

. ed.). Upper Saddle River, NJ: 

 Pearson. 
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23. ETTC/MA 302:  CONTENT AND PEDAGOGICAL APPROACHES IN MATHEMATICS FOR 

JUNIORS 

 

Semester:    Year 3, Semester II  

Prerequisites:  Developing Number Concepts, Key Concepts in Mathematics, Content and 

Pedagogical Approaches in Mathematics in Early Childhood  

 

Course Description/Rationale 

An important goal of education is to develop individuals with a high level of mathematical proficiency 

which then supports participation in further study, employment and citizenship. Mathematical knowledge 

is fundamental to the understanding and development of science and technology as well as being 

applicable to many areas in the social sciences.  

This course is designed to prepare prospective teachers with fundamental core concepts in the teaching of 

mathematics.  It combines an understanding of the basic number concepts as well as the conceptual 

understanding of the four operations of mathematics with the development of practical life skills taught 

through problem solving in mathematics.  This course will also provide a strong emphasis on the 

pedagogical skills for teaching mathematics at the Junior aged level, and will encourage teachers to 

examine the role of mathematical thinking in the teaching and learning of mathematics.   

General Objectives  

V Demonstrate the use of appropriate pedagogical approaches to the teaching and learning of 

mathematics to primary children 

V Employ strategies which will promote understanding of mathematical concepts 

V Understand the  key components of lesson planning in mathematics teaching 

V Apply a variety of strategies that demonstrate the relevance of mathematics to everyday living 

V Use assessment activities that are appropriate in the primary mathematics classroom 

V Identify best practices for teaching mathematics in the primary school 

V Use electronic technology and other resources effectively in the mathematics classroom 

V Cater to diversity in learning among the primary school children 

Course of Study 

Module 1: Planning For Mathematics Instruction 

Module 2: Teaching Specific Mathematical Concepts 

Module 3: Teaching Problem-Solving in the Primary School 

Module 4:  Assessment of Mathematics in the Primary School 

Module 5:  Feedback and Assessment in the Primary School 

Module 1:  Planning for Mathematics Instruction 

Key Question: What are the pedagogical approaches to the teaching and learning of mathematics at the 

primary level? 

 

Areas of Focus 

ü Developing unit and lesson plans 

ü Using inductive and deductive teaching approaches 
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ü Using discovery learning 

ü Using co-operative learning strategies 

ü Linking mathematics to other areas of the curriculum. 

 

Module 2: Teaching Specific Mathematical Concepts 

Key Question: What are some of the key concepts in which students at the primary level should 

demonstrate mastery? 

Areas of Focus 

ü Algebraic thinking   

ü Measurement 

ü Geometry 

ü Statistics 

 

Module 3:  Teaching Problem-Solving in the Primary School 

Key Question: What are some of the strategies that can be utilised to facilitate problem-solving at the 

primary level?  

Areas of Focus 

ü Problem selection  

ü Problem-solving 

ü Polyaôs Four Step Model to Problem-Solving 

ü Problem-solving strategies 

ü Differentiated instruction 

ü Lesson planning 

 

Module 4:  Assessment of Mathematics in the Primary School 

Key Question: Which assessment procedures can be used to enhance learning and support good teaching 

in the primary mathematics classroom? 

 

Areas of Focus 

ü Performance assessment 

ü Formative assessment 

ü Summative assessment 

ü Observation 

 

Module 5:  Feedback and Assessment in the Primary School 

Key Question: How are assessment tools created and data analysed to effectively assess/evaluate the 

performance of students in the primary mathematics classroom? 

 

Areas of Focus 

ü Marking and grading with rubrics; 

ü Constructing tests for the mathematics class ïdiagnostic, criterion, norm referenced  

ü Evaluating studentsô performance 
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Learning Strategies and Approaches 

 Lecture/Discussion 

 Demonstration/Simulation 

 Cooperative grouping 

 Group/individual presentations 

Assessment 

× Quizzes 20% 

× Group presentations 20% 

× Assignments 20% 

× Create a set of workcards on a variety of topics relevant for use 

 in a mathematics learning centre in the junior classroom 10% 

× Construct the following types of tests in mathematics for an age  

group of your choice ï diagnostic, criterion, norm referenced  30% 

 

Resources 

Texts: 

Van de Walle, J.A. (2007). Elementary and middle school mathematics: Teaching developmentally.  

 (6 th ed.). Boston, MA: Pearson. 

Haylock, D. (2006). Mathematics explained for primary teachers. (3 rd. ed.). London, UK: Sage. 

Burris, A.C. (2005). Understanding the maths you teach: Content and methods for pre-kindergarten 

 through grade 4. Upper Saddle River, NJ: Pearson. 

Pratt, N. (2006). Interactive maths teaching in the primary school. London, UK: Paul Chapman. 

Schwartz, J. E. (2008). Elementary mathematics pedagogical content knowledge: Powerful ideas for 

 teachers. Boston, MA: Pearson/Allyn and Bacon. 

Tucker, B. F., Singleton, A.H. & Weaver, T.L. (2006). Teaching mathematics to all children: Designing 

 and adapting instruction to meet the needs of diverse learners.(2
nd

. ed.). Upper Saddle River, NJ: 

 Pearson. 

 

 

24. ETTC/SC 101:  FOUNDATIONS IN PRIMARY SCIENCE & TECHNOLOGY TEACHING  I 

 

Semester:   Year 1, Semester 2 

Prerequisites:   None 

Course Description/Rationale 

Science and Technology play major roles in our everyday lives.    Children need to be aware of the 

importance of scientific knowledge and the skills that scientists use to arrive at such knowledge.  
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Furthermore, they need to be exposed to the various technologies produced and used to further 

discoveries in the area of science.  Above all, children need to understand that the relationship between 

science and technology is inextricable and that humans are significantly impacted by discoveries in both 

areas.  Consequently, an approach to teaching science and technology which includes the application of 

science concepts to daily situations is paramount as it facilitates the development of scientifically literate 

citizens. 

This course seeks to prepare teachers for the teaching of science and technology at the primary level.  It 

focuses on making participants aware of relevant content knowledge in science at the primary level, 

developing an understanding of the nature of science, development of process skills and the explicit 

relationship between science and technology to society. 

General Objectives  

V Understand the nature of science and scientific inquiry 

V Know the requirements of national and regional curricula of science and technology at the 

primary level 

V Use a variety of strategies and approaches in the teaching of primary science and technology 

V Be familiar with a variety of resources that can be used to facilitate the teaching of science and 

technology at the primary level 

V Appreciate that there are various assessment processes and tools that can be used in the 

assessment of science and technology at the primary level  

V Demonstrate the ability to plan effective science lesson plans for students at the primary level 

 

Course of Study 

Module 1:  The Rudiments of Primary Science and Technology Education 

Module 2:   The Primary Science and Technology Syllabus 

Module 3:  Strategies and Approaches for Teaching Science and Technology at the Primary   

  Level 

Module 4:  The Use of Resources in Primary Science and Technology Teaching 

Module 5:  Assessment for/of Learning in Science and Technology at the Primary Level 

Module 6:  Planning Science and Technology Lessons for the Primary Level 

 

Course Content 

Module 1:  The Rudiments of Primary Science and Technology Education 

Key Question:  What are major principles that underpin an effective science education? 

Areas of Focus 

ü Nature of science 

ü Scientific inquiry 

ü Scientific methods 

ü Science process skills 

ü Science, technology, society 

 

Module 2: The Primary Science and Technology Syllabus 

Key Question: What are the content areas and skills required for effective Primary Science and 

Technology teaching? 
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Areas of Focus 

ü Examination of  the topics in the Primary Science and Technology Syllabus 

ü Analysis of difficulties with implementing the Primary Science& Technology Curriculum 

 

Module 3: Strategies and Approaches for Teaching Science and Technology at the Primary Level 

Key Question: What are some of the teaching approaches that can be used to teach science and 

technology at the Primary Level? 

Areas of Focus 

ü Student-centred approaches 

ü Teacher-centred approaches 

ü Advantages and disadvantages of student-centred and teacher-centred approaches 

Module 4: The Use of Resources in Primary Science and Technology Teaching 

Key Question: How can resources be utilised to further develop an understanding of science and 

technology in the science classroom at the Primary Level. 

Areas of Focus 

ü Types of Resources ï textbooks, audio media, visual media, virtual laboratories,  

ü Advantages and disadvantages of various resources in primary science and technology teaching 

ü Using low-cost materials in teaching science and technology 

Module 5: Assessment for/of Learning in Science and Technology at the Primary Level 

Key Question: What are the assessment tools that can be used to effectively teach science and technology 

at the Primary Level? 

Areas of Focus 

ü Rationale for assessment 

ü Tools used in assessment 

ü Evaluation of assessment tools 

 

Module 6: Planning Science and Technology Lessons for the Primary Level 

Key Question:  What are the rudiments of effective unit and lesson planning for science and technology at 

the Primary Level? 

Areas of Focus 

ü Writing unit plans in science and technology 

ü Writing lesson plans in science and technology 

ü Implementing lesson plans in science and technology 

Learning Strategies and Approaches 

 Lecture/Discussion 

 Co-operative Grouping 

 Computer-assisted instruction 

 Individualised Instruction 

 Project Approach 

 Oral Presentations 

 

Assessment 

× Project      30% 

× Written Assignments    20% 

× Oral Presentations    10% 

× Portfolio     40% 
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Resources 

 

Recommended Texts 

Bass, J. E; Contant, T.L. and Carin, A.A. (2009). Teaching science methods as inquiry. (11
th
 ed.). Upper 

Saddle River, NJ: Allyn & Bacon. 

 

Howe, A. C. (2002). Engaging children in science. (3rd  ed.). Upper Saddle River, NJ: Prentice Hall. 

 

Martin, R; Sexton, C and Franklin, T. (2009). Teaching science for all children: An inquiry 

approach. (5th  ed.). Boston:  Pearson. 

 

Martin, R.; Sexton, C and Franklin, T (2005). Teaching science for all children. (3
rd
 ed .). Boston:   

Pearson. 

 

 
 

25. ETTC/SC 201:  FOUNDATIONS IN PRIMARY SCIENCE & TECHNOLOGY TEACHING II 

 

Semester:   Year 2, Semester 1 

Prerequisites:   Foundations in Primary Science and Technology Teaching - I 

Course Description/Rationale 

One of the goals of science is the formation of facts, concepts, theories and laws. Literature proposes that 

scientific knowledge is essential as it tells us important and interesting new things about ourselves and the 

way we live. This knowledge can be relied upon for action, that is, it informs the variety of artefacts and 

products used to transform our lives. Moreover, the benefits of technological advances which are products 

of science are that they provide educational, cultural and intellectual enrichment that lead to economic 

benefits. Exposure to scientific content gives life to new concepts, points of view, methods, techniques, 

instruments, tools, tendencies and perspectives which guide the construction of new knowledge.   

This course focuses on bolstering content knowledge of participants in science and technology for the 

effective delivery of science and technology at the primary level.  Participants will be exposed to major 

concepts represented in the primary science syllabus and will be encouraged to approach them in an 

inquiry oriented manner. 

General Objectives 

V Know the elements of weather, measurement instruments and the impact of the elements on 

human life. 

V Appreciate the value of earthôs resources, their properties and the need for judicious use.  

V Grasp the concept of the solar system.  

V Apply knowledge of the solar system in explaining occurrences on earth. 

V Develop an understanding of the diversity and classification of living things.  

V Demonstrate an understanding of the concept of ecosystem 

V Understand matter and energy 

Course of Study 
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Module 1:  Weather 

Module 2:  Earthôs Resources 

Module 3:  Diversity and Classification of Living and Non-Living Things  

Module 4:  Structure and Function 

Module 5: Ecosystems 

Module 6:   Forces and Energy 

Module 7:  Matter 

Course Content 

Module 1: Weather 

Key Question:  What are the elements of weather and how do they impact human lives? 

Areas of Focus: 

ü Changes in weather 

ü Elements of weather  

ü Instruments for measuring weather elements 

ü Effects of weather on human life 

ü Preparation for weather conditions 

 

Module 2: Earthôs Resources 

Key Question: What are some of earthôs resources and how can they be used sustainably? 

Areas of Focus: 

ü Definition of resources ï air, water and soil 

ü Renewable and non-renewable resources  

ü Properties of air and the importance of maintaining these properties 

ü Properties of water and the importance of maintaining these properties  

ü Properties of soil and the importance of maintaining these properties 

 

Module 3: Diversity and Classification of Living and Non-Living Things  

Key Question:  What are the characteristics of living and non-living things and how are they classified? 

Areas of Focus: 

ü Characteristics of living and non-living things 

ü Classification of living things ï simple classification (plants and animals); flowering and non-

flowering plants, vertebrates and invertebrates 

ü Classification of non-living things ï  plastics, metals, wood, rubber 

ü Differentiation between ñnon-livingò and ñdeadò things 

Module 4: Structure and Function 

Key Question:  How do the structures which exist in organisms ensure their efficiency and survival?   

Areas of Focus 

ü Structures of plants and their functions 

ü Structures of animals and their functions 

Module 5: Ecosystems 

Key Question:  What are ecosystems and how are they important to humans? 
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Areas of Focus 

ü Definition of ecosystem 

ü Examples of ecosystems  

ü Habitats ïdefinition, types in plants and animals 

ü Food chains 

ü Maintaining balance in ecosystems 

Module 6:  Forces and Energy  

Key Question:  What is the importance of forces and energy in everyday life? 

Areas of Focus 

ü Forces ï definition and examples: contact, non-contact,  

ü Simple machines 

ü Sources of energy 

ü Energy transfer 

 

Module 7: Matter 

Key Question:  What are the characteristics of matter and their applications? 

 

Areas of Focus 

ü Definition of matter 

ü States of matter 

ü Properties of matter 

ü Changes of state 

ü Characteristics of matter in the home and in industry 

 

Learning Strategies and Approaches 

 Field trip 

 Inquiry 

 Lecture/discussion 

 Educational games 

 Guided discovery 

 Oral presentation 

Assessment 

× Class tests     30% 

× Assignment    30% 

× Portfolio    40% 
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Resources 

Recommended Texts 

Abruscato, J. (2004). Teaching children science ï A discovery approach. (6
th
. Ed.). Boston: Pearson. 

Hudson, P . (2015). Hudsonôs guides for teaching primary science. (2
nd

 ed.). Australian eBook. 

Peters, J.M and Stout, D. L. (2006). Science in elementary education: Methods, concepts and 

 inquiries. (10
th
. ed.). Upper Saddle River, NJ: Merrill Prentice Hall. 

 

 

26. ETTC/SC 202:  CONTENT AND PEDAGOGICAL APPROACHES IN SCIENCE FOR EARLY 

CHILDHOOD 

 

Semester:    Year 2, Semester 2 

Prerequisites:   Primary Science and Technology I and II 

 

Course Description/Rationale 

Science education in the early years is vital in exposing children to a deep understanding of the world 

around them and how it impacts their daily lives. There is a growing understanding globally that suggests 

that science influences the power of childrenôs early thinking and learning abilities. Hence, early 

childhood classrooms should enrich and provide more challenging environments to support childrenôs 

curiosity and creativity.  Moreover, this belief coupled with a structure for learning through inquiry-based 

and technology methodologies undergirds best practices and cultivates an ethos of exemplary science in 

the early years.   

This course is, therefore, designed to provide teachers with the appropriate skills, knowledge, and 

attitudes needed to build the capacities of young children and nurture their sense of wonder within 

practical, creative and culturally sensitive contexts.  

 

General Objectives 

V Understand the relevance of science teaching and learning in the early years  

V Examine the contributions of educational psychologists to an understanding of developmental 

stages of children from birth to seven years old in science education 

V Compare global and local perspectives in science teaching and learning in early childhood 

education  

V Appreciate the theoretical underpinnings of scientific literacy 

V Demonstrate the roles of developmentally appropriate technology in early childhood education 

for sustainable societies  

V Employ effective pedagogies in science teaching and learning with inquiry-focused perspectives  

V Display skills and abilities needed for critical thinking in the 21
st
 century science environments 
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V Understand the importance of health and safety in early childhood education 

V Appreciate the role of food and nutrition in the development of healthy lifestyles  

V Examine the function of the senses in developing an understanding of the environment 

 

Course of Study 

Module 1:   Introduction to Science Teaching and Learning in Early Childhood Education 

Module 2: Educational Psychology and Early Science 

Module 3: Perspectives in Early Childhood Science Education  

Module 4:  Scientific Literacy and Early Childhood Education  

Module 5: Science and ICT in Early childhood 

Module 6:  Inquiry-based Learning in the Early Years  

Module 7:  Teaching for Critical Thinking  

Module 8:  Health & Safety in Early Childhood Education  

Module 9:  Quality Nutrition for Life 

Module 10:  Understanding the Human Body  

Course Content 

Module 1: Introduction to Science Teaching and Learning in Early Childhood Education  

Key Question: What competencies are required for effective science teaching at the early childhood 

level?  

Areas of Focus: 

ü Effective teaching of Science 

ü Competencies required for effective teaching of Science 

ü Differentiated instruction in Science  

 

Module 2: Educational Psychology and Early Science  

Key Question: What are the contributions of educational psychologists to science teaching and learning? 

Areas of Focus: 

ü Cognitive development ï work of Piaget 

ü Behaviourism  

ü Educational taxonomies 

 

Module 3: Perspectives in Early Childhood Science Education 

Key Question: What are the local and global trends in science teaching and learning in early childhood 

education? 

Areas of Focus: 

ü Traditional and contemporary perspectives of science in Early Childhood Education 

ü Best practices in Science Education 

ü Regional and local perspectives in Science Education 

 

 



Page | 111  
 

Module 4: Scientific Literacy and Early Childhood Education 

Key Question: What are the core theoretical perspectives that form the basis of teaching for scientific 

literacy? 

Areas of Focus: 

ü Definitions of scientific literacy 

ü Theoretical perspectives on scientific literacy 

ü Strategies for teaching concepts in science 

ü Nature of science 

ü The relationship between science and society 

 

Module 5: Science and ITC in Early Childhood 

Key Question: What skills are required to effectively integrate technology into the Early Childhood 

Science Education? 

Areas of Focus: 

ü The use of ITC in Early Childhood Science Education 

ü The use of ITC in problem solving and literacy development 

ü The use of ITC in  child development and early learning 

 

Module 6: Inquiry -Based Learning in the Early Years 

Key Question: How can inquiry-based learning be effectively integrated into Early Childhood Science 

Education? 

 Areas of Focus 

ü A content approach to inquiry-based learning 

ü Sustainability and inquiry-based learning 

ü Principles and practices for inquiry-based learning 

 

Module 7: Teaching For Critical Think ing 

Key Question: What are the abilities that must be exemplified to demonstrated critical thinking in the 

early childhood science classroom? 

Areas of Focus: 

ü Critical thinking in the early childhood classroom 

ü Designing lessons that foster critical thinking 

 

Module 8: Health & Safety in Early Childhood Education  

Key Question: What are the health and safety considerations required in Early Childhood Science 

Education? 

Areas of Focus: 

ü Safety rules for the classroom 

ü Basic hygiene practices  

ü Designing safe environment for children 
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Module 9: Quality Nutrition for Life  

Key Question: What is the importance of the food groups in the development of a healthy lifestyle? 

Areas of Focus: 

ü Healthy lifestyle 

ü Nutrition 

ü Importance and sources of food 

 

Module 10: Understanding the Human Body  

Key Question: What are the roles of the senses in developing an understanding of the environment? 

Areas of Focus: 

ü Sensory organs and their relation to the brain 

ü Processing information from the senses  

ü Brain function and behaviour  

 

Learning Strategies and Approaches  

 Debates 

 Projects 

 Lecture/ Discussions 

 Computer-aided Instruction 

 Presentations with the use of technology 

 Inquiry-based Learning 

 Experimentation 

Assessment 

Participants will have successfully completed the course on the basis of: 

× Oral presentations    10% 

× Inquiry Activities   20% 

× Self Reflection reports  10% 

× Technology Project   30% 

× Microteaching     30% 

Resources 

Recommended Texts: 

Jobling, Wendy. (2012). Science in early childhood. Cambridge, UK: Cambridge University Press. 

Meadows, John. (2004). Science and ICT in the primary school: A creative approach to big ideas. 

 London: David Fulton 

Worth, K., & Grollman S. (2003). Worms, shadows, and whirlpools: Science in the early childhood  

classroom.  Portsmouth, NH: Heinemann. 
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27. ETTC/SC 301:  CONTENT AND PEDAGOGICAL APPROACHES IN SCIENCE FOR JUNIORS 

 

Semester:   Tear 3, Semester 2 

Prerequisites:   Primary Science and Technology I & II; Content and Pedagogical Approaches in 

Teaching Science in Early Childhood 

Course Description/Rationale 

Undoubtedly, science technology and innovation drive economies and shape the societies in which we 

live. Through an integrated and multi-disciplinary coalition in Science, Technology, Engineering and 

Mathematics (STEM) education, science teaching professionals are exposed to the nature and value of 

STEM education at the Primary level.  

 

Holistically, this course is designed to promote an understanding of STEM and its relevance within the 

Barbadian context and the wider Caribbean Region. Authentic learning experiences, coupled with the 

most up-to-date content, methodologies and resources required to teach primary science through STEM 

will be fostered. Course participants will be encouraged to use inquiry-oriented structures and project-

based approaches with young science-learners geared at promoting scientific literacy. 

 

General Objectives 

V Understand the relevance of  STEM education and its place in primary science teaching and learning  

V Examine the philosophical, historical and socio-cultural underpinnings of STEM education  

V Examine the aims of local primary science and technology teaching in the context of teaching STEM  

V Design, implement and evaluate STEM-based teaching strategies in primary science 

V Understand equity and diversity in STEM at the primary level 

V Use STEM for teaching conceptual understanding and misconceptions in primary science 

V Understand the scientific concepts underpinnings energy  

V Appreciate the principles that undergird crop and livestock production  

V Recognise the importance of environmental conservation in solid waste management 

Course of Study 

Module 1:  Introduction to STEM Education in the Primary school 

Module 2: Global Perspectives on STEM Education  

Module 3: Literacy and STEM in the Primary Schools 

Module 4:  Diverse Learners and STEM Education 

Module 5:  Resource Development and STEM Education in Primary Schools 

Module 6:  Teaching for Conceptual Understanding and Misconceptions with STEM  

Module 7:  Energy  

Module 8:   Crops and Livestock 

Module 9: Solid Waste Management   
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Content 

Module 1: Introduction to STEM education in the Primary school 

Key Question: What are the principles and competencies required for effectively integrating STEM in 

primary science teaching?  

Areas of Focus 

ü Origins, philosophical and socio-cultural foundations of STEM education 

ü Background and history of the STEM movement ï implications for practice 

ü Characteristics of STEM in primary science education, conceptualising STEM education  

ü Relevance, aims and objectives of STEM at the primary level in Barbados  

 

Module 2: Global Perspectives on STEM Education 

Key Question: What is the impact of global educational reform on primary science teaching & learning?  

Areas of Focus 

ü International perspectives on STEM education, teaching for STEM in primary schools 

ü Exemplars in policy and practice in STEM 

ü Comparative analysis of the traditional and contemporary perspectives of primary science 

 

Module 3: Literacy and STEM in Primary Schools 

Key Question: What are the pathways for integrating literacy and STEM in local primary science 

classrooms? 

Areas of Focus 

ü Strategies for developing literature-based teaching in primary science  

ü Using science notebooks in integrating science and expository writing,  

ü Resources for inquiry-based writing activities, science journal writing 

 

Module 4: Diverse Learners & STEM Education  

Key Question: What support systems are needed for diverse learners as they relate to STEM education? 

Areas of Focus 

ü Enriching physical learning environments for diverse learning styles 

ü Creating gender-sensitive and inclusive learning communities with STEM  

ü Developing ñnon-threateningò learning environments with STEM 

ü Inquiry-based activities for STEM education 

 

Module 5: Resource Development and STEM Education in primary schools 

Key Question: How can STEM concepts be taught with SMART board technology? 

Areas of Focus 

ü Use of effective resources in the teaching and learning of scientific concepts  

ü Promoting active-learning with other relevant technologies in primary science  

ü Teaching diversity and classification in plants and animals with Smart-board technologies 

ü Inquiry-based activities 
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Module 6: Teaching for Conceptual Understanding & Misconceptions with STEM 

Key Question: How are conceptual understandings in primary science developed with STEM? 

Areas of Focus 

ü Instructional models and strategies that support teaching for conceptual understanding in primary 

science 

ü Childrenôs thinking and teaching for conceptual change with STEM 

ü Role of STEM in debunking misconceptions in primary science 

ü Inquiry-based activities 

 

Module 7: Energy  

Key Question: What are the important properties of energy that determine its use and widespread 

demand? 

Areas of Focus 

ü Energy conservation - sources of energy, transfer of energy, types and uses of simple machines,  

ü Heat - sources and uses; mechanisms of heat transfer; temperature; heating of matter  

ü Electricity and magnetism - definitions and characteristics, electricity in society  

ü Electromagnetism and its application to daily lives;  safety with electricity 

ü Waves - properties, production and transmission, light and shadows, colour and pigment, mirror 

and images  

 

Module 8: Crops and Livestock 

Key Question: What are the principles underlying the cultivation of crops and the rearing of animals? 

Areas of Focus 

ü Seeds 

ü Poultry: definitions, types and importance 

ü Chicken husbandry 

 

Module  9: Solid Waste Management   

Key Question: How can solid waste be managed to preserve the environment? 

Areas of Focus 

ü Litter - definition and classification  

ü Managing waste -  reduce, reuse, and recycle  

ü Composting 

 

Learning Strategies and Approaches 

 Debates 

 Projects 

 Lecture/ Discussion 

 Computer-Aided Instruction 

 Presentations with the use of technology 

 Inquiry-based Learning 

 Experimentation 

 Field trips 
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Assessment 

Participants will have successfully completed the course on the basis of: 

× Oral presentations    10% 

× Creative Inquiry Activities   20% 

× Self Reflection reports  10% 

× Technology Project   30% 

× Microteaching   30% 

 

Resources 

Texts 

Fulwiler, B.R. (2007). Writing science: How to scaffold instruction to support learning.  Portsmouth, 

NH: Heinemann  

Gilbert, J., Kotelman, M. (2005). Five good reasons to use science notebooks. Science and Children. 

November/December, p. 28-32. Arlington, VA: NSTA Press. 

Kelly L, Stead D, (2013) Enhancing Primary Science: Developing Effective Cross-curricular  Links. 

Maidenhead Open University Press.  

Bybee, R. W. (2002). Learning science and the science of learning: Science educators' essay collection. 

NSTA press. 

Loxley, P., Dawes, L., Nicholls, L., & Dore, B. (2013). Teaching primary science: Promoting 

 enjoyment and developing understanding. Essex, England: Longman. 

Pearce, C. R. (1999). Nurturing Inquiry: Real Science for the Elementary Classroom.  Portsmouth, 

NH: Heinemann. 

Friedl, A., & Koontz, T. (2004). Teaching science to children: An inquiry approach. USA: 

 McGraw-Hill, Inc. 

Grew, H. I. (1990). Teaching for conceptual change: Confronting children's experience. Phi Delta 

Kappan, 680-684. 

Woods, P. (1995). Creative teachers in primary schools. London: McGraw-Hill Education. 
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28. ETTC/SS 101:  CONTENT AND PEDAGOCICAL APPROACHES IN SOCIAL STUDIES AT THE 

PRIMARY LEVEL 

 

Semester:    Year 1, Semester 2 

Prerequisite(s):   None 

Course Description/ Rationale 

Powerful Social Studies teaching requires a deep knowledge and understanding of the subject and its 

goals. Education for citizenship should help students acquire and learn to use the skills, knowledge and 

attitudes that will prepare them to be competent and responsible citizens throughout their lives. Over the 

past decade, the Social Studies curriculum has undergone a number of changes in both content and 

methodology. Cultural differences and technological advancements have directly and indirectly 

influenced the nature and scope of the materials being used by teachers. The subject is also seen as the 

prime discipline adopted to socialise young persons and so promote educational outcomes such as civic 

duties, citizen participation and desirable social attitudes, skills and values. 

Approaches used in the Social Studies classroom should, therefore, result in citizens who are not only 

informed and thoughtful, but able to participate in their communities. Such approaches should, therefore, 

show the importance of social and political participation, sound moral judgements and civic values. These 

pedagogical approaches would thus provide strategies and activities that engage participants, fill them 

with ideas and at the same time encourage them to connect what they are learning to their prior 

knowledge and current issues. Participants would be required to think critically about what they are 

learning and to apply that knowledge to authentic situations. 

General Objectives  

V Appreciate the importance of Social Studies education  

V Provide a framework for creating effective citizenship 

V Prepare more knowledgeable and skills oriented teachers 

V Execute competencies for participants in identifying societal controversial issues with a view of 

applying relevant solutions 

V Cultivate civic competence and responsibilities 

V Demonstrate an ability to cope and adapt to a rapidly changing world - social, economic, 

environmental 

Course of Study 

Module 1: Authentic Learning in the Social Studies Programme 

Module 2:  Experiential Learning   

Module 3:  Differentiated Instruction   

Module 4:  Discovery Learning   

Module 5:  Technology in Social Studies   

Module 6:  Game-Based Learning  

Module 7:   Values Education  

Module 8:  Community Service Learning   

Module 9:  Portfolio Instruction   
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Course Content 

Module 1: Authentic Learning in the Social Studies Programme 
Key Question: How can authentic learning allow students to connect to the real world? 

Areas of Focus 

ü What is authentic learning? 

ü Characteristics of authentic learning? 

ü Authentic tasks 

ü Benefits of authentic teaching and learning 

ü Authentic Assessment (Assessing authentic learning) 

ü Definition 

ü Alternative names for authentic assessment 

ü Attributes of authentic assessment 

Module 2: Experiential Learning   

Key Question:  How can students acquire knowledge skills and attitude beyond the formal education 

setting? 

Areas of Focus 

ü Definition of experiential learning 

ü Experiential learning theories  

ü Characteristics of experiential learning 

ü Experiential learning in the school /teaching and learning activities 

ü Assessment strategies/tools for experiential learning 

Module 3: Differentiated Instruction   

Key Question:  What interventions can be used to ensure that students from diverse background and with 

different abilities are not disadvantaged in teaching and learning situations? 

Areas of Focus 

ü Definition of differential learning 

ü Theories on differential Learning 

ü Approaches to differential learning 

ü Strategies/methods in differential learning 

ü The advantages and disadvantages of differential learning 

Module 4: Discovery Learning   

Key Question:  What is discovery learning / constructivist based approach to learning? 

Areas of Focus 

ü Theories of discovery learning - Bruner, Dewey, Rousseau  

ü Approaches/ models of discovery learning  - guided inquiry, inquiry based learning, problem- 

based learning 

ü Strategies/ methods in discovery learning 

ü The use of technology in discovery learning 

ü The advantages and disadvantages of discovery learning 

ü The role of the teacher in discovery learning 

ü Assessments in discovery Learning 
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Module 5:  Technology in Social Studies  

Key Question:  How can contemporary types of technology complement traditional types to enhance the 

delivery of education? 

Areas of Focus 

ü Technology Integration - video, spread sheets preparation of posters, generating graphs and 

charts, databases of information 

ü Differentiation with technology ï using technology to assist persons with varying abilities  

ü Open source software and internet sites relevant to social studies 

Module 6: Game- Based Learning 

Key Question: Can cognitive skills and physical attributes combine to make learning fun while at the 

same time increase oneôs knowledge? 

Areas of Focus 

ü Designing games for Social Studies instruction 

ü Description of games and simulations 

ü Benefits of games in formal instruction 

ü Selection and implementation of games and simulations 

ü Guidelines for building games - rules, materials, relevance, etc 

ü Testing games - ease of play, integration of learning objectives into game play 

Module 7: Values Education  

Key Question:  What criteria are used to determine oneôs values and what interventions can be employed 

to ensure that acceptable values prevail within societies? 

Areas of Focus 

ü Nature of values -  definition, value conflict, value inquiry  

ü Goals of values education 

ü Value analysis and clarification 

ü Problems in values inculcation - modern democratic society vs traditional societies, generation 

gap, litigious societies, poor parenting 

Module 8: Community Service Learning   

Key Question:  What strategies can be used to ensure a more harmonious relationship between the 

formal education system and the community at large? 

Areas of Focus 

ü Nature and scope of social participation 

ü Identifying resources for community projects 

ü Incorporating community projects into schoolsô curricula 

ü Problems in community service learning 
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Module 9: Portfolio Instruction   

Key Question: How can portfolio instruction facilitate personal and professional development?  

Areas of Focus 

ü Types of portfolio 

ü Benefits of portfolios 

ü Constructing portfolios 

ü Assessing portfolios 

Learning Strategies 

 Lecture/discussion 

 Cooperative grouping 

 Reflective writing/Journal 

 Videos/DVDôs  

 Research projects 

 

Assessment 

× Participants will be required to develop a portfolio demonstrating one of the following  areas:- 

A Social Studies game 

An authentic lesson activity 

A community service learning activity 

Discovery learning 

Differential learning 

N.B. This portfolio should show some inclusion of the use of technology. 

 

 

Resources 

Texts 

Newmann F. and Wehlage G. (1993) Five Standards of Authentic Instruction ï Educational Leadership.  

50:7, pp. 8-12 

Jarvis, P. (2006). Towards a comprehensive theory of human learning. New York, New York: 

 Routledge. 

Kirschenbaum, H. (2004). Carl Rogers's Life and Work: An Assessment on the 100
th
 Anniversary of His  

Birth. Journal of Counseling and Development . 82: 1, pp 116ï124. 

Kolb, A. and Kolb D. A. (2001) Experiential Learning Theory Bibliography 1971-2001. Boston,  Ma.: 

Mc Ber and Co. 

Kolb, D. A. (1976). The Learning Style Inventory: Technical Manual, Boston, Ma.: McBer 

Kolb, David A. (1984). Experiential Learning: Experience as the Source of Learning and 

 Development. Prentice-Hall, Inc., Englewood Cliffs, N.J. 

Mueller Jon Authentic Assessment Tool box 

 http://jonathan.mueller.faculty.noctrl.edu/toolbox/whatisit.htm 
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Neil, J. (2004). Experiential learning cycle - Overview of 9 experiential learning cycle models.  From 

http://www.wilderdom.com/experiential/elc/ExperientialLearningCycle.htm 

Taber, K. S. (2011). Constructivism as educational theory: Contingency in learning, and  optimally 

guided instruction. In J. Hassaskhah (Ed.), Educational Theory (pp. 39ï61). New York: Nova.  

https://camtools.cam.ac.uk/wiki/eclipse/Constructivism.html. 

Thirteen Ed Online (2004). Constructivism as a paradigm for teaching and learning. 

 http://www.thirteen.org/edonline/concept2class/constructivism/index.html 

What is social gerontology? http://www.allpsychologycareers.com/topics/social- gerontology.html 

Wood, & Middleton, (1975). A study of assisted problem solving. British Journal of Psychology,  66(2), 

181-191. 

 

 

29. ETTC/SS 201:  PLANNING, TEACHING AND ASSESSING SOCIAL STUDIES IN THE PRIMARY 

GRADES 

 

Semester:    Year 2, Semester 2 

Prerequisite(s):   Content and Pedagogical Approaches in Social Studies at the Primary Level 

Course Description/Rationale 

This aspect of the course will seek to improve instructional practices. Participants will begin by analysing 

the importance of teaching and assessing students in Social Studies. Different approaches will be 

examined so as to build participantsô repertoire of strategies and methodologies for successful instruction. 

This is important, as if not done effectively these instructional practices, planning, teaching and assessing 

can lead to boredom and frustration of students and their ultimate alienation and dislike of the subject 

area. The goal, therefore, is to develop skilled professionals who can teach age appropriate Social Studies 

lessons to different levels of learners.  

General Objectives  

V Understand how to design resource material that can assist in the delivery of Social Studies 

lessons with a view of  lessening the reliance on traditional approaches 

V Recognise the importance of planning for teaching topics in Social Studies 

V Understand the function of unit plans in the planning process 

V Demonstrate competency in unit planning 

V Develop appropriate lessons and activities for learners in varied environments 

V Know how to align assessment with objectives 

  

http://www.thirteen.org/edonline/concept2class/constructivism/index.html
http://www.allpsychologycareers.com/topics/social-
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Course of Study 

Module 1: Criteria for Selecting Instructional Media  

Module 2: Incorporating Maps and Globes in the Teaching of Social Studies 

Module 3: Integrating Content from other Subject Areas in the Social Studies Unit   

Module 4: The Teaching of Social Studies 

Module 5: Using Stories and Drama in the Social Studies Lesson  

Module 6: Effective Use of Multimedia in the Teaching of Social Studies  

Modules 7 &8: Assessment in Social Studies  

Module 9: Self-Evaluation and Reflection   

Course Content 

Module 1: Criteria for Selecting Instructional Media  

Key Question: How can instructional materials assist teachers in their delivery of lessons to students? 

Areas of Focus 

ü Identification of instructional materials that can be used in Social Studies 

ü Effective and appropriate use of instructional material in teaching Social Studies 

Module 2: Incorporating Maps and Globes and Statistical Data in Unit Planning  

Key Question: Can maps and diagrams enhance oneôs appreciation and understanding of our complex 

and diverse environments? 

Areas of Focus 

ü Understanding maps 

ü Types of map 

ü Characteristics of a good map 

ü Developing map work skills (interpreting, inserting, locating) 

ü Incorporating statistical data in map work 

ü Construction of maps 

ü Use of maps and globes in the teaching of social studies 

Module 3: Integrating Content from Other Subject Areas in the Social Studies Unit   

Key Question:  What is the value of Social Studies as a separate discipline since it is interdisciplinary in 

nature and scope?  

Areas of Focus 

ü What is interdisciplinary learning 

ü Assessment in Social Studies 

ü Contribution of various disciplines in the Social Studies curriculum 

ü Ways in which Social Studies can produce a well-rounded and disciplined citizen 

ü Powerful Social Studies teaching and learning 
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Module 4: The Teaching of Social Studies 

Key Question: Can social skills be taught or are they simply acquired from cultural and environmental 

influences? 

Areas of Focus 

ü Methods of instruction (Direct and indirect) 

ü Approaches to teaching social studies 

ü Differentiated instruction in Social Studies 

ü Selecting Social Studies topics 

ü Facts, concepts and generalisations 

Module 5: Using Stories and Drama in the Social Studies Lesson   

Key Question: Apart from their entertainment value, can music and drama impact studentsô grasp of key 

concepts in Social Studies learning? 

Areas of Focus 

ü Oral traditions in Social Studies 

ü Role play and story telling 

ü Skit, drama and re-enactments of important events 

ü The value of using stories in Social Studies 

ü Incorporating music in the teaching of Social studies 

Module 6: Effective Use of Multimedia in the Teaching of Social Studies 

Key Question:  Can the use of multimedia serve to improve skills such as research, analytical and data 

collection in teachers and students alike? 

Areas of Focus 

ü Types of multimedia used in teaching Social Studiesï maps, diagrams, videos, CDs, newspapers, 

electronic sources 

ü Sourcing information from internet sources 

ü Identifying fiction and non-fiction in data collection 

ü The effective use of media in teaching Social Studies 

ü Selection of material from mass media for classroom instruction 

Module 7 : Assessment in Social Studies 

Key Question: Can the traditional forms of assessment be relevant in the face of the growing need to 

adopt radical approaches to the teaching of social studies? 

Areas of Focus 

ü Purposes of assessment 

ü Forms of assessment 

ü Advantages and disadvantages of  assessment 

ü Guidelines for making own tests 
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Module 8: Self-Evaluation and Reflection   

Key Question: Can self-evaluation and reflection serve to enhance the pedagogical skills of teachers?  

Areas of Focus 

ü Purpose of self-evaluation 

ü Uses of reflection and evaluation 

ü Strategies used in self-evaluation 

ü Using your own test results 

Learning Strategies and Approaches 

 Lecture/discussion 

 Cooperative grouping 

 Reflective writing/Journal 

 Videos/DVDôs  

 Research projects 

Assessment  

× Group Presentations  ï 20% 

× In-class Presentation  ï 20% 

× Individual Project  ï 60% 
 

Resources 

Texts 

Griffith, A.  & Barth, J. (2006).  Social Studies curriculum and methods for the Caribbean. Kingston: 

UWI Press. 

Moore, K.D. (1995).  Classroom Teaching Skills. (3rd ed.). New York: Mc. Graw-Hill Inc. 

Parker, W. (2008).  Social Studies in elementary education. NJ: Merrill Prentice Hall 

Sunal, C. & Haas, M (2008). Social Studies for elementary and middle grades. New York: Pearson Allyn  

and Bacon. 

Zarrillo, J.  (2008). Teaching elementary Social Studies principles and applications. New Jersey: Pearson 

 Merrill/Prentice Hall. 

 

 

 

  



Page | 125  
 

30. ETTC/SS 301:  METHODS OF INQUIRY AND FIELD WORK IN SOCIAL STUDIES 

 

Semester:    Year 3, Semester 2 

Prerequisite(s):   Content and Pedagogical Approaches in Social Studies at the Primary Level; 

Planning, Teaching, and Assessing Social Studies in the Primary Grades 

 

Course Description/Rationale 

The overarching goal of Social Studies is that of social participation.  However, very often the subject is 

taught more from the perspective of a content-based area, than a practical subject. This aspect of the 

course provides participants with real opportunities for social participation which is a major goal of the 

subject. They will learn to develop and apply research skills necessary to investigate contemporary social 

problems, issues, and concerns within their communities and then work collaboratively to produce and 

document their findings using different media. 

 

General Objectives  

V Identify social issues and problems in the community 

V Develop skills in designing and applying data collection instruments  

V Execute social investigations of significant issues in the community 

V Compile, classify and interpret survey data 

V Foster group relational skills by co-operating on projects 

V Use electronic media to present information 

 

Course of Study 

Module 1: The Project Method and How it Can be Incorporated in the Teaching and Learning of 

Social Studies 

Module 2:  Organising and Managing Out-of-Class Activities 

Module 3:  Design and Practice in Presentation Skills 

Module 4:  Social Experiments and Surveys   

Module 5:  Obtaining Oral Histories  

Module 6:  Defining Social Issues Through Social Research   

Module 7: Conducting Surveys   

Module 8:  Designing, Interpreting and Presenting Survey Instruments   

Module 9:  The Case Study   

Module 10:  Presentation of Projects  

 

Course Content 

Module 1: The Project Method and How it can be Incorporated in the Teaching and Learning of 

Social Studies 

Key Question: What is the project method and how can it be incorporated in the teaching and learning 

process so as to enhance the teaching of Social Studies? 

Areas of Focus 

ü Defining the Project Method 

ü Selecting a topic 

ü Determining the significance of the project method 

ü Problem solving models on project work 

ü Methods of using project-based learning 
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ü The teacherôs role in project based learning 

ü The studentôs role in project based learning 

ü The reflective process in project work 

ü Project work 

Module 2: Organising and Managing Out of Class Activities   
Key question: How should field work be organised by teachers? What structures should be put in place 

to effectively manage and plan fieldwork? 

Areas of Focus 

ü Defining fieldwork in Social Studies 

ü Types of fieldwork 

ü Techniques in fieldwork 

ü Organising/ planning fieldwork - legal liability, health and safety 

ü Managing fieldwork 

ü Conducting field work activity in Social Studies 

ü Presenting and reporting field work findings 

Module 3: Design and Practice in Presentation Skills   

Key Question: What are the skills necessary to enhance the presentation of lessons and projects to 

students? 

Areas of Focus 

ü Types of presentations in Social Studies(Power-point, etc) 

ü Research skills in Social Studies 

ü Communication skills  

ü The sequencing of information in presentations 

ü Building a presentation rubric 

ü The use of audio-visuals in presentations  

Module 4: Social Experiments and Surveys   

Key Question: How does the use of experiments and surveys help in developing enquiring minds and 

social participation behaviours in students? 

Areas of Focus 

ü Types of social surveys and experiments 

ü Research methods - experimental, action,  

ü Research skills 

ü Designing survey instruments 

ü Interpreting and representing survey information 

 

Module 5: Obtaining Oral Histories    

Key Question: How does the inclusion of oral history help students to improve their knowledge and 

comprehension of content area? 
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Areas of Focus 

ü Defining oral history and community service learning 

ü Obtaining oral histories in social studies 

ü Writing the oral report checklist for social studies 

ü Lesson planning and oral reporting 

Module 6: Defining Social Issues Through Social Research   

Key Question: How can the incorporation of social issues and knowledge of social research methods 

enhance the teaching and learning process? 

Areas of Focus 

ü Identification of social issues in the community 

ü Incorporating controversial social issues in teaching Social Studies 

ü Incorporating social issues in the Social Studies classroom 

ü Development of a research tool to investigate an identified social issue 

Module 7: Conducting Surveys   

Key Question: How should surveys be conducted to make them meaningful and effective? 

Areas of Focus 

ü Ethical issues in research 

ü Planning an interview/ questionnaire 

ü Interview/ questionnaire techniques 

ü The strengths and weaknesses of interview/ questionnaire techniques 

Module 8: Designing, Interpreting And Presenting Survey Instruments   

Key Questions: What are the varying ways of designing, interpreting, tabulating and presenting research 

information? 

Areas of Focus 

ü Research techniques, questionnaires and interviews 

ü How to compile and tabulate research findings 

ü Classification and interpretation of  survey data 

ü Presentation of quantitative research data 

ü Presentation of qualitative research data 

ü Use of electronic media to present findings on identified issue 

Module 9: The Case Study   

Key Question: How can case studies be effectively included in research methods so as to capture the 

essential components of the topic being studied? 

Areas of Focus 

ü Definition of case study 

ü The use of case studies in teaching 

ü Developing case study based research 

ü Assessment types for case studies 

ü Pitfalls in case studies 
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Module 10: Presentation of Projects  

Key Question: What are the different strategies that can be put in place to present survey information 

collected?  

Areas of Focus: 

ü Research reports 

ü Scholarly articles 

ü Oral presentations 

Learning Strategies and Approaches  

 Lecture/discussion 

 Co-operative grouping 

 Reflective writing/Journal 

 Videos/DVDôs  

 Research projects 

 

 

Assessment 

× Group Project:  70 % 

 Project Work:  

Participants will be required to conduct research on a current social issue in Social Studies.   

The project should be done through the use of oral history, field trip, community service learning 

and case study. 

The researched information should be presented in a booklet that could be used as a teaching aid 

for Social Studies teaching.  

Marks will be awarded for the content as well as the design and presentation of the booklet. 

×  Individual Journal:  30 % 

Resources 

Reading List  

Blumenfeld, P. C., Soloway, E., Marx, R. W., Krajcik, J. S., Guzdial, M., & Palincsar, A. (1991). 

 Motivating project-based learning: Sustaining the doing, supporting the learning.  Educational 

 Psychologist, 26 (3 & 4), 369-398 

 

Burns, R. B (2000). Introduction to research methods. California: SAGE Publications Inc. 

Crawford, B., Kelley, B., & Meyer, K. M. (1994). Enacting project-based science: Experiences of four 

 middle grade teachers. Elementary School Journal. 94(5), p. 518.  

 

Christensen C R (1981). Teaching and Case Method; Text, Cases and Readings.  Boston, Mass: Harvard 

 Business School. 
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Gay, L. R. &  Airasian, P . (2009).  Educational research competencies for analysis and applications. (7
th
 

 ed). Ohio: Merrill Prentice Hall. 

Griffith , A., & Barth, J. (2006). Social Studies curriculum and methods for the Caribbean. Kingston: 

UWI Press. 

Mergendoller, J. & Thomas, J. (2000). Managing project based learning: Principles from the field. 

 Date accessed: 13 November 2008. http://www.bie.org/index.php/site/RE/pbl_research/29.   

Pathways to systematic improvement. Association for Educational Communications and  Technology 

Annual Meeting. Chicago, IL. 

 

Pratt, David. (1994). Curriculum planning.  Florida: Harcourt Brace Jovanovich, Inc. 

http://www.bie.org/index.php/site/PBL/pbl_handbook_introduction/#history. Buck Institute for 

 Education. Date Accessed: 12 November 2008.  

 

Sagor, R. (2000). Guiding school improvement with action research. Alexandria,  Virginia:  Association 

 for supervision and curriculum Development (ASCD).  

 
 

 

31. ETTC/SS 302:  TEACHING GLOBAL AND CONTEMPORARY SOCIAL ISSUES IN SOCIAL 

STUDIES 

 

Semester:    Year 3, Semester 1 
Prerequisite(s):  Content and Pedagogical Approaches in Social Studies at the Primary Level; 

Planning, Teaching, and Assessing Social Studies in the Primary Grades; 

Methods of Social Inquiry and Field Work in Social Studies 

Course Description/Rationale 

Contemporary issues as well as Globalisation have resulted in a number of challenges to the environment 

as well as the political, cultural and social lives of individuals within the Caribbean. Daily, Caribbean 

societies are being penetrated by issues ranging from increase in crime to environmental degradation. 

Many of these issues pose serious challenges to Caribbean people.  Therefore, teachers of Social Studies 

should be equipped with knowledge, and a repertoire of strategies and skills to address these challenges 

so that students are prepared for effective citizenship. This course is designed to provide opportunities for 

participants to hone research and other relevant skills that would help them to prepare students to deal 

with global, contemporary and social issues plaguing societies with a view of presenting solutions. 

 

General Objectives 

V Develop an understanding of the need to care for and protect the environment 

V Understand the importance of sustainable development to the future of societies 

V Appreciate how climate change and global warning impact life in societies  

V Understand the factors that impact economic development in the Caribbean 

V Understand how demographics have impacted the development of Caribbean societies 

V Appreciate how laws regulate and manage societies 

V Be cognizant of the problems associated with social gerontology 

http://www.bie.org/index.php/site/RE/pbl_research/29
http://www.bie.org/index.php/site/PBL/pbl_handbook_introduction/
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Course of Study 

Module 1: Environmental Care and Protection for General Education   

Module 2: Sustainable Development   

Module 3: Climate Change and Global Warming, Weather and Climate  

Module 4: Caribbean Demography   

Module 5: Caribbean Economic Development   

Module 6: Social Gerontology   

Module 7: Law and Society   

Course Content 

Module 1: Environmental Care and Protection for General Education   

Key Question: How can knowledge and care of the environment be included into the teaching of Social 

Studies so as to make participants more cognizant of the impact of poor environmental 

care?  

Areas of Focus 

ü Definition of environment 

ü Environmental perception 

ü Best practices in environmental care and protection 

ü The human impact on the physical environment 

Module 2: Sustainable Development   

Key Question: What is sustainable development and why is it important for small developing nations?  

Areas of Focus 

ü Definition of sustainable development 

ü Initiatives in sustainable development 

ü Education for sustainable development 

ü Developing a sustainable cool environment project 

ü The importance of sustainable development for small developing nations 

Module 3: Climate Change and Global Warming, Weather and Climate  

Key Question: What is the impact of climate change and global warming on the environment as well as 

economic and social development? 

Areas of Focus 

ü Definition of climate change 

ü Causes of climate change 

ü What is climate change 

ü Impact of climate change 

 

Module 4: Caribbean Demography 

Key Question: To what extent do demographic issues impact the development of Caribbean society?  
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Areas of Focus 

ü Definition of demography 

ü Origins of Caribbean people 

ü Migratory patterns 

ü Key concepts associated with gender studies 

ü Problems faced by different genders in society 

Module 5: Caribbean Economic Development   

Key Question: What are the major industries which contribute to Caribbean development?   

Areas of Focus 

ü The contribution of the following industries to the development of the Caribbean - 

Á Agriculture industry 

Á Tourism industry 

Á Fishing industry 

ü Problems faced by these industries in the development process 

 

Module 6: Social Gerontology   

Key Question: What is social gerontology? What are the problems associated with social gerontology? 

Areas of Focus 

ü Definition of social gerontology 

ü Physical characteristics of the aged  - biology of the aged 

ü Theories of aging 

ü Social perspectives on aging - family life, religion 

ü Economics and aging 

ü Government/ Public Policy and the aged  

ü Problems experienced by the elderly 

ü Solutions to problems experienced by the elderly 

Module 7: Law and Society   

Key Question: To what extent is the law responsible for the maintenance of order in the society? 

Areas of Focus 

ü Social order 

ü The agents of social control 

ü The role of law enforcement officers and agencies 

ü The rights of citizens 
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Learning Strategies 

 Group discussions 

 Resource personnel 

 Dramatic presentations 

 Reading seminars 

 Videos 

 Documented case studies, scenarios 

 

Assessment 

× Individual research paper on a selected social issue confronting Caribbean Society from the 

course content. 

The assignment would involve the identification of a particular social issue that constitutes a 

social problem. This research would require the student to discuss the nature and causes of the 

problem identified. He/she would also be expected to offer solutions or make recommendations 

towards the alleviation of the issue. The purpose of this research is to give the participant 

experience in conducting research, and using analytical and reporting skills. 

 

Resources 

Texts 

Mustapha, Nasser (2013) Sociology for Caribbean Students. (2
nd

 ed.).  Kingston, Jamaica: Ian Randle 

 Publishers.  

Parry, O. (2000). Male underachievement in high school education: In Jamaica, Barbados, 

 St.Vincent and the Grenadines. Kingston, Jamaica:  Canoe Press  

Snarr, Michael, T. & Snarr, D, N,. (eds). 2005. Introducing global issues. London: Lynn Rienner 

 Publishers, Boulder & Company.  

White, Brian, Little, Richard & Smith, Michael (2005). Issues in world politics. New York: 

 Palgrave, Macmillan.  

Selections from databases of international agencies, e.g. UNESCO, World Bank; CARICOM; regional 

and international newspapers and magazines; government/public documents, speeches by professionals in 

related fields- to be compiled.  
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SECTION 4: ELECTIVES  

 

32. ETTC/EL 401:  CONTENT AREA LITERACY 

 

Semester:   Year 4, Semester 1 

Prerequisites:   Literacy Development in Early Childhood; Teaching Reading at the Junior Level 

 

Course Description 

The difficulties which students have with reading content area texts are caused by a variety of skill-related 

issues.  Some students have problems understanding the authorôs ideas because they have not learnt how 

to mentally organise those ideas as they read.  Others have not had many experiences with the topic and 

do not know how to make meaningful and personal connections. Still, others label the texts as too hard or 

boring because they lack the effective reading and writing skills needed for success.  

 

However, even though content area teachers are aware that reading is a complex process, they are often 

reluctant to teach the reading and writing skills that students need as they see it as additional work which 

subtracts from the time they should be spending teaching content.  The aim of this course is to introduce 

classroom teachers to reading and writing strategies that will help students become more effective readers 

and independent learners. As students become more independent in their learning, teachers are freed up to 

spend more time with those students who may be experiencing difficulties and need extra support. 

Therefore, teaching content area literacy rather than eroding time spent on teaching content, creates 

opportunities for more learning since it teaches students how to learn.  

 

This course will expose teachers to a gamut of instructional strategies that could be used in every content 

area to help students gain meaning from texts, solve problems related to texts, think critically in 

responding to texts, and reflect objectively on content area material.  

 

General Objectives 

V Develop positive attitudes to teaching reading and writing skills in the content areas 

V Acquire skills in using content area reading and writing strategies as instructional tools 

V Utilise technology as a tool for content are literacy instruction 

V Guide learning and assessment in the content areas using literacy as a base 

 

Course of Study 

Module 1  The Concept of Content Area Literacy   

Module 2  Content Area Texts  

Module 3  The Nature of Text Structure   

Module 4  Content Area Reading Strategies  

Module 5  Vocabulary Development Strategies 

Module 6  Writing strategies for Use in the Teaching of Content Area Literacy   

Module 7  Reading and Writing in Social Studies 

Module 8    Reading and Writing in Science  

Module 9   Reading and Writing in Mathematics  

Module 10    Using Technology in Content Area Reading and Writing      

Module 11  Using Real World Literacy in the Content Areas  
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Course Content 

Module 1 - The Concept Of Content Area Literacy 

Key Question: What is content area literacy? 

 

Areas of Focus: 

ü The content teacherôs role 

ü Characteristics of an effective content area literacy programme 

 

Module 2 ï Content Area Texts 

Key Question: What is the nature of content area texts? 

      

Areas of Focus: 

ü The nature of content area texts 

ü Organisational aids 

ü Reading aids that facilitate comprehension of textbooks  

 

Module 3 - The Nature of Text Structure 

Key Question: What are the various ways of structuring informational texts? 

 

Areas of Focus: 

ü What is text structure 

ü Types of text structures used to write informational texts 

ü Peculiarities of content area texts 

 

Modules 4 : Content Area Reading Strategies 

Key Question: What reading strategies can be applied to the various content area texts?  

 

Areas of Focus: 

ü Applying reading strategies to comprehend various content area texts 

ü Reading strategies for the three phases of cognitive processing - Before Reading, During Reading 

and After Reading 

 

Modules 5: Vocabulary Development Strategies 

Key Question: Why should all content area teachers include the teaching of vocabulary in their courses?  

 

Areas of Focus: 

ü Techniques for teaching words 

ü Brainstorming 

ü Semantic mapping 

ü Conceptual techniques -  Graphic organisers , Semantic Feature Analysis, Word Sorts 

ü Mnemonic devices 

 

Modules 6: - Writing Strategies For Use in The Teaching of Content Area Literacy 

Key Questions: How does the use of writing activities enhance content area learning for students?  

 What writing routines are appropriate for fostering comprehension of content areas 

 texts?   
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Areas of Focus: 

ü Content Area Writing Routines that foster comprehension of content area texts ï journals, 

learning logs, paraphrasing, summarising 

 

Module 7: Reading and Writing in Social Studies 

Key Question: What are some of the factors that make Social Studies texts difficult to understand?  

 

Areas of Focus: 

ü Reading and writing in social studies 

ü Survey techniques 

 

Modules 8: Reading and Writing i n Science  

Key Questions: How can teachers help students to build literacy in science?  

 

Areas of Focus:  

ü The nature of science texts 

ü Understanding science concepts 

ü Using imagery and Think-Alouds 

ü Evaluating Scientific Information 

 

Module 9: Reading and Writing in Mathematics  

Key Question: What literacy techniques can be used to develop studentsô ability to solve mathematics 

problems? 

 

Areas of Focus: 

ü Mastering technical vocabulary in mathematics 

ü Reading worded problems 

ü Using writing to foster understanding in mathematics 

ü Developing higher level thinking skills in mathematics 

ü  

Module 10  - Using Technology in Content Area Reading and Writing  

Key Questions:  

How can technology be used as a tool to teach reading and writing in the content areas?  

How can the Internet help students to better understand concepts in the content areas? 

 

Areas of Focus: 

ü Teaching students how to use the Internet Effectively 

ü Exploring  Internet Sites- Search engines, Virtual Field Trips, Computer Software    

 

Modules 11: Real World Literacy In The Content Areas 

Key Question:  How can teachers integrate real world literacy in teaching and learning in the content 

areas?  

 

Areas of Focus: 

ü Strategies to promote real world literacy ï newspapers, Charts and graphs, videos, DVDs, 

television, magazines  

 

Engagement/Learning Strategies/Approaches 

 Direct Instruction 

 Lecture/Discussion 
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 Co-operative Groupings 

 Discovery Learning 

 Inductive Teaching 

 Graphic Organisers 

 Reciprocal Teaching 

 Brainstorming 

 Computer-Aided Instruction 

 Oral Presentations 

 Viewing 

 

Assessment 

 

× Reflective Journal (30%) 

× Production of a Booklet to inform teachers on Reading and Writing Strategies for the Content 

Areas (20%) 

× Construction of an activity to teach comprehension in a subject area (20%) 

× Vocabulary Strategy to teach a concept in a specific subject area (20%) 

× Oral presentations (10%) 

 

Resources 

Recommended Texts: 

Chall, J. S. (1966). Stages of reading development. (2
nd

 ed.).  Fort Worth: Harcourt. 

 

Gunning, Thomas. (2003). Building literacy in the content areas. Boston: Pearson  Education Inc. 

Shell Education. (2008). Successful Strategies for reading in the content areas. Huntington 

 Beach, CA. 

 

Tama, M. Carrol. & Haley, Anita McClain. (2007). Guiding reading and writing in the content  areas:  

Practical strategies. Iowa: Kendall/Hunt Publishing Company.  

 

33. ETTC/EL 402:  SPANISH 

 

Semester:   Year 4, Semester 1 

Prerequisites:   None 

 

Course Description/Rationale 

Communication is one of the main reasons for studies in the foreign language. The skill of developing the 

participantsô oral competence in the target language significantly aids in the understanding and, 

ultimately, the embracing of the target culture. This course seeks to focus not only the honing of these 

oral skills but also to bring an in depth awareness of the social norms and mores within the target culture 

and its influence on target language use. The utilisation of real life situations to elicit and evoke target 

language responses is key in understanding the importance of interpersonal skills, and the overall 

engagement of appropriate and efficient communicative competencies. 

 

General Objectives 

V Develop a basic level of oral competence in the target language e.g. grammar, phonics, etc. 

V Cultivate a general understanding of the target culture e.g. festivals, foods, etc. 

V Use the appropriate written and oral forms, terms, idioms and nuances in the target language e.g. 

Yo tengo cinco a¶oséI am five years old. 
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V Suitably respond in the target language to everyday situations and to elicit the same from  the 

students e.g. to make a reservation at a hotel, to make an order in a restaurant  

V Know the four basic skills in the foreign language and essential components of each 

V Be aware of the specific strategies used for each in effective Foreign Language Teaching (FLT) 

with an emphasis on the primary level 

V Know how to integrate the four basic foreign language skills effectively at the primary  stage 

V Utilise resources which efficiently enhance the rendering of basic foreign language skills  

V Be aware of current trends in the use of technology in the Foreign Language (FL) classroom 

V Assist in the development of studentsô creative and innovative intellect through the use of 
technology in the FL classroom 

V Engage in FLT that is varied and caters to the diverse student needs and learning styles 

 

Course of Study 

Module 1: Development of Oral and Social Competencies in the Target Language. 

Module 2: Teaching of the Four Skills in the Foreign Language 

Module 3: Foreign Language Teaching and the use of Technology 

 

Course Content 

Module 1: Development of Oral and Social Competencies in the Target Language 

Key Question:  What are the oral and social competencies necessary for teachers to be able to advance  

  and develop studentsô oral skills and socio-cultural knowledge in the target language and 

  culture? 

 

Areas of Focus: 

ü Meeting people and identifying persons and things   

ü Soliciting and giving information.   

ü Expressing location and extending invitations.   

ü Discussing past activities and describing the weather conditions  

ü Shopping (clothes, food in the market/supermarket) 

ü Ordering a meal in a restaurant/cafe   

ü Making a reservation in a hotel  

 

 

Module 2: Teaching of the Four Skills in the Foreign Language 

Key Question:  What makes teaching of the four skills an important aspect of foreign language teaching? 

  How does one significantly equip the teacher to meet the abovementioned need?  

 

Areas of Focus: 

ü The four basic foreign language skills and essential components of each 

ü Specific strategies used for effective FLT at the primary level 

ü Integrating  the four basic foreign language skills effectively at the primary stage 

ü Utili sing resources which efficiently enhance the learning of the four basic foreign language skills  

ü The skill of Reading: Development of the skill and the use of resources for such e.g. appropriate 

material selection for learnersô age, style and ability; correct use of grammar, understanding the 

cultural nuances and idiomatic expressions in a passage. Use of authentic material from books, 

magazines, e-mails, comics 

ü The skill of Listening: Development of the skill and the use of resources for such e.g. appropriate 

listening material for learnersô age, style and ability; formulating questions for listening material 

to elicit a specific response etc. Use of videos, audio recordings, songs  
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ü The skill of Writing: Development of the skill and the use of resources for such e.g. correct usage 

of grammar, appropriate use of idioms, noting differences in writing in the native and target 

language  

ü The skill of Speaking: Development of the skill and the use of resources for such e.g. suitable 

scenarios to duplicate real life situations, debating current social issues, oral presentations on 

matters pertaining to education, use of native speakers when needed, peer work  

ü Submission of a project/pedagogical aid to reinforce one or more of the areas above. 

 

Module 3: Foreign Language Teaching (FLT)  and the Use of Technology 

Key Question:  Why is it important that the use of technology be included in FLT? How does the FL 

teacher efficiently use technology in the classroom?  

 

Areas of Focus: 

ü Current trends in the use of technology in the FLT classroom. 

ü Development of studentsô creative and innovative intellect through the use of technology in the 
FL classroom. 

ü Engaging in technology use that is varied and caters to the diverse student needs and learning 

styles. 

ü Appropriate use of computer games to teach vocabulary, grammar etc. 

ü Appropriate use of videos: types of videos, suitability for the lesson and appropriate lesson 

segments, suitability for the students, etc. 

ü Use of Smartboard and smart phone technologies: interactive sessions  

ü Appropriate use of songs, listening comprehensions to teach grammar, culture, vocabulary etc. 

 

 

Learning Strategies and Approaches 

 

 Co-operative Learning 

 Role play 

 Scenarios 

 Computer Aided Instruction 

 Communicative Language Teaching 

  

Assessment 

 

× Quizzes    40% 

× Oral Assessment  40% 

× Project/pedagogical aid  20% 

 

 

Resources 

 

Texts: 

Potowski, Kim, Sobral, S. and Dawson, L. (2014). Dicho y hecho: Beginning Spanish. (10th 

 ed.). Wiley, UK. 

 

Recommended Supplemental Reading: 

 

Hood, Philip and Tobutt, Kristina. (2015). Teaching languages in the primary school. 

 London:Sage Publications. 
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Kirsch, Claudine.  (2008).  Teaching foreign languages in the primary school.  London: 

 Continuum International Publishing Group. 

Drinkwater, Nicola.  (2008) Games and activities for primary modern foreign languages. 

 Harlow: Pearson Education Limited. 

 

 

 

34. ETTC/EL 403:  HEALTH AND FAMILY LIFE EDUCATION  

 

Semester:   Year 4, Semester 1 

Prerequisite:   None 

 

Course Description/Rationale 

Our Caribbean youth are faced with personal, social, emotional, physical and health challenges which can 

be complex. These can significantly impact and threaten the natural progression of each Caribbean 

society. Specifically, Caribbean juvenile agencies have agreed that there are many negative 

manifestations of youth socialization which have led to the establishment of alternative youth subcultures 

which provide self-esteem, social standing and income for some youth. More importantly, these 

subcultures are often associated with negative consequences such as illiteracy, drugs and violence.  

 

In order to meet these challenges effectively, there needs to be a commensurate shift away from the 

traditional teaching and learning interactions in schools if children are to be equipped for productive 

citizenship. It is against this background that this Health and Family Life Education (HFLE) course has 

been conceptualised. 

 

This course embraces the following foundational themes: 

¶ Self and Interpersonal Relationships 

¶ Sexuality and Sexual Health 

¶ Appropriate Eating and Fitness 

¶ Managing the Environment 

 

These thematic areas are to be addressed through life skills-based education. Participants will  experience 

a variety of methodologies which they can use to enhance their skills in the classroom as they attempt to 

reach students with varying learning styles. Life skills application and internalisation will equip 

participants with skills which would prepare them to help students to become lifelong earners and to 

become meaningful contributors to the social and economic landscape. 

 

 

General Objectives 

V Understand the importance of teaching HFLE in the school system 

V Exhibit the qualities that will reflect an effective HFLE teacher 

V Determine the importance of life skills 

V Prepare structured life skills lessons on any of the HFLE  themes 

V Demonstrate the use of appropriate pedagogical approaches in the teaching of HFLE lessons 

V Design appropriate alternative assessment methodologies to assess specific topics that are 

outlined in any of the four HFLE themes 
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V Design resource materials to facilitate learning in HFLE classrooms 

Course of Study 

 

Module 1:   HFLE and You, the Teacher 

Module 2:   HFLE and the Life Skills Approach 

Module 3:   Assessment of HFLE 

Module 4:   From HFLE Theory to Life Skills in Practice 

 

Course Content 

Module 1: HFLE and You, the Teacher 

Key Questions: Do you think that HFLE is the correct curriculum response to the problems that 

Caribbean youth face? 

What qualities, skills and competences should an effective teacher of HFLE possess? 

Area of Focus 

ü HFLE a curriculum response to problems Caribbean youth face 

ü Problems facing Caribbean youth 

ü The ideal Caribbean person 

ü What is HFLE & Why HFLE? 

ü HFLE regional standards and core outcomes/thematic content 

ü The profile of an effective health and family life teacher 

ü Qualities/characteristics of an effective HFLE teacher 

ü The importance of reflective practice with emphasis on journaling  and  portfolio development 

ü Ethics and the HFLE teacher 

 

Module 2: Life Skills Education 

Key Questions:   

What are life skills and how effective is life skills education in helping to transform lives? 

What are the problems or challenges that a teacher may encounter when teaching life skills? 

 

Areas of Focus 

ü What are life skills? 

ü Life skills versus livelihood skills 

ü Types of life skills 

ü The theoretical underpinnings of life skills education 

ü Challenges in teaching life skills 

ü Personal challenges to teaching life skills 

ü Pedagogical challenges to teaching life skills 

ü Cultural challenges to teaching life skills 

ü Psychosocial challenges to the development and maintenance of a positive and safe classroom 

environment  

ü Life skills in the classroom - pedagogical approach 

ü Acknowledging your learning styles and appreciating the learning styles of others 

ü Creating the active learner through life skills education 

ü Life Skills Steps Model 

ü Promoting positive behaviours with life skills 
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Module 3   Assessment of HFLE 

Key Question:  How can the teacher assess students with varying abilities in the HFLE classroom? 

 

Areas of Focus 

ü Alternative assessment methodologies for assessing HFLE 

ü What is assessment? 

ü Why is alternative assessment relevant in the HFLE? 

ü Examples of alternative assessments 

ü Performance tasks  

ü Rubrics and other evaluation tools 

ü The Importance of the portfolio for HFLE 

 

Module 4: From HFLE Theory to Life Skills in Practice 

Key Questions:   

How can the teacher utilise creative skills to design lesson plans for HFLE? 

How can the teacher effectively deliver lessons using a life skills approach? 

 

Areas of Focus 

ü Using creative skills to design lessons for the four areas of thematic content 

ü Self and interpersonal relationships 

ü Sexuality and sexual health 

ü Appropriate eating and fitness 

ü Managing the environment 

ü Teaching HFLE themes using the life skills approach 

ü The HFLE teacher as a reflective practitioner 

ü Reflective practice in action 

ü The HFLE teacher: An equipped educational practitioner 

ü Transferring knowledge into action 

 

Learning Strategies and Approaches 
 Panel discussions 

 Debates 

 Buzz Groups 

 Large Groups 

 Interactive Approaches 

 Games 

 Role play 

 Scenarios and Vignettes 

 Simulation 

 Dramatisation  

 Multi Modal  

 Music 

 Poems 

 Story telling 

 Dance 

 Art 

 Media/News Articles 

 Videos 

 Manipulatives 

 Conferencing 

 Integration of Technologies 

 Resource Persons 

 

 Co-operative Learning 

 JIGSAW 

 TPS (Think-Pair-Share) 

 STAD (Student Teams Achievement Division) 

 TGT (Team Games Tournament) 

 Group Investigation 

 Seminars 

 Workshops 

 Peer Tutoring 

 Delivery Strategies 

 Experimental/experiential activities and exercises at the 

personal level.  

 Inclusive: 

 Inventories 

 Journals 

 Portfolios 

 Skills application 

 Discussion 

 Group Projects 

 Microteaching 

 Tours 
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Assessment 

 

Assessment Item Weighting 

Group Project  30% 

Group presentation-Teaching of Life Skills Lesson 20% 

Course Completion Portfolio  50% 

Total 100% 

 

 

Resources 

Texts: 

 

Drakes, G., Fuller, M., Graham, C., Jenkins, B., & Eastland, C. (2011). Health and family life education 

teacher's guide. USA: Macmillan Publishers Ltd. 

 

Duncan, F., & Goddard, W., H. (2011). Family life education: Principles and practices for effective 

outreach (2nd ed.). Thousand Oaks, CA: Sage. 

 

Fisher, A., Seamons, S., & Cresswell, R. (2009). GCSE Health & social care: Student book for  OCR.

 (2
nd

 ed). London: Folens Ltd. 

 

McGinnis, Ellen and Arnold P. Goldstein (2003) Skill streaming in early childhood: New  strategies and 

 perspectives for teaching prosocial skills. Revised ed. Champaign, IL: Research Press. 

 

McGinnis, Ellen and Arnold P. Goldstein (1997) Skill streaming the adolescent: New strategies and 

 perspectives for teaching prosocial skills. Revised ed. Champaign, IL: Research Press. 

 

Websites 

 

Department of Mental Health World Health Organisation. Geneva. Life Skills Education in Schools. 

1997. http://www.asksource.info/pdf/31181_lifeskillsed_1994.pdf  

 

World Health Organisation (2001). Regional Framework for Introducing Life skills Education to 

 Promote the Health of Adolescents  http://203.90.70.117/PDS_DOCS/B3352.pdf  

 

Health and Life Skills Guide to Implementation. 

 http://www.education.alberta.ca/teachers/program/health/resources/k-9health.aspx 

 

You Tube Videos 

 

1. https://youtu.be/D-jGrCY_IEw (Health & Family Life Education) 

2. https://youtu.be/1tnboaUAIXI (Learning to Make Better Choices) 

3. https://youtu.be/9CVwkKF9OXs (UNICEF: Teaching Sex Education in Schools in the 

Caribbean) 

4. https://youtu.be/LR2gDZz8hLw (Changing Lives: The Impact of Health & Family Life 

Education) 

 

 

 
 

http://www.asksource.info/pdf/31181_lifeskillsed_1994.pdf
http://203.90.70.117/PDS_DOCS/B3352.pdf
http://www.education.alberta.ca/teachers/program/health/resources/k-9health.aspx
http://www.education.alberta.ca/teachers/program/health/resources/k-9health.aspx
https://youtu.be/D-jGrCY_IEw
https://youtu.be/1tnboaUAIXI
https://youtu.be/9CVwkKF9OXs
https://youtu.be/LR2gDZz8hLw
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35. ETTC/EL 404:  THE TEACHING OF PHYSICAL EDUCATION    

 

Semester:   Year 4, Semester 2 

Prerequisite:   None 

 

Course Description/Rationale 

The Physical Education course forms an essential part of the Bachelor of Education programme offered 

by the Erdiston Teachersô Training College.  This programme has been designed with one of its primary 

goals being to expose student teachers to the basic fundamentals of Physical Education at the primary 

level.  The course comprises twelve modules which will provide participants with the knowledge and 

experiences necessary to organise and implement a quality Physical Education programme within their 

institution.   

 

On completion of the course, it is hoped that participants would have acquired SKILLS in developing 

appropriate activities to enhance the motor skills and physical fitness of their students.   They should also 

be competent in formulating lifelong movement activities for various ages and ability levels.  

Additionally, they will be sensitised to the vital role that Physical Education plays in the school 

curriculum especially as it relates to the development of well-rounded and healthy students.   

 

General Objectives 

V Outline the importance of Physical Education in the school curriculum 

V Know how to develop lessons that reflect student centred approaches to the teaching of Physical 

Education 

V Outline strategies to effectively manage challenging situations in Physical Education 

V Understand the role of the Physical Education teacher 

V Understand how to create low cost Physical Education materials and equipment to be used in the 

delivery of lessons 

V Know how to develop lessons that integrate Physical Education into other subject areas 

V Recognise the basic structure and functions of the systems of the human body 

V Appreciate the importance of good nutrition to optimum performance in sports and healthy living  

V Demonstrate an understanding of basic first aid. 

V Know how to plan effectively for events that occur within the primary school environment 

V Acquire basic knowledge and skills in the disciplines of football, cricket, netball and track and 

field. 

 

Course of Study 

Module1:   The Importance of Physical Education on the School Curriculum 

Module 2:   Physical Education Teaching Strategies/Methods - Direct and Indirect Teaching 

   Learning Strategies 

Module 3:   The Role of the Physical Education Teacher 

Module 4:   Effective Planning in Physical Education 

Module 5:   Introduction to Anatomy and Physiology 

Module 6:   Health and Nutrition 

Module 7:   Integrating Physical Education into other subject areas 

Module 8:   Basic First Aid 

Module 9:   Classroom Management and Organisation 

Module 10:   Movement Education 

Module 11:   Skills Analysis in track and field, football, netball and cricket 
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Course Content 

 

Module 1: The Importance of Physical Education on the School Curriculum 

Key Question: Why should Physical Education be included on the school curriculum? 

 

Areas of Focus 

ü Rationale for teaching Physical Education in the schoolôs curriculum 

ü Research on the benefits of Physical Education 

ü Fundamental locomotor, non-locomotor, and manipulative skills 

ü The development of life skills through Physical Education   

 

Module 2: Physical Education Teaching Methods  

Key Question:  What are the specific methodologies required to teach Physical Education? 

 

Areas of Focus 

ü Direct and indirect teaching strategies used in Physical Education 

ü Advantages and disadvantages of direct and indirect teaching strategies 

ü Periodisation as it applies to planning the Physical Education programme 

 

Module 3: The Role of the Physical Education Teacher 

Key Question: What does the role of the Physical Education teacher in the primary school entail? 

 

Areas of Focus 

ü Function of the Physical Education teacher within the school environment 

ü Role and responsibilities of the Physical Education teacher 

ü The Physical Education teacher and the law 

ü  

Module 4: Effective Planning in Physical Education 

Key Question: How can the teacher plan effectively for the implementation of the Physical Education 

programme? 

 

Areas of Focus: 

ü Effective planning and preparation for Physical Education 

ü Benefits of planning in the Physical Education programme 

ü Writing general and specific objectives for Physical Education 

ü Designing and developing instructional and lesson plans for Physical Education classes  

 

Module 5: Introduction to Anatomy and Physiology 

Key Question: Why is knowledge of anatomy and physiology essential for teachers of Physical 

Education? 

 

Areas of Focus: 

ü The structure of the human body 

ü The function of the various structures and organs of the body 

ü The implications of the study of anatomy and physiology for the teaching of Physical Education   
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Module 6: Nutrition for Optimum Performance in Physical Education and Sports 

Key Question: What contribution does nutrition make to the performance of children in Physical 

Education and Sport? 

 

Area of Focus 

ü Nutrition and its impact on sporting performance 

ü The role of nutrition education in the teaching of physical education 

ü Recent trends and developments in the area of nutrition and athletic performance 

ü The role of the Physical Education teacher in promoting healthy lifestyles 

 

Module 7: Integrating Physical Education into Other Subject Areas 

Key Question:  How can Physical Education be integrated into other subject areas in the school   

  curriculum? 

 

Areas of Focus: 

ü Integrating Physical Education in the physical, social, emotional and spiritual dimensions of 

living 

ü Using Physical Education to apply and reinforce concepts taught in other subject areas  

 

Module 8: Basic First Aid 

Key Question:  What is the importance of basic first aid to the Physical Education teacher? 

 

Areas of Focus 

ü Importance of basic first aid to the Physical Education teacher 

ü Types of injuries that may occur during Physical Education and sport 

 

Module 9: Classroom Management and Organisation 

Key Question: Why is classroom management and organisation important in Physical Education? 

 

Areas of Focus 

ü The importance of classroom management and organisation in Physical Education 

ü Peculiarities of the Physical Education lesson and their implications for classroom management 

and organisation 

ü Strategies which can be used to increase the level of organisation and assist in maintaining 

appropriate behaviour during Physical Education classes 

 

Module 10: Movement Education 

Key Question: What is the importance of movement education to the development of young children? 

 

Areas of Focus 

ü Fundamentals of movement 

ü Strategies for Practical and theoretical knowledge for teachers to help them develop  

 

Module 11: Skills Analysis ï Track And Field, Football, Netball, Cricket 

Key Question:  What are the skills required for the disciplines of Track and Field, Football, Netball, and  

  Cricket? 

 

Areas of Focus 

ü Skills required  for the disciplines of Track and Field, Football, Netball, and Cricket 

ü Correct techniques to guide children in the development of skills of Track and Field, Football, 

Netball, and Cricket 
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Assessment 

 

× Continuous Assessment - individual and group projects, demonstrations and quizzes 

× Participate in at least 80% of practical activities unless exempted for medical reasons. 

× Attend at least 90% of class sessions 

 

Specific Assessment for Modules: 

 

× Brainstorming and group presentation on given topics related to ñThe Importance of Physical 

Education on the School Curriculumò  (5 marks)  

× Group presentation and demonstration ï using a selected teaching strategy to teach a skill to the group  

   (10 marks) 

× Brainstorming and group presentation on given topics related to ñThe Role of the Physical Education 

Teacherò   (5 marks) 

× One instructional plan for 5 weeks on a selected topic in Physical Education  (10 marks) 

× One lesson plan on a topic selected from the instructional plan  (10 marks) 

× Quiz on topics covered   (10 marks) 

× Create a daily meal plan for an athlete in a selected sport  (5 marks) 

× Co-operative grouping - Create a game or activity in Physical Education to teach a concept from 

another subject area in the school curriculum   (10 marks) 

× Simulation and demonstration - Participants work in groups to assess and treat various injuries 

 (10 marks) 

× Brainstorming and group presentation on given topics related to ñClassroom Management and 

Organisationò   (5 marks) 

× Participation in movement activities and creation of group movement sequence using a variety of 

movement concepts    (10 marks) 

× Demonstration of basic skills in football, netball, cricket and track and field  (5 marks) 

× Group demonstration ïteaching a selected skill in any of the disciplines covered to a group (5 marks) 

 

Total = 100 marks 
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36. ETTC/EL 405:  INTRODUCTION TO EDUCATIONAL LEADERSHIP  

 

Semester:   Year 4: Semester 2 

Prerequisite:   None 

 

Course Description/Rationale: 

The practice of educational leadership is regarded as a participatory, inclusive endeavour in the 21
st
 

century. School leaders are encouraged to include teachers, parents and other school constituents in the 

various leadership and managerial processes within the school. Teachers should therefore be empowered 

with the requisite knowledge of contemporary theories and practices of educational leadership, so that 

they may be well equipped to undertake various leadership tasks and responsibilities.  

 

As a participant in this course therefore, teachers will be sensitised about educational leadership 

paradigms, concepts, and functions of leadership. Participants will be made aware of the various roles 

they are expected to undertake whilst assisting with staff development, the supervision and mentoring of 

colleagues, leadership for learning, the recalibration of school culture and climate, school organisational 

change and effectiveness as a whole. Participants will also be made aware of the qualities and skills of 

educational leaders and will be encouraged to engage in reflective practice, so that these qualities and 

skills may be honed. 

 

The course emphasises the importance of the teacher leader as an effective communicator and 

collaborator in the professional learning community (PLC) and the critical importance of teacher 

autonomy and decisional capital within the educational setting.  This course encourages active 

involvement in rethinking and redesigning school leadership, so that it is relevant and meets the needs of 

21
st
 century learning.  

 

General Objectives  

V Construct understanding of key educational leadership and management theories and concepts, 

and apply these in their own thinking and practice  

V Articulate a personal philosophy of educational leadership 

V Engage in self-assessment and reflective practice to recognise the leadership qualities and skills 

they have and those which they need to develop 

V Function in an empowered, autonomous, self-directed manner as an educational leader 

V Learn about and engage in communicative leadership within the school setting 

V Appreciate the critical importance of establishing and participating in professional learning 

communities (PLCs) in schools 

V Practise teacher leadership and participate in educational leadership in the 21
st
 century school 

environment  

V Critically engage with evidence from research and the practice of educational leadership to be 

informed about successful change leadership, school improvement and effectiveness, leadership 

for learning, staff development, supervision, coaching and mentoring 

V Become familiar with policies, procedures and protocols of school leadership and management 

V Undertake practice-based initiatives to evaluate and improve leadership skills 

V Collaborate with colleagues to learn, grow and build their own capacity for leadership 

 

Course of Study 

Module 1: Theories and Concepts of Educational Leadership and Management 

Module 2: The Effective Educational Leader 

Module 3: Leadership in the Professional Learning Community (PLC)  
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Module 4: School Improvement, School Effectiveness and Change 

Module 5: Strategic Management in Schools 

 

Course Content 

Module 1: Theories and Concepts of Educational Leadership and Management 

Key Questions: What is educational leadership in theory and as a concept? 

How can one formulate a personal philosophy of educational leadership?  

How is educational leadership best practised to meet the requirements of 21
st
 century 

schools? 

 

 

Areas of Focus 

ü Educational leadership theories, concepts and philosophy 

ü Participatory paradigms of leadership: Distributed leadership, shared leadership transformational 

leadership, teacher leadership and organic leadership 

ü Leadership versus management 

ü Classical and contemporary theories of management 

ü Organisational behaviour (the school as an organisation) 

 

Module 2: The Effective Educational Leader 

Key Questions: What qualities and skills are purported by educational leadership research as   

  characteristic of highly effective school leaders?  

 

Areas of Focus 

ü Qualities and skills of highly effective school leaders 

ü The efficacy of teacher leaders: empowerment, autonomy and self-directed behaviour 

ü Reflective practice, self-assessment and evaluation in educational leadership 

ü Communicative leadership: Communicating effectively with colleagues, students, parents and the 

community  

ü Job satisfaction, staff morale, motivation and leadership 

 

Module 3: Leadership in the Professional Learning Community (PLC)  

Key Questions: What happens within a professional learning community?  

How can the teacher participate in the establishment and sustaining of a (PLC) so that 

the school is a learning organisation where a culture of learning exists within?  

What is the role of the teacher leader in mentoring and coaching? 

 

Areas of Focus: 

ü The concept of a professional learning community 

ü Facilitating staff development: building professional capital within the school 

ü Nurturing teacher collaboration: A culture of learning with and from each other 

ü Mentoring and coaching as leadership 

ü Clinical supervision and teacher evaluation 

 

Module 4: School Improvement, School Effectiveness and Change 

Key Questions: What is the role of the teacher leader in school improvement, school effectiveness and  

  change within the educational environment? 

 How can the teacher assist in the leadership of learning and instruction to ensure student 

 success and school effectiveness?  
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Areas of Focus 

ü Leading for school improvement and effectiveness 

ü Leading and managing change within the school environment 

ü Leading learning in the 21
st
 century school community 

ü The school-family-community connection 

ü Recalibrating school culture, climate and student discipline 

 

Module 5: Strategic Management in Schools 

Key Questions: How can the teacher assist with the planning and implementation of strategic measures  

to ensure the effective management of the school?  

What are the policies, procedures and protocols with which the teacher should be 

familiar? 

 

Areas of Focus: 

ü Policies, procedures and protocols in school leadership and management 

ü Management information systems 

ü Data driven decision making as leadership 

ü Strategic planning basics 

ü Managing school finances and budgeting basics  

 

 

Learning Strategies/Mode Of Engagement: 

Participants will construct understandings about educational leadership by engaging in: 

 Self-directed learning 

 Brain-based learning (brainstorming; tapping prior knowledge)  

 Case-based learning 

 Lecture discussion  

 Socratic dialogue and questioning 

 Inquiry-based learning and questioning  

 Cooperative learning and group presentations 

 Online learning and integrated technologies 

 

Assessment 

Assignments, Dates and Percentage Marks 

15% Ongoing In-class and online participation 

25%  Submission of statement of educational leadership 

philosophy 
15%  Submission to online Weblog: Journal Article Review 

45%  Group presentations  

 

 

 

Please Note the Following: 

× ALL course marks are worth a combined total of 100 %. The programme handbook gives clarity on 

the allocation of marks per the assigned grades. 

  

× Information for Online Participation: Participants are required to log on to the edmoodle platform 

to participate in online discussions and to complete online assignments. Articles for your weekly 

readings will be posted on this platform. 
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× Participation 10%: The quality of the engagement is highly dependent on participant contributions 

and willingness to be involved. Participants are therefore expected to attend face-to-face and online 

sessions having assimilated the content of the assigned readings. They are encouraged to contribute to 

group discussion by sharing talking point and experiences, raising and answering questions, and by 

expressing personal and professional perspectives, views and ideas on various topics and issues. 

Participation will also be graded based on the extent to which you positively and meaningfully 

contribute in cooperative grouping activities.  

 

× Online Weblog - Journal Article Review 15%: Learner autonomy is encouraged. A democratic, 

creative space will be provided online, for participants to write a reflective comment and express their 

views relative to the content of a prescribed journal article. Participants will respond to each otherôs 

blog posts through a comment/feedback link. Each participant must posts THREE (3) comments of a 

minimum of 75 (seventy-five) and a maximum of 100 (one hundred) words. Participants are 

encouraged to cite additional literature that is relevant to the topic being discussed in the journal 

article under review. 

 

× In-Class Group Presentations 20%: Groups will make 20 minute presentations in class, based on a 

topic from the course content.  Guidelines will be given regarding the group presentations, but 

participants will be allowed the creative space to design their presentations. A typed version of the 

presentation is to be submitted to the registry on the date stipulated. 

× In-Class Group Presentations 45%:  Groups will make 20 minute presentations in class, based on a 

topic from the course content (25%).  Guidelines will be given regarding the group presentations, but 

participants will be allowed the creative space to design their presentations. Ten percent (10%) of the 

final mark for this assignment will be allotted for peer assessment. Each group member will rate other 

members on a scale of 1-5, based on membersô level of participation in preparing and conducting the 

presentation. A typed version of the presentation is to be submitted to the registry on the date 

stipulated. The typed version is worth ten percent (10%) of the final group mark. 

 

 

Readings: links to readings and videos relevant to weekly course topics and themes will be provided for 

participants. 

 

 

 
 

 

37. ETTC/EL 406:  TEACHER TOOLBOX FOR THE TWENTY-FIRST CENTURY  

 

Semester:   Year 4, Semester 1 

Prerequisite:   None 

 

Course Description/Rationale 

This course is designed to equip participants with knowledge and skills to effectively design and develop 

instructional materials and media for use in the teaching and learning environment. They will explore 

issues pertaining to the use of technology and other instructional resources.  Participants will be provided 

with opportunities to design a variety of instructional resources that are culturally relevant utilising 

indigenous materials.  It is anticipated that teachers will use the resources effectively to create a rich 
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classroom environment conducive to teaching and learning.  Additionally, it is hoped that the 

competencies gained as a result of participation in this course will help to establish a school culture of 

producing and utilising resources to enhance practice.  

General Objectives 

V Be familiar with arguments for and against the use of instructional resources in the teaching and 

learning process.   

V Value the importance of using instructional resources as an integral part of the teaching and 

learning process  

V Be aware of the relevant and varied instructional resources that can be used in the teaching and 

learning process.   

V Be cognizant of good practice in the use of instructional resources in the teaching and learning 

process.  

V Demonstrate the ability to design appropriate instructional resources that can be used to support 

learning in a variety of contexts. 

Course of Study 

Module 1: Issues in the Use of Instructional Resources in the Teaching-Learning Process  

Module 2: Creating Tangible Tools 

Module 3:  Instructional Technology Hardware Tools 

Module 4: Instructional Technology Software Tools 

 

Course Content 

Module 1: Issues in the Use of Instructional Resources in the Teaching-Learning Process  

Key question: Why should I use learning and instructional resources in order to be effective in the 

teaching and learning process?     

Areas of Focus 

ü Arguments for and against the use of instructional resources in teaching 

ü The various types of instructional resources  

ü The use of appropriate instructional resources  

ü The use of culturally responsive/relevant instructional resources  

ü The concept of a UDL (Universal Design for Learning) classroom 

 

Module 2: Creating Tangible Tools 

Key Questions: 

1) What are the benefits of creating tangible tools to facilitate learning in my classroom? 

2) How do I create tangible tools that are visually appealing and relevant for my classroom? 

Areas of Focus 

ü Making Tools with Paper ïPoster, charts, flash cards  

ü Making Tools with wood ï Puzzles, models 

ü Book Binding  
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Module 3:  Instructional Technology Hardware Tools 

Key Question: What hardware tools are essential for the teaching and learning process? 

 

Areas of Focus 

ü Critical features and connectivity of the data projector 

ü Features of interactive whiteboards  

ü Operational characteristics of the web/video camera  

 

 

Module 4: Instructional Technology Software Tools 

Key Question: What software tools are essential for the teaching and learning process? 

Areas of Focus 

ü Techniques for use in exploring the Web with safety, efficiency and success 

ü Creating web pages  

ü Programme design  

ü Coding for games  

ü Coding for mobile apps 

 

Learning Strategies/Approaches 

 Co-operative grouping 

 Computer-assisted instruction 

 Group/individual presentations 

 Project approach 

 Lecture/discussion 

 

Assessment 

× Position paper ï 20%  

× Portfolio including at least four pieces of instructional materials or media ï 80%   

 

Resources 

Texts:  

Cuban, L. (2003). Oversold and overused: Computers in the classroom. (2
nd 

ed.). Cambride: 

 Harvard University Press  

Hayes Jacobs, H. (Eds). (2010). Curriculum 21: Essential education for a changing world.  

 Creating learning connections with todayôs tech-savvy student.  Alexandria: ASCD 

McShaffry, M. & Graham, D. (2013). Course technology PTR. Available from Database: eBook 

 Academic Collection. 

Mulka, L. (2014). Cyber literacy for the digital age. Warwick: B E Publishing Inc. 

Petty, G. (2009). Teaching today: A practical guide. (4
th
 ed.). Cheltenham: Nelson Thorne.  

Solomon, G.(2015). Technology & learning.  Education Source, 36(2), 32-33.  

Web links and relevant videos  
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ASSESSMENT PROTOCOLS 

 

Assessment protocols will vary according to individual courses and face-to-face or online 

learning. Specific assessments are attached to each course, they could be: 

 

¶ In class individual or group presentations 

¶ Portfolios 

¶ Research papers 

¶ Position papers 

¶ Short essays 

¶ Responses to  blogs online 

¶ Quizzes 

¶ Article/literature review 

¶ Collaborative inquiry projects 

 

 

Assessments also include class participation and peer and self-assessment. Preparatory work for 

activities to be engaged in and assignments to be submitted must be started in good time so that 

deadlines can be met. It should be noted that ALL COURSE WORK WILL COUNT 

TOWARDS FINAL MARKS  SINCE THERE ARE NO WRITTEN EXAMINATIONS . 

Presentation of Papers/Assignments  

 

Students are required to present all their written assignments in accordance with the APA 

manual.  

 

Course Evaluation  

 

Opportunities will be provided for course participants to formally evaluate the programme.  

However, staff would be grateful if, during the year, participants brought to their attention any 

matters which would help to improve the programme. 

 

CODE OF ACADEMIC INTEGRITY  

 

Course participants are encouraged to exercise absolute integrity in ALL  academic 

undertakings and to observe the code of academic integrity established by tutors during specific 

courses. The code of academic integrity is grounded on the concept of honesty with respect to 

the intellectual efforts of each participant and those of other persons. It applies to the specific 

areas of withdrawal from the course of study, submission and non-submission of assignments, 

plagiarism and fabrication of data, grade appeal and ethical and academic conduct.  
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Procedures for Submission/Non-submission of written Assignments 

 

All assignments should be submitted to the college registry on or before the scheduled 

submission date. A student who does not submit his /her assignment(s) within the specified time 

will be deemed to have failed the course.   

In the event that a student is unable to submit an assignment for medical reasons, a 

doctorôs certificate from a registered medical practitioner should be submitted, within 24 hours 

of the specified submission date. Incomplete will be recorded along with the medical reason for 

non-submission.  The student will be allowed to submit the said outstanding assignment(s) no 

later than the end of the academic year (31 August). Failing this, the student would be required to 

submit the assignment when the course is offered again. The student should note that the 

assignment(s) may change and it would be his/her responsibility to re-register for the course to 

complete the programme. 

 

 

Procedure for Submission/Non-submission of on-line Assignments  

 

ALL  online assignments should be submitted during the scheduled submission time 

frames and dates. A student who does not participate in online assignment(s) within the specified 

time will be deemed to have failed the course. If a student is unable to submit an assignment for 

medical reasons, a doctorôs certificate form a registered medical practitioner should be 

submitted, within 24 hours of the specified submission date. Incomplete will be recorded along 

with the medical reason for non-submission.  Students will be permitted to submit outstanding 

online assignments during the summer. Students should note that the non-functioning of the 

technology is not a valid reason/excuse for non-submission of online assignments 

 

 

Grade Appeal  

 

A participant may appeal a grade. The procedures for addressing the grade appeal are as follows: 

1) Within the first two (2) weeks of receiving the grade, the participant should discuss the 

concerns with the course tutor, stating the reasons for questioning the grade. If this 

interview does not resolve the difficulty, the participant shall inform the tutor in writing 

that he/she intends to file a grade appeal with the Principal of the College.  

2) Within the first two (2) weeks of receiving the grade, the participant shall meet with the 

Principal of the College to discuss the grade. The participant must attest in writing that 

he/she has informed the course tutor that he/she intends to file a grade appeal.  

3) The Principal and course tutor shall meet to discuss the grade appeal. 

4) Within two (2) weeks from the date of receipt of the student's written statement, the 

Principal of the College shall respond in writing to the participant to notify him/her of the 

outcome. The Principal should explain the grading procedures and provide further 

clarification as necessary.  
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Violation of Academic Honesty  

 

Plagiarism 

Plagiarism is the representation of another personôs words, ideas, or work as oneôs own 

without attribution. Plagiarism may involve using another personôs wording without using 

quotation marks; a distinctive name, a phrase, a sentence, or an entire passage or essay. 

Misrepresenting sources is another form of plagiarism. The issue of plagiarism applies to any 

type of work, including research papers, journal and online articles or other writing, computer 

programmes, art, music, photography, video, and other media.  

 

 

Fabrication of Data 

Fabrication is the falsification, distortion, or invention of any information or citation in 

academic work. Examples include, but are not limited to, inventing a source, deliberately 

misquoting, or falsifying numbers, statistics, anecdotes or other data. 

 

Penalty 

When verified, depending on the severity of the offence, violations of academic honesty 

may lead to the imposition of the following penalties, either singly or in combination: 

¶ Written disciplinary warning or reprimand 

¶ Make-up assignment/presentation or rewriting a paper, subject to a lower grade 

¶ Lower grade on the assignment/presentation, or paper 

¶ Lower grade in the course 

¶ Failure of the course 

¶ Notation on transcript 

 

 

PROFESIONAL CONDUCT  

 

Course participants are expected to adhere to the code of professional conduct which 

refers to accountability, use of appropriate language, civility, cleanliness, fairness, honesty, 

justice, regularity in attendance, punctuality, reliability, professional ethics, non-discriminatory 

behaviour, respect, trustworthiness, and other aspects of professional behaviour.  

 

Attendance and Punctuality  

 

Regular attendance and punctuality are necessary for participants to make meaningful 

gains during contact hours, both face-to-face and online. It is therefore mandatory that ALL 

participants attend 90 % (ninety percent) of the face-to-face and online sessions. ALL  

participants are also expected to attend scheduled classes and tutorials in connection with studies, 

presentations, internship activities and such other aspects of the programme, as may be 

determined from time to time. 

Absences should be for major illnesses or emergencies ONLY . In such instances, 

participants are responsible for contacting and notifying the Principalôs secretary about their 
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absence. A written excuse is to be submitted to the Principal on the return of the participant. 

Participants should contact the course tutor regarding the completion of readings, activities or 

assignments that were missed due to the participantôs absence.  

 

Participants should arrange personal business and appointments outside of scheduled 

classes. In the case of an emergency, a participant will be allowed to leave a class subject to the 

permission of the Principal or a Senior Tutor.  In each case, a Leave Form must be completed 

and submitted at the Main Office. Participants are deemed to be late, as long as they arrive any 

time after the specified time for the class.  Attendance will be taken by each tutor at the start 

of the class. 

Regulations for Withdrawal  

 

A participant may withdraw from the programme at any time. He/She should ensure that 

this withdrawal is registered with the College through the submission of a letter written to the 

Principal of the College. The participant should also note that the withdrawal will be recorded in 

his/her academic record at the College. Registration fees paid for the course of study are non-

refundable, if the participant withdraws after the first two (2) weeks of study. 

 

Dress  

 

ALL  participants are expected to dress appropriately. Clothing should be professional, 

clean, and in good repair. Participants MUST refrain from wearing clothing that is short, tight, or 

that reveals buttocks, breasts or undergarments. Clothing with derogatory, offensive and/or lewd 

messages either in words or pictures should not be worn within the College. Exposed body 

piercings (other than ears for females) and tattoos, are not appropriate for the College. 

 

In -class Conduct  

 

It is anticipated that an atmosphere of mutual respect, non-discrimination and 

collegiality will permeate ALL  classes. Participants are therefore expected to exercise civility 

and to use appropriate language when engaging with each other and tutors. Participants may at 

the discretion of individual tutors, use cell phones and other technological devices ONLY to 

engage in learning activities during class.  It is advised that ethical codes of behaviour, 

associated with technology usage, be adhered to throughout the programme. Light refreshments 

of water, coffee, tea, juice and a snack may also be permitted for use during class. 

  



APPENDIX A:  Comparative Programme for Daytime and Evening Cohorts 

 

 

  

Schedule Daytime Evening  

(TRAINED) 

Evening 

(UNTRAINED) 

Y
E

A
R

 1
 - 
S

E
M

E
S

T
E

R
 1 

ETTC/FE 101: From Then 

Until Now: Exploring 

Principles of Education  

(Fundamentals of Education)  

ETTC/FE 101: From Then 
Until Now: Exploring 
Principles of Education  

(Fundamentals of 
Education) 

 

ETTC/FE 101: From Then 

Until Now: Exploring 

Principles of Education  

(Fundamentals of 

Education) 

ETTC/GE 101: Teacher 

Formation and Professional 

Development   

(General  Education) 

ETTC/GE 101: Teacher 

Formation and Professional 

Development (General  

Education) 

 

ETTC/GE 101: Teacher 

Formation and Professional 

Development  

(General  Education) 

ETTC/FE 102: Introduction to 

Early Childhood Education, 

Care and Development  

(Fundamentals of Education)  

ETTC/FE 102: Introduction 

to Early Childhood 

Education, Care and 

Development 

(Fundamentals of 

Education) 

ETTC/FE 102: Introduction 

to Early Childhood 

Education, Care and 

Development 

(Fundamentals of 

Education) 

ETTC/FE 103: Developing the 

Effective Teacher I 

(Fundamentals  of Education) 

  

ETTC/LA 101: Content and 

Pedagogical Approaches in 

Language Arts at the Primary 

Level (Core Subject) 
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Schedule Daytime Evening 

(TRAINED) 

Evening 

 (UNTRAINED) 
Y

E
A

R
 1 -

 S
E

M
E

S
T

E
R

 2 

ETTC/LA 102: Literacy 

Development in Early 

Childhood: Content and 

Pedagogical Approaches 

(Core Subject) 

 

ETTC/LA 102: Literacy 

Development in Early 

Childhood: Content and 

Pedagogical Approaches 

(Core Subject) 

ETTC/MA 101: Developing 

Number Concepts and 

Operations (Core Subject) 

 

ETTC/MA 101: Developing 

Number Concepts and 

Operations (Core Subject) 

 

ETTC/GE 201: Exploring 

Social Issues in Education 

(General  Education) 

  

 

ETTC/LA 101: Content and 

Pedagogical Approaches in 

Language Arts at the 

Primary Level (Core 

Subject) 

 

ETTC/SC 101: Foundations 

in Primary Science and 

Technology Teaching I 

(Core Subject) 

ETTC/SC 202: Content and 

Pedagogical Approaches in 

Science for Early Childhood 

(Core Subject) 

ETTC/FE 103: Developing 

the Effective Teacher I 

(Fundamentals of 

Education)  

ETTC/FE 104: Introduction 

to Human Growth and 

Development 

(Fundamentals of 

Education) 

ETTC/TP 409: Teaching 

Practicum (1)   

3 weeks 

 

ETTC/SS 101: Content and 

Pedagogical Approaches in 

Social Studies at the 

Primary Level (Core 

Subject) 
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Schedule Daytime Evening 

(TRAINED) 

Evening 

(UNTRAINED) 

Y
E

A
R

 2 -
S

E
M

E
S

T
E

R
 1

 

ETTC/FE 201: 
Understanding 
Exceptionalities in the 
Classroom (Fundamentals 
of Education) 

ETTC/FE 201: 
Understanding 
Exceptionalities in the 
Classroom (Fundamentals 
of Education) 

ETTC/LA 102: Literacy 
Development in Early 
Childhood: Content and 
Pedagogical 
Approaches(Core Subject) 

 

ETTC/FE 202: Developing 
the Effective Teacher II 
(Fundamentals of 
Education) 

ETTC/FE 202: Developing 
the Effective Teacher II 
(Fundamentals of 
Education) 

 

ETTC/SC 101: Foundations 
in Primary Science and 
Technology Teaching I 
(Core Subject) 

 

ETTC/LA 201: Promoting 
the Teaching of Reading at 
the Junior Level 

(Core Subject) 

 

ETTC/MA 301: Content and 
Pedagogical Approaches in 
Mathematics for Early 
Childhood (Core Subject) 

ETTC/FE 104: Introduction 
to Human Growth and 
Development 
(Fundamentals of 
Education) 

 

ETTC/SC 201: Foundations 
in Primary Science and 
Technology Teaching II 
(Core Subject) 

 

  

ETTC/MA 201: Key 
Concepts in Primary 
Mathematics (Core 
Subject) 
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Schedule Daytime Evening 

(TRAINED) 

Evening 

 (UNTRAINED) 
Y

E
A

R
 2

 - 
  S

E
M

E
S

T
E

R
 2 

ETTC/FE 203: 
Understanding the 
Principles and Practice of 
Curriculum  

(Fundamentals of 
Education) 

 

ETTC/FE203:Understanding 
the Principles and Practice 
of Curriculum  

(Fundamentals of 
Education) 

 

ETTC/SS 101: Content and 
Pedagogical Approaches in 
Social Studies at the 
Primary Level (Core 
Subject) 

 

ETTC/GE 201: Exploring 
Social Issues in Education  

(Fundamentals of 
Education) 

 

 

ETTC/GE 302: Exploring the 

Teaching of Aesthetics 

(General  Education) 

  

 

ETTC/FE 201: 
Understanding 
Exceptionalities in the 
Classroom  

(Fundamentals of 
Education) 

 

ETTC/GE 202: Developing 
English and Communication 
Skills  

(General  Education) 

  

ETTC/SC 301: Content and 
Pedagogical Approaches in 
Science for Juniors (Core 
Subject) 

 

ETTC/FE 202: Developing 
the Effective Teacher II 

(Fundamentals of 
Education) 

 

 

ETTC/SS 201: Planning, 
Teaching and Assessing 
Social Studies in the 
Primary Classroom (Core 
Subject) 

 

ETTC/TP 410: Teaching 
Practicum (2)    

4 weeks 

 

 

ETTC/SC 202: Content and 
Pedagogical Approaches in 
Science for Early Childhood 
(Core Subject) 
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Schedule Daytime Evening 

(TRAINED) 

Evening 

 (UNTRAINED) 
Y

E
A

R
 3

 - 
 S

E
M

E
S

T
E

R
 1 

ETTC/SS 302: Teaching 

Global and Contemporary 

Social Issues in Social 

Studies(Core Subject) 

ETTC/SS 302: Teaching 

Global and Contemporary 

Social Issues in Social 

Studies (Core Subject) 

 

ETTC/LA 201: Promoting 
the Teaching of Reading at 
the Junior Level (Core 
Subject) 

 

ETTC/FE 301: Classroom 

Assessment and Evaluation  

(Fundamentals of 
Education) 

 

 

ETTC/EL 405: Introduction 

to Educational Leadership  

 

ETTC/SC 201: Foundations 

in Primary Science and 

Technology Teaching II 

ETTC/FE 302: Introduction 

to Educational Research  

(Fundamentals of 
Education) 

 

 

ETTC/EL 406: Teacher 

Toolbox for the 21
st
 

Century 

ETTC/MA 201: Key 

Concepts in Primary 

Mathematics (Core Subject) 

 

ETTC/GE 301: Enhancing 

Pedagogy Through 

Technology (General  

Education) 

  

ETTC/MA 301: Content and 

Pedagogical Approaches in 

Mathematics for Early 

Childhood (Core Subject)
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Schedule Daytime Evening 

(TRAINED) 

Evening 

 (UNTRAINED) 
Y

E
A

R
 3

 - 
S

E
M

E
S

T
E

R
 2 

ETTC/MA 302: Content and 
Pedagogical Approaches in 
Mathematics for Juniors 
(Core Subject) 

ETTC/GE 406: Exploring 

Science, Technology and 

Society (General  

Education) 

 

 

ETTC/FE 203: 

Understanding the 

Principles and Practice of 

Curriculum (Fundamental 

of Education) 

 

ETTC/LA 301: Promoting 
the Teaching of Writing at 
the Primary Level (Core 
Subject) 

 

Last Course for Evening 

Trained 

ETTC/GE 201: Exploring 
Social Issues in Education 
(Fundamentals of 
Education) 

 

 

ETTC/SS 301: Methods of 
Inquiry and Field Work in 
Social Studies (Core 
Subject) 

 

 ETTC/GE 202: Developing 
English and Communication 
Skills (General  Education) 

 

ETTC/SC 301: Content and 
Pedagogical Approaches in 
Science for Juniors (Core 
Subject) 

 

  

ETTC/GE 302: Exploring the 
Teaching of Aesthetics 
(General  Education) 
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Schedule Daytime Evening 

(TRAINED) 

END OF 

PROGRAMME 

Evening  

(UNTRAINED) 

 

Y
E

A
R

 4 -
 S

E
M

E
S

T
E

R
 1 

ETTC/GE 406: Exploring 
Science, Technology and 
Society (General  
Education) 

 ETTC/SS 201: Planning, 
Teaching and Assessing 
Social Studies in the 
Primary Classroom (Core 
Subject) 

 

Electives (any two) 

¶ ETTC/EL 401: Content 
Area Literacy   

¶ ETTC/EL 402: Spanish  

¶ ETTC/EL 403: Health 
and Family Life 
Education  

¶ ETTC/EL 404: The 
Teaching of Physical 
Education    

¶ ETTC/EL 405: 
Introduction to 
Educational Leadership 

¶ ETTC/EL 406: Teacher 
Toolbox for the 21st 
Century 

 ETTC/SC 202: Content and 
Pedagogical Approaches in 
Science for Early Childhood 
(Core Subject) 

 

ETTC/TP 407:  Intermediate 
Teaching Practicum (3 
weeks) 

 ETTC/SS 302: Teaching 
Global and Contemporary 
Social Issues in Social 
Studies (Core Subject) 

 

  



Page | 164  
 

Schedule Daytime Evening 

(TRAINED) 

END OF 

PROGRAMME 

Evening  

(UNTRAINED) 

 

Y
E

A
R

 4 S
E

M
E

S
T

E
R

 2
 

ETTC/TP 408: Teaching 
Practicum  (Advanced, 11 
weeks) 

 ETTC/FE 301: Classroom 
Assessment and 
Evaluation(Fundamentals  
of Education)  

Last Course for Daytime 
Cohort 

 ETTC/FE 302: Introduction 
to Educational Research 
(Fundamentals of 
Education) 

  ETTC/GE 301: Enhancing 
Pedagogy Through 
Technology (General  
Education)  
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Schedule Daytime 

END OF 

PROGRAMME 

Evening 

END OF 

PROGRAMME 

Evening  

(UNTRAINED) 

 

Y
E

A
R

 5 

S
E

M
E

S
T

E
R

 1 

  ETTC/MA 301: Content and 
Pedagogical Approaches in 
Mathematics for Early 
Childhood (Core Subject) 

  ETTC/LA 301: Promoting 
the Teaching of Writing at 
the Primary Level (Core 
Subject) 
 

  ETTC/SS 301: Methods of 
Inquiry and Field Work in 
Social Studies (Core 
Subject) 
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Schedule Daytime 

END OF 

PROGRAMME 

Evening 

END OF 

PROGRAMME 

Evening  

(UNTRAINED) 

 

Y
E

A
R

 5 

S
E

M
E

S
T

E
R

 2 

  ETTC/SC 301: Content and 
Pedagogical Approaches in 
Science for Juniors (Core 
Subject) 
 

  ETTC/GE 302: Exploring the 

Teaching of Aesthetics 

(General  Education) 

 

  ETTC/MA 302: Content and 
Pedagogical Approaches in 
Mathematics for Juniors 
(Core Subject) 
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Schedule Daytime 

END OF 

PROGRAMME 

Evening 

(TRAINED) 

END OF 

PROGRAMME 

Evening 

(UNTRAINED) 

 

Y
E

A
R

 6  
- 
S

E
M

E
S

T
E

R
 1 

  ETTC/GE 406: Exploring 

Science, Technology and 

Society (General  

Education) 

 

  Electives (any two) 

¶ ETTC/EL 401: Content 
Area Literacy   

¶ ETTC/EL 402: Spanish  

¶ ETTC/EL 403: Health 
and Family Life 
Education  

¶ ETTC/EL 404: The 
Teaching of Physical 
Education    

¶ ETTC/EL 405: 
Introduction to 
Educational Leadership 

¶ ETTC/EL 406: Teacher 
Toolbox for the 21st 
Century 

 

  ETTC/TP 407: Intermediate 
Teaching Practicum (3 
weeks) 
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Schedule Daytime 

END OF 

PROGRAMME 

Evening 

(TRAINED) 

END OF 

PROGRAMME 

Evening 

(UNTRAINED) 

 

Y
E

A
R

 6 

S
E

M
E

S
T

E
R

 2 

  ETTC/TP 408: Advanced 

Teaching Practicum (11 

weeks) 

 

  Last course for Evening 

Cohort (Untrained) 

 

 



 

 

Una voce et uno animo 

(one voice and one mind) 

 

 

 


