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WELCOME

Welcome to the Bachelaf Education
Programme (B.Ed.). We are pleas
that you have decided to embark «
this programme of study to enhan
your skills in the area of teache
education. We can assure you that 1
experiences provided through th
programme will equip you to deal thi
the plethora of challenges whic
confront present day classroo
teachers. Moreover, it will offel
solutions that are researbhsed and
grounded in contemporary theories
education. Additionally, there will be i
strong link between theory an
practice  which  would allow
participants to apply knowledg
gained to teaching and learning.

This handbook will provide you witt
guidance on the various cours
offered in this programme. It will alst
furnish you with information on
faculty, courses and programn
policies and procedures. You a
advised to become familiar with th
guidelines as outlined in this handbot
so that your sojourn at the College c
be rewarding and successful.

Be assured that we are here to supg
you as you embark on this new ai
exdting professional journey.

Patricia Saul, Ph.D.
Programme Coordinator

MISSION STATEMENT

Erdi ston Teachersdé Training Col

training and professional development for educators while
advancing scholarly research and facilitating trelivery of
programmes that are aligned with the educational needs of the
public.

VISION STATEMENT

Erdiston Teachers' Training Jefe will be a globally
recognied institution delivering high quality training that
empowers individuals to become inntva educators.

MANTRA

| am an effective teacher. | enritikies.

PHILOSOPHICAL STATEMENT

Since 1948 Erdi ston Teacherso66 Train
recognised as a leading institution for teacher education both

local and regionally. Building on this higstanding in the

realm of teacher education, the College now seeks to explore

new frontiers through the launch of its Bachelor of Education
Programme for teachers at the primary level. This elevation

of the College to the status of a degree grantingtirnisti is

an indication of the maturity wbl it has reached and is

validaion of its capacity to deliver education that is
benchmarked against global standards.

Erdi st on Te acllege has the réspomdibifity forg Co
ensuring that teachers who earcertified as educational
practitioners are in possession of the relevant competencies,

skills, attitudes and dispositions that would allow them to
deliver quality education to th
teach effectively, teachers must not onlaster subject
matter knowl edge, but mu st
intellectual, emotional, social, affective and moral
development, and understand how these can impact teaching

and learning. Additionally, the teacher must be aware of the

be

emerging societaissues thataffect education locally, regionally and internationally. Moreover, the
teacher must seek to resolve issues of identity and self with respect to his/her calling or vocation. Against
such a background, the Bachelor of Education is designéeMvilop the teacher as a practitioner and as

an individual who will shape the development of literate, numerate, skilled, lifelong learners who are
driven by desirable values, and who will contribute to the development of themselves, their communities

andtheir nation.
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PROGRAMME DETAILS

ADMISSION REQUIREMENTS EXEMPTIONS

The minimum entry requirements fc If an a}pplicant alree_ldy possessas Associate Degree in
admission to the primary programm Education or an equivalent qualification at the tertiary level, _
of the Bacheloof Educationarefive  he/she may request to be exempted from selected courses in
subjects in the Caribbean Second: the B.Ed. programme. For exemptions to be considered, the
Education Ceificate (CSEC) at applicant should have passed the course(s) witleast a
General Proficiency Grades |, Il ¢ grade of B or the equivalent. The transcript and course
ll, or five subjects at theGeneral outlines must accompany the request for exemption. Persons
Certificate in Educatiori Ordinary who are granted exemptions will be required to complete the

(GCE f00d) | ev e | additional credits of the B.Ed. programme to be awarded the

should include: degree.

1 English A ANNUAL FEES

T Mathematics 1 Registration Fee: BDS $1%.00

9 Social Studiesor History or 1 Tuition Fee BDS $2500.00
Ry ! Guild Fee BDS $120.00

9 Sciencei Integratel Science or
Human & Social Biology or
Agricultural Science or Pure
Science

AWARD REGULATIONS

I One additionalshject Participants may be awarded the Bachelor of Education with
First Class Honours, Upper Second Class Honours, Lower
Second Class Honours, or Pass.

GRADING SCHEME

GRADE GRADE POINT S PERCENTAGE RANGE
A+ 4.3 90-100
A 4.0 80-89
A- 3.7 7579
B+ 3.3 70-74
B 3.0 6569
B- 2.7 60-64
C+ 2.3 55-59
C 2.0 50-54
FAIL 0.0 0-49

Under this grading scheme, the pass mark is 50% and the mirBrache PoinAverage(GPA) required

for graduation is 2.00utright failure will correspond to the-48% range, which is zero grade point.
Students who faih coursenay retake the coursehen it is offered by the College againtioey may pay

a fee andakethe couse out of semesterThe resitsmust attend at least four sessions before they are
allowed to rewrite the course or examination.
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GPA Degree Classification

3.70 and above First Class
3.0071 3.9 Upper Second Class
2707 2.99 Lower Second Class
2.002.69 Pass

PROGRAMME DESCRIPTION

The Bachelor of Education (B.Ed.) programme is designed to cater to the initial training needs of
untrained teachers or persons who are desirous of entering the teaching profession. The programme is
also structured to fadihte the professional development of trained teachers who do not possess a
Bachel ords Degree. Hence, the B. Ed. programme ma
successfully completed in other programmes of study such as the Asdoege in Education (ADE),

the Twoyear Inservice TeachedCertificateor their equivalent

The programme will provide participants with a sound foundation in the theory and practice of education
to enhance their personal and professional growth. Additigrialvill assist teachers in implementing

the curriculum in a manner that caters to the diverse needs of learners. A wide range of issues related to
education at the national, regional and global levels will be addressed.

GENERAL OBJECTIVES

Use a pletha of studententred approaches to deliver instruction in varied environments
Use technology to enhance teaching and learning

Encourage intellectual curiosity among students

Reflect on pedagogical practices objectively

Use research to monitor and evaduseaching and learning in the classroom

Apply strategies to cater to the needs of diverse learners

Value the importance of lifelonigarning and continuous professional development
Demonstrate attitudes and behaviours consistent with the teachingspnfe

Guide students in developing multiple literacies

Use a variety of appropriate assessment strategies to guide and support instruction
Address contemporary issues in education

Provide educational experiences that will develop citizens who can meeethands of the
digital information age

Demonstrate the qualities of an effective teacher

<LK LKLK LK LKL L LKKLKKLKKL

<

CREDIT HOURS

Each coursés of 45 hours duration ané worth 3 credits. The time will be distributed over a 15 week
period at 3 hours per week.
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PROGRAMME STRUCTURE

The structure of the programme to be followed by students pursuing the Bachelor of Educatien
Primary is outlined below.

The programme will consist of a total b20 creditsoutlined as follows:
a. Fundamentalsf Education (27 credits)

®cooo

General Educan (18 credits)
Core Subjects (48 credits)
TeachingPracticum (21 credits)
Electives (6 credits)

COURSE DESCRIPTIONS

A. Fundamentalsof Education: The Fundamentalsomprise the professional core of the programme
and include the following courses.

Fundamertals of Education 27 CR |

ETTC/FE 101 From Then Until Now: Exploring Principles of Education 3
ETTC/FE 102 Introduction to Early ChildhooBducationCare and Development 3
ETTC/FE 103 Devebping the Effective Teacher | 3
ETTC/FE 104 Introduction to Hman Growth and Development 3
ETTC/FE 201 Understanding Exceptionalities in the Classroom 3
ETTC/FE 202 Developing the Effective Teacher Il 3
ETTC/FE 203 Understanding the Principles and Practice of Curriculum 3
ETTC/FE 301 Classroom Assessment dadaluation 3
ETTC/FE 302 Introduction to Educational Research 3

B. General Education: The General Education Courses are designed to enhance teacher competencies
in the areas of language use, professionalismkseliviedge, technology integration, atie social
issues which are important to the development of education in Barbados and the Caribbean.

General Education 18 CR |
ETTC/GE 101 Teacher Formation and Professional Development 3
ETTC/GE 201 Exploring Social Issues in Education 3
ETTC/GE 202 DevelopingEnglish and Communicatidakills 3
ETTC/GE 301 Enhancing Pedagogy through Technology 3
ETTC/GE 302 Exploring the Teaching of Aesthedic 8
ETTC/GE 406 ExploringScience, Technology ar&bciety 3
Page |10
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C. Core subjects:These courses comprideetessentialudimentswhich must be covered by all students
in the core subject areasheyincludeteaching methods for Language Arts, Mathematics, Science

and Social Studie$48 Credits)

ETTC/LA101  Content and Pedagizal Approaches in Language Arts at the Primary Lev
ETTC/LA 102 Literacy Development irearly Childhood

ETTC/LA201  Teaching Reading at the Junior Level: Content and Pedagogical Approa
ETTC/LA301  The Teaching of Writing at the Primary Level

ETTC/SC 101

ETTC/MA 101  Developing Number Concepts and Operations

ETTC/MA 201  Key Concepts in Primary Mathematics

ETTC/MA 301 Content and Pedagogical Approaches in Mathemfatidsarly Childhood
ETTC/MA 302 Content and Pedagogl Approaches in Mathematics for Juniors

Foundations ifPrimary Science and Technology Teaching |

ETTC/SC 201

Foundations ifPrimary Science and Technology Teaching Il

ETTC/SC 202

Content and Pedagogical jywaches in Science for Early Childhood

ETTC/SC 301

Content and Pedagogical Approaches in Science for Juniors

ETTC/SS 101

Content and Pedagogical ApproacheSatial Studiesit the Primary Level

ETTC/SS 201  Plannirg, Teaching and AssessiBgcial Studiesn the Primary Grades
ETTC/SS 301  Methods of Inquiry and Field Work iBocial Studies
ETTC/SS 302  Teaching Global an@ontemporary Social Issues in Social Studies
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D. Teaching Practicum (21 credits)- 630hours of classroom time
1 credit = 30 hours of teaching practice

1 The Supevised Teaching PracticuniTP) will spread overthe duration of the four year
programme. It will be divided intéour stages: initial practicum (2 weeks), novice practicum
(once weeklyfor five (5) semestes), intermediate practicum § weeks- participants will be
attached to coperating teachers in schools where they would observe lessons, teach selected
lessons with the guidance of their cooperating teachers, and keep a reflegtia),jand
advanced practicuni{ weekg one semester

1 At the end of the &achingPracticum, student teachers will be required to submit a teaching
portfolio which includes an action research rep®tte portfoliowill be worth 25% of the final
Teaching lPacticum gradeParticipants must obtain a passing gradboth the practical teaching
and the portfolio in order to successfully complete the Teaching Practicum.

The details of each component of the practicum are shown below:

Teaching Practicum Componerif the B. Ed

Teaching Practicum # Weeks | Number Year |Semester] Total Credits
of Hours Number
per Week of Hours
Initial 1 23 1 2 23 NCR
1 23 2 1 23 NCR
Novice 12 5 1 2 60 2
12 5 2 1 60 2
12 5 2 2 60 2
12 5 3 1 60 2
12 5 3 2 60 2
Intermediate 3 23 4 1 69 2.3
Advanced 11 23 4 2 253 8.4
Total Number of Hours 622 20.7*

*The four components of the Teaching Practicum accourgg@atcredits 622 hours) Since
the total number of credits requiredRiscredits 630 hourg, the remainind@.3 credits (8
hours) will be taken into account during the microteaching process.
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Each core course will require participants to undertaiee(1) hourof microteaching. This
means that the four core courses will accountdor (4) credit hours. The remany four (4)
credit hours wild.l be accounted for in the cou

NB
1 30 teaching practice hours = 1 credit

No credit (NCR) will be awarded for the initial practicum.

1 One full week of Teaching Practicum = 23 hours. sMaas calculated at 5 hours per day
from Monday to Thursday and 3 hours on Friday.

1 During the Novice Practicum, participants will be required to engage in TP for a full day
once every week (preferably Mondays) during the teaching term. This will beafi@cilit
for 12 weeks during each teaching term.

=

ELECTIVES

9 Electives: Student may take any two courses from the group below. (6 credits)

Electives (Choose any two) 6 CR
ETTC/EL 401 Content Area Literacy 3
ETTC/EL 402 Spanish 3
ETTC/EL 403 Health and Fanly Life Education 3
ETTC/EL 404 TheTeachingof Physical Education 3
ETTC/EL 405 Introduction to Educational Leadership 3
ETTC/EL 406 Teacher Toolbox for the 2Lentury 3

SCHEDULING OF COURSES PER SEMESTER

The Bachelor of Education &gramme wi be delivered in thre&acks. A full time daytime

progammedo f f our yearsd dur ati on ewatyelinthedeeactimgl i ver et
service This same programme will be available to novice teachers on-tmarbasis in the

evening, buparticipants who access this track will complete the programme in six years since

they will takethree courses per semester. An additipaattime evening programme of three

yearsod duration wil!/ be del i ver edinhgpbutder sons
not yet possess a degree. This cohort would need to complete a totalfofuiift$4) credits in

order to qualify for the award of the Bachelor of Education Deggdeng as they merit the

requisite exemptiong\lternatively,persons mappt to take some courses in gienmer and

finish their programmearlier than the stipulated time.
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BACHELOR OF EDUCATION : PRIMARY
(UNTRAINED COHORT) COURSESI [120 CREDITS]

ETTC/FE 101

From Then Until Now: Exploring Principles &ducation

ETTC/GE 101

Teacher Formation and Professional Development

ETTC/FE 102

Introducton to Early Childhood Care and Development

ETTC/FE 103

Developing the Effective Teacher |

ETTC/LA 101

ETTC/LA 102

Content and Pedagogical Approaches in Language Atte &rimary Level

Literacy Development in Early Childhood: Content and Pedagogical Approaches

ETTC/MA 101

Developing Number Concepts and Operations

ETTC/SC 101

Foundations ifPrimary Science and Technolo@gaching

ETTC/FE 104

Introduction to Human Growth and Development

ETTC/SS 101

Content and Pedagogical ApproacheSatial Studiesit the Primary Level

ETTC/FE 203

ETTC/FE 201 Understanding Exceptionalities in the Classroom

ETTC/FE 202 Developing the Eective Teacher Il

ETTC/LA 201 Teaching Reading at the Junior Lev@bntent and Pedagogical Approaches
ETTC/SC 201 Foundations ifPrimary Science and Technolo@igachingdl

ETTC/MA 201  Key Concepts in Primary Mathematics

Understanding the Principles and Practice of Curriculum

ETTC/GE 201

Exploring Social Issues in Education

ETTC/GE 202

Developing English and Communication Skills

ETTC/SS 201

Planning, Teaching and Assessiiocial Studiesn the Primary Classroo

ETTC/SC 202

Content and Pedagogical Approaches in Science for Early Childhood

ETTC/SS3® Teaching Global anG@ontemporary Social Issues$ocial Studies

ETTC/FE 301 Classroom Assessment and Evaluation

ETTC/FE 302 Introduction b Educational Research

ETTC/GE 301 Enhancing Pedagogy Through Technology

ETTC/MA 301  Content and Pedagogical Approaches in Mathematics for Early Childhood

ETTC/MA 302  Content and Pedagogical Approaches in Mathematics for Juniors
ETTC/LA 301 Teaching of Writing at the Primary Level

ETTC/SS 3@  Methods of Inquiry and Field Work iBocial Studies

ETTC/SC 301 Content and Pedagogical Approaches in Science for Juniors
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‘ ETTC/GE 302 Exploring the Teaching of Aesthetics \

ETTC/GE 406 ExploringScience, Technology and Society
ETTC/TP 407 Teaching Practicum [Intermediaté\Beeks]
Electives (select any 2)

ETTC/EL 401 9§ Content Area Literacy

ETTC/EL 402 9§ Spanish

ETTC/EL 403 9§ Health and Family Life Education
ETTC/EL 404 9§ TheTeachingof Physical Education
ETTC/EL 405 9§ Introduction to Educational Leadership
ETTC/EL 406 9§ Teacher Toolbox for the 2LCentury

{ ETTC/TP 408 Teaching PracticunjAdvanced , 1Weeks] \
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BACHELOR OF EDUCATION : PRIMARY

(TRAINED COHORT) COURSES- [54 CREDITS ]

16 COURSES
48 CREDITS + 6CREDITS OF TEACHING PRACTICE ( TP)

YEAR 1 SEMESTER |

ETTC/FE 101

From Then Until Now: Exploring Principlexf Education

ETTC/GE 101

Teacher Formation and Professional Develogmen

ETTC/FE 102

Introduction to Early Childhad Care and Development

YEAR 1 SEMESTER I

ETTC/LA 102

Literacy Development in Early Childhood: Contanid Pedagogical Approaches

ETTC/MA 301

Content and Pedagogical Approaches in Mathemati&arly Gildhood

ETTC/SC 202

Content and Pedagogical Approaches in SciéorcEarly Childhood

YEAR 2 SEMESTER |

ETTC/FE 201 | Understanding Exceptionadés in the Classroom
ETTC/FE 202 | Developing the Effecti® Teacher Il
ETTC/GE 201 | Exploring Soci&lssuesn Education

YEAR 2 SEMESTER I
ETTC/SC 301 | Content and Pedagogical ApproacheSdence for Juniors
ETTC/FE 203 | Understanding the Principles and Practit€warriculum
ETTC/GE 302 | Exploring theTeaching of Aesthetics

YEAR 3 SEMESTER |
ETTC/SS 3@ | TeachingGlobal and Contemporafyocial Isses in Social Studies
ETTC/GE 406 | ExploringScienceTechnology and Society
ETTC/TP 409 | Teaching Practicunjintermediate 3 Weeks]

YEAR 3 SEMESTER I
ETTC/EL 405 | Introduction to Educational Leadership
ETTC/EL 406 | Teacher Toolbox for the 2LCentury
ETTC/TP 410 | Teaching lPacticum [Advanced 4 Weeks]
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PROGRAMME COURSES
SECTION 1: FUNDAMENTALS OF EDUCATION

1. ETTC/FE 101: FROM THEN UNTIL NOW: EXPLORING PRINCIPLES OF EDUCATION

Semester Year 1, @mester 1
Prerequisites None

Course Description
This course is designed to provide participants with a clear understanding of the key principles of
education. It will also equip them with sound knowledge of the structure and governance of education in
Barbados and afford the opportunity to gain insights into the history and development of education in
Barbados and the Caribbean. Participants will explore the role and function of the teacher and examine
global trends in education. Through this couisis, hoped that participants will develop as professionals
with a sound knowledge of the key principles of education.

General Objectives
Understand the purpose and aims of education
Know the meaning of key terms in education
Know the global trends iaducation
Recognisehow global trends in education influence Caribbean education policy
Be aware of the history and development of education in Barbados and the Caribbean region
Be cognizant of the structure and governance of education in Barbados
Conprehend the role and function of the teacher
Value the importance of teaching as a profession
Understand the role of industrial relations in the teaching profession

<K<K <K<K LKKL

Course of Study
Module 1: Purposes and Aims of Education
Module 2: Global Trends irEducation
Module 3: History and Development of Education in Barbados and the Caribbean Region
Module 4: Structure and Governance of Education in Barbados
Module 5: The Role and Function of the Teacher

Course Content
Module 1: Purposes and Aims of Edcation

Key Question: What does the teacher need to know about the purpose and aims of education in order to
develop as a professional?

Areas of Focus:
U Purposes and aims of education
0 The school and its purpose
0 Forms of education
U Levels and types of sobling
U Definitions of terms: schooling, education, training, learning, teaching
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Module 2: Global Trends in Education
Key Question: How have the global trends in education influeheducational policy in the Caribbean
region?

Areas of Focus:
U Global pespectives on education
U Stability and changerdditional vs. progressive education
U Education reform globally
U Impact of global trends on Caribbean education systems

Module 3: History and Development of Education in Barbados and the Caribbean Region
Key Question: How has education in Barbados and the Caribbean region evolved over the years?

Areas of Focus:
U History of education in Barbados and the Caribbean region
U History of the provision of educational opportunities in Barbados
U Contribution of educatiorotthe development of Barbados
U Innovations undertaken locally in education

Module 4: Structure and Governance of Education in Barbados
Key Question: How does the teacher fit into the structure and governance of education in Barbados?

Areas of Focus:
U Structure of the education system in Barbados
U Financing and governance of the education system in Barbados
U Philosophical foundations of the education system in Barbados

Module 5: The Role and Function of the Teacher
Key Question What do | need to knowaut my role and function as a teacher to guide my practice?

Areas of Focus:

U Characteristics of the effective teacher
Ethical and legal issues facitige teacher
Reasons for being a teacher
The professional teacher
Teaching as a profession
Structure and @pls of the teaching service
Laws and forces governinige teacher
Duties and sanctions ftine teacher
Industrial relations and the teacher

0 The role of trade unions in the development of the teaching profession in Barbados

coocoocccc

Learning Strategies or Approaches
Case Studies
Discussion
Co-operative Learning
Debates
Questioning
Lecture

FEFEEEE
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Assessment
x  Coursework may consist of:
91 Analysis ofa policy paper 40%
1 Group presentations 30%
91 Position paper 30%
Resources

Texts:

Canestrari, A.S. & Marlowe, B.A.Eds). (2013). Educational foundations: An anthology of critical
readings.Los Angeles: Sage

Dewey, J. (1944)Demaocracy in education: An introduction to the philosophy of educaiew York:
The Free Press.

Farrant, J.S. (1980Principles and pradte of educatiorfNew Edition). Harlow: Pearson Education.

Ornstein, A. C. & Lavine, D. U. (2006Foundations of educatiof®" ed.). Boston, MA:Houghton
Mifflin.

Semel, S. F. (E¥l (2010).Foundations of education: The essential tdxbndon: Ratledge.

Walters, E. H. & Castle, E. B. (1967Principles of education: With special reference to teaching in the
Caribbean. London: George Allen &nwin.

2. ETTC/FE 102 INTRODUCTION TO EARLY CHILDHOOD EDUCATION, CARE AND
DEVELOPMENT

Semeste Year 1, Semester 1
Prerequisites: None

Course Description

Participants in this course will be introduced to a number of key theoretical concepts pertinent to the
facilitation of learning in the early years. These concepts will equip them with tvdddge and skills

needed to promote higjuality, positive learning environments. They will also learn how to provide
exceptional care to ensure the optimal development of young students, ages three to eight. This course is
also designed to help partiaipts develop an understanding of the theoretical and philosophical
foundations of early childhood education. In an effort to provide a practical forum in which participants
can develop the necessary skills and competencies, they will be required to Bngapeoibased
activitiesin early childhood settings.
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Course Duration

The course duration 45 hours- 42 hours of facgéo-face engagement and thr@enotional hours for
online engagement.
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General Objectives
Operationalise best practices in the @tion, care and development of young students
Apply knowledge of the theoretical and philosophical foundations to the practice of early
childhood education
Develop the cognitive and narognitive abilities in young students
Reflect on professional growts an early childhood practitioner
Collaborate with key stakeholders to facilitate best practices in early childhood education
Advocate for care and justice in the education of young children
Understand the importance of appropriate assessment toolgauatiyres for use in the early
years

Exhibit teacher professionalism, best practices, and the knowledge and skills necessary for quality

care and development of young children
Collaborate with peers to learn, grow, and develop skills needed for workimgaung children

Course of Study

Module 1: Background to Early Childhood Education, Care and Development
Module 2: Understanding the Young Child

Module 3: The Effective Early Childhood Educator

Module 4: Creativity and Play in Early Childhood

Module5: The Early Learning Environment

Module 6: Curriculum Integration and Implementation

Module 7: Assessment and Evaluation in Early Childhood

Module 8: Classroom and Behaviour Management in Early Childhood

Course Content

Module 1: Background to Early Childhood Education, Care and Development

Key Questions:What is early childhood education, care and development?

What are the major goals of early childhood education?

Who are the main theorists and philosophiteéhkers who influenced earghildhood

practice?

How can the thoughts of theorists and philosophical thinkers underpin practice in early

childhood education?

What are the components of a quality early childhood programme?

How can teachersollaborate with administrators, colleagues afaanilies to provide a quality
early childhood programme?

Areas of Focus:

u
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Defining early childhood care and development

Major aims and goals of early childhood education

Historical overview of early childhood education

The role of early education in tipeesent educational context
Philosophical andheoretical foundations of early childhoodueation
Approaches toaly childhood education

Features of a quality early childhood programme
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Module 2: Understanding the Young Child

Key Questions:What do tachersneed to understand about how young children grow and develop?
How can teacheraseknowledgeof early childhood educatioim enhanceheir practice?
What strategies should be used to devel
How should teachersespond to divesity in the early childhood classroom so that the

needs of all students are met?

Areas of Focus
U Theories ofgrowth and development (Behavioural, Cognitive, Psyatwmal, Sociecultural)

u
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Sacial determinants which impact childhood growth and development
Developmental characteristics of childre $ears old

Devel opi ng t hegnilivwe bnohbneoguitiva skills 6
Diversity in the early childhood classroom

Literacyand rumeracy in the early years

Module 3: The Effective Early Childhood Educabr

Key Questions: What is developmentally appropriate practice (DAP)?

How can (DAP) baisedeffectivdy byearly childhood educatg?
How can decisionatapital be improved by early childhood educators?
What does it mean to be an effective earlydttibd educator?

What qualiies, skills and attitudes deachers require to facilitate effective instruction at

the early childhood level

Areas of Focus:

u
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Background to, aims, core considerations and principles of DAP
Teacheiintentionality and decisiomaking

Understanding the role(s) of the early childhood teacher

Qualities and characteristics of an effective early childhood teacher
The early childhood educator as a reflective practitioner

Teacher leadership in the early childhood setting

Ethics in ean childhood education

Module 4: Creativity and Play in Early Childhood

Key Questions:Why arecreative nurturing and plaased learning important in the early childhood

setting?
How canteachers nurture thdevelopnent ofcreativity in young students?

What doteachersneed to know about playased learning anthe setting upof learning

centres?

Areas of Focus:

u
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Creativity- A necessary Zicentury skill

Strategies for fostering creative thought and expression in young children
Play-based learning iearly childhood

Theoretical support for plalyased learning

STEM learning as play in early childhood

Developing learning centres

Criteria for selecting toys and games

The role of the early childhood educator in developing creativity and facilitatingbpksd

learning
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Module 5: The Early Learning Environment
Key Questions:Why is it important that teacheestablish a nurturing, supportive early childhood
environment?
How can teachersstablish a nurturing, supportive early childhood environment?
Why are resource materials and teaching aids important to enhancing the early
childhood environment?

Areas of Focus:

U Creating a positive, supportive early childhood learning environment and atmosphere
Guidelines for orgasing quality learning spaces
Health and safety considerations in the early childhood setting
Planning the daily schedule and using transitions
The importance of resource materials and teaching aids in early childhood education
Theoretical support for resource materials and aids
Seleting developmentally appropriate materials and teaching aids
The important role of technology in the early childhood learning environment
Selecting appropriate technological equipment and software

coococcccc

Module 6: Assessment and Evaluation in Early Childhood

Key Questions:Why is it important that young children be suitably assessed?
What does the teacher ew to knowin order to improveassessmenat the early
childhood leve?

Areas of Focus
U The purposes served by assessment and evaluation in early childhood
Authentic Assessment in early childhood education
Types and uses of portfolios
Observation as an assessment id@eping anecdotal records
Creating checklists
Involving parents in assessmemeporting and parent conferencing

I e e i e i

Module 7: Classroom/Behavwwur Management in Early Childhood
Key Question: How canappropriate and sustainable behaviours and dispositimnfosteredn young
children?

Areas of Focus:

U Classroommanagement/behaviour management
Understanding misehaviour/deviance in young chiéh
Schools Positive Behaviour Management Programme (SPBMP)
Strategies for managing behaviour in the early childhood setting
Behaviar modification strategies
Understanding conflict in young children
Strategies for teaching young children conflict regotu
Teacher stress and burnout in early childhood education
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Learning Strategies/Approaches
+ Selfdirected learning
+ Research: Inquifpased learning
+ Socratic dialogue and questioning
+ In-class presentations
+ Lecture
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Discussion

Co-operative learning and PeBuatoring
Scenarios and Vignettes
CaseStudies

Demonstration

Field Experiences

FEEEFE

Assessment

Assessment will be completed on an accumulation of marks in each of the following areas:

x In-Class Group Presentatids0%
x  Teaching Portfolio: 30%
x  Field Experience20%
x Case Study: 20%
Resources
Texts:

GordonBiddle, K., GarciaNevarez, A., Roundtredenderson, W. &/alero-Kerrick, A. (2013).Early
childhood education: Becoming a profession@hlifornia: Sage Publishing Inc.

Essa, E.L. (2011).Introduction toearly childhood educatiomew York: Delmar.

Henniger, M.L. (2008).Teaching young children: An introductiofd” Ed.). New Jersefearson
Merrill Prentice Hall.

Internet sources:

WWww.haeyc.org
www.abcteach.com
WWW.ericeece.org
www.educatioavorld.com
www.creativeclassroom.org

agprwNPE

3. ETTC/FE 103: DEVELOPING THE EFFECTIVE TEACHER |

Semester: Year 1, Semester 1
Prerequisites: None

Course Description/Rationale

This course is designed &ssist participants in identifying the characteristics of the eftetgacher and

the essential elemestof the planning process. Additionally, participants will differentiate between
general and specific objectives, as well as examine a variety of teaching strategies and learning activities.
The content of this course will provide participants with thenftation knowledge needed for successful

completion otthe Developing the Effective Teacherdburse
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General Objectives

Comprehend the role of the teacher, student and administrator litafiagj various types of
plans

Be cognizant of the theoreticanderpinnings thaguide planning and instruction

Recognse the advantages and limitations of selddeaching strategies/methods

Understand the importance of the National Cutuguin planning for instruction

Know the role of objecties in planning foinstruction

Comprehend how to managklssroom questions effectively

Understand how taitilise various theories, strategies, techniques and resources to cater to t
individual needs of students

Be cognizant of the qualities of the teacher that fadlitae effetive delivery of instruction
Understand how to use various techngjtefoster student creativity

Comprehend how STEM activities could be incorporatéelctivelyinto the classroom

< <K<K << <K<K<K <

Course of Study

Module 1: The Effective Teacher

Module 2:The Role of Planning

Module 3: The Planning Process

Module 4: Teaching Strategies and Activities
Module 5: General and Specific Objectives

Course Content
Module 1: The Effective Teacher

Key Question What knowledge, skills and attitudgsouldthe teacherpossesi order to be effectivim
the classroor

Areas of Focus:

U Teacher characteristics that facilitate effective planning for instruction
Teacher qualities that facilitate the effective delivery of instruction
The role of the student, the téeer and the administrator in the planning process
Catering to the individual needs of the students
Professional responsibility and accountability
Developing a philosophy of education

[ i e i i

Module 2: The Role of Planning
Key Question What des the teachieneed to know about planning to facilitate effective instruction?

Areas of Focus:
U The importance of planning for instruction
U The benefits of planning
U The challenges associated with planning
U Different types of planning
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Module 3: The Planning Process

Key Question: What processes should guiahg planning?

Areas of Focus:

u

[T el e i i

The major theoretical underpinnings that guide planning and instruction

Steps in the planning process

The role of aims and goals in planning for instruction

The role of olgctives in planning for instruction

The role of the national curriculum in planning for instruction

Reasons why the teacher should consider the national curriculum when planning for instruction

Module 4: Teaching Strategies ad Activities

Key Question What teachingtrategies and activities caheteacherutilise to implement lessons
effectively?

Areas of Focus:

u
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Direct Instruction strategies/methods

Indirect Instruction strategies/methods

Classroom Questions

The advantages and limitations ofes#ed teaching strategies/methods
STEM activities

Fostering Creativity

Module 5: General And Specific Objectives

Key Question: How can gereral and specific objectivesccurately guide teaching?

Areas of Focus:

i
i
i

General objectives
Taxonomical Orgaisation
Specific Objectives

Learning Strategies/Approaches

FEFEFEEEF
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Cooperative Learning
Demonstration
Discussion

Peer Tutoring
Questioning
Brainstorming
Simulation

Role Play

Assessment
In-class test (30%)

Written Assignment (30%)
Project (40%)
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Resources
Texts:
Arends, R. |. (2009)earning to teach(9" ed.). New York: McGrawHill.

Cooper, J. M. (2014Classroom teaching skill§10" ed.) Australia Wadsworth Cengage
Learning

Erickson, H. L. (2001)Stirring the head, heart, and soul: Redéfg curriculum and instruction(2™
ed.). London: Corwin Press, Inc.

Erickson, H. L. (2002). Conceptbased curriculum and instruction: Teaching beyond facts
Thousands Oaks, California: Corwin Press, Inc.

Freiberg, H. & Driscoll, A. (2005Universal Teaching Strategie¢4" ed.). Boston: Allyn &acon.

Jacobsen, D. A., Eggen, P& Kauchak, D. (2002) Methods for teaching: Promoting student
learning (6" ed.). Upper &ddle River, NJ: MerrilPrentice Hall.

Moore, K. (2001)Classroomeaching skills(5" ed.). New York: McGravHill.

Moore, K. (2009)Effedive instructional strategies: ®m theory to practicg2™ ed.). ThousandOaks:
Sage Publications Ltd.

Petty, G. (2009)Teaching today: a practical guidéd™ ed.). Cheltenhanielson Thorne.

4. ETTC/FE 202 DEVELOPING THE EFFECTIVE TEACHER I

Semester: Year 2, Semester 1
Prerequisite: Participation in Part 2 is contingent on successfully completing Part 1.

Course Description/Rationale

This course is designed to @gparticipants with knowledge of the essential elements of planning and
instruction and provide opportunities to apply this knowledge to effective classroom practice. It is
intended to provide direction on how to formulate curriculum webs, thematic weshsictional plans

and lessons plans that cater to the diverse needs of students in the classroom. Emphasis will be placed on
the role of assessment, evaluation and reflection as a means of enhancing the delivery of instruction. Itis
hoped that each piipant will exhibit characteristics of the effective teacher and demonstrate
competence as practitioners in the field of education.
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General Objectives

Understand the impontae of planning for instruction

Demonstrate the ability to design and efffeedy implement plans for instruction

Comprehend how the steps in the planning process could be used to smaeiathing and
learning

Value how the orgasation and function of various types of plans could be used to guide the
teacher in maxinging teaclng and learning

Appreciate how assessment, reflection and evaluation could be used to moditonpaove
teaching and learning

Understand how to apply theories of classroom management, organisation, discipline and control
to create a classroothat is caducive to learning

Display competence by utilising a wide range of strategies, methods, techniqguesa@umdes
when teaching lessons

Understand the role and importance of reflective practicesitetiiching and learning process
Develop effective comunication and presentation skills

Course of Study

Module I Differentiated Instruction
Module2: Planning For Instruction
Module 3: Classroom Environment
Module 4 Classroom Management
Module 5 Lesson Implementation

Course Content

Module 1: Differentiated Instruction

Key Question: How can the teacher respond to the different needs of all learners in the classroom?

Areas of Focus:

u

i
i
i
i

Elements of diffeentiation

The traditional classroom versus the differentiated classroom
Learning environments thaupport differentiated instruction
Instructional strategies for differentiated teaching

The role of the teacher in differentiated instruction

Module 2: Planning For Instruction

Key Question: What plans does the teachered to formulate in order to gyare effectively for
instruction?

Areas of Focus:

u
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Curriculum and Thematic webs
Instructional Plans

Concepts and Generalisations
Concept maps

Classroom Assessment
Lesson Plans

Lesson Evaluations

Reflective Practice
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Module 3: Classroom Environment

Key Question:How can the teachareate a classroom environment that is conducive to teaching and

learning?

Areas of Focus:

U Classroom Organisation
Classroom Climate
Physical Layout
Seating arrangements
Use of resources
Time management
Teacher Behaviour
Interpersonal relationships

[enti ent B et B ant B et BN e N a]

Module 4: Classroom Management

Key Question: What skills should the teacher possess in ordendoage a classroom effectively?

Areas of Focus:

U The major theoretical underpinnings of effective classroom geanant

Types of nisbehaviour

[t el ent i ent i ent N et @]

Module 5: Lesson Implementation

Differences between discipline and control
Ma x i mi si n g -taskbehdveourt s

Reasons f oisbhehaviourd e nt
Strategies to
Behaviour modificationgchniques
Schools pasive behaviour managementggramme
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Key Question: What skills shouldhe teacher possess in orderimplement lessons effectively?

Areas of Focus

U Effective use of teaching strategies

Concept teaching

Pupil participation

Pupil reinforcement
Stimulus variation
Questioning techniques
Teacher liveliness
Effective communication
Presentation skills
Effective use of resources
Microteaching

Peer teaching

cocoooocCccCcCCc

Prepaation for Teaching Practice

Effective use of classroom managent strategies
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Learning Strategies/Approaches

Co-operative Learning
Demonstration
Discussion

Peer Tutoring
Questioning
Brainstorming
Simulation

Role Play

ek ok =R o SRR

Assessment

X

Microteaching (20%)
In-class Presentations (20%)
x  Portfolio (60%)

X

Resources
Texts:

Arends, R. I. (2009).earning to teach(9" ed.). New York: McGrawHill.

Cooper, J. M. (2014 lassroom teaching skill§10" ed.) Australia Wadsworth @ngage
Learning

Erickson, H. L. (2001)Stirring the head, heart, @ahsoul: Redefining curriculum and instructigi2™
ed.). London: Corwin Press, Inc.

Erickson, H. L. (2002). Conceptbased curriculum and instruction: Teaching beyond facts
Thousands Oaks, California: Corwin Press, Inc.

Freiberg, H. & Driscoll, A(2005).Universal Teaching Strategie@'" ed.). Boston: Allyn &acon.

Jacobsen, D. A., Eggen, P& Kauchak, D. (2002) Methods for teaching: Promoting student
learning (6" ed.). Upper saddle River, NJ: Mer#rentice Hall.

Moore, K. (2001)Classroom teaching skill$5™ ed.). New York: McGravHill.

Moore, K. (2009)Effedive instructional strategies: #m theory to practicg2™ ed.). ThousandOaks:
Sage Publications Ltd.

Petty, G. (2009)Teaching today: a practical guidéd™ ed.) Cheltenham: Nelson Thorne.
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5. ETTC/FE104: INTRODUCTION TO HUMAN GROWTH AND DEVELOPMENT

Semester: Year 1, Semester 2
Prerequisite(s): None

Course Description/Rationale:

A thorough understanding of human growth and development is critical dohdes at all levels of

education. This course seeks to introduce participants to the physical, psychological and sociological
factors that affect human growth and development. Participants will explore the implications of
developmental theories for theathing and learning environment. In order to gain a better understanding

of student sé needs i n todaybs cl assr ooms, part
environmental factors which impact the process of education locally, regionally amziiaeally.

General Objectives

Understand key terms associated with human development, growth, and maturation

Be aware of the theories that underpin child development

Know the different aspects of development

Understand the major characteristics ofreagpect of development

Recognise the major developmental milestones

Explore how contextual factors shape developmental milestones

Apply principles of child development to classroom practice

Demonstrate an appreciation for individual differences in dewadmt and learning

Appreciate the impact of the family, peer group, school, work, and leisure on development
Understand the physical, psychological, cognitive and social/emotional issues surrounding human
growth and development

Recognise howa multidisciplinary approactenhanceshe scientific study ofhild development
Value major theories of learning andith®le in the teaching/learning process
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Course of Study

Module 1: Perspectivemn and Research lHuman Development
Module 2: Prenatal and EarGhildhood Development

Module 3: Childhood

Module 4: Adolescence

Module 5: Adulthood

Course Content
Module 1: Perspectives on andResearchin Human Development
Key Questions:What is the role of research umandevelopment?
How do historical and conteropary perspectives on development differ?

Areas of Focus

0 Key issues in humaregelopment

U Historical arl contemporary perspectives cevdlopment

U Approaches to developmeindescriptive, experimentalpgnitive
U Ethics in étvelopmental research
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Module 2: Prenatal Development
Key Questions: What are theneonatal factors that impachild development?
How can emironmental factors impact childevelopment?

Areas of Focus:
U Domains of @velopment
U Periods andrimesters (pranatal, perinatal, poshatd development
U Conception and the germinal, embryonic apetdl eriods, genetics, milestones
U Environmentalmfluences , teratogens, illegal drugs, pollution,
U Preterm anddw birth weight infants
Module 3: Childhood Developmental Stages
Key Questions: How do infants and toddlers develop physically, cognitively, emotionally/ socially?
What are the major milestones for the prenatal and early childhood stage of
development?

Areas of Focus:

U Neonates, SIDS
Physical and motor development , reflexes
Sensoryand perceptualevelopment
Cognitive cvelopment (sensemotor)
Language dvelopment
Personality dvelopment
Social and emotional development
Socialigtion’New-born mitation

[t el ent i ent i ant BN et @]

Module 4: Preschool Children

Key Questions: How do preschoolers develop phgsally, cognitively, emotionally, and socially?
What are the major milestones for the preschool stage of development?
How can an understanding of these issues inform curriculum planning and
instructional methods?

Areas of Focus:

U Physical and mtor develoment (body size, proportions, brain, motor skills

Cognitive cvelopment

Language dvelopment

Play and ognition

Personality dvelopment

Psydodynamic, sociadarning, ognition (understanding self and others)

Selfconcept

el el e i et et @)

Module 5: Middle Childhood and Primary School Children
Key QuestionsHow do elementary aged students develop physically, cognitively, emotionally, socially?
What are the major milestones for this stage of development?
Areas of Focus:
U Physical and motoreelopment
Cognitive cvelgpment Piaget (concrete operational stage)
Language
Personality dvelopment
Moral development
Selfconcept
Peer relationships

[entiy et et et e ) e
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Module 6: Adolescence

Key Questions: How do adolescents develop physically, cognitively, emotionally, and socially?
What are thg@sychosocial crises faced by adolescents?
How would an understanding of adolescent issues contribute to better classroom
management?

Areas of Focus
U Physical development andjastment
Growth
Puberty
Bodyimage and adjustment
Sexuality
Cognition (Canitive Development)
Personality development andcsalization
Inf/inter dependence
Identity formation
Peer relationships
When alolescents go off course (drug abuse, delinquency, risk taking, depression)

coocoocCcccc

Module 7: Adulthood
Key Question: What are the mjar issues faced by young adults that may contribute to the decision
making process?

Areas of Focus
U Andragogy
Young Adults
Emerging Adulthood
Physical Development
Cognition
Personality Development and Socialization
Intimacy
Parenthood
Work
Emotional Rgulation
Risk Taking and decisiemaking

coocoooCcccc

Module 8: Middle-Aged Adulthood

Key Questions:

What are the physical, cognitive and social/emotional changes that take place in the middle aged adult?
What issues concerning the sasime to the fore during mideladulthood?

What role do social relationships play in the lives of midijed people?

Areas of Focus

U Midlife crisis
Physical continuity and change (health, disease)
Cognition
Memory and mformation Processing in Adults
Personality dvelopment
Changesn relationships

[ R e e
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Module 9: Older Adults/Gerontology

Key Questions:What are the physical, mental and social/emaotional changes that take place in older
adults?
What are the social and psychosocial impacts of aging?

Areas of Focus
U Physical bangesAging)
Cognitive changes
Emotional dbanges
Personality development andcsalization
Death and ving
Completing the life ygcle

[N R e e

Learning Strategies & Approaches
Brainstorming
Tapping prior knowledge
Case studies
Scenarios and vignettes
Simulation
Roleplay
Lectures
Discussions
Inquiry-based learnig
Questioning
Co-operativelearning
Grouping
Field Trips

Lok ol ol ok of o oF ok o B ok ok o

Assessment

x Article review: Specific articles from Journal of Chi 10 %
Development will be read. Students will summarize or criti
information provided and discus relevance to their |
situation.

x Quizzes: Short review quiz to assess how students| 20 %
interacting with the material presented.

x In class group project 20 % & presentation10%: In groups { 30 %
4, students will crate a game/activity for use with a spec
age group on a chosen topic. This activity/game will
presented to the class.

x Research paper: 40 %

(a) Selectone (1) focus area from one (1) of the five modules
studied pertaining to Human Growth and Develepin

(b) Discuss the characteristics of the particular stage of
development mentioned at (a).

(c) Suggest what implications these characteristics could have
teaching and learning.

TOTAL 100 %
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Resources
Required Texts:

Berk, L. (2013)Child develpment.(9" ed). Massachusettgllyn & Bacon.

Slavin, R. E. (2009)Educational psychology: Theory and practi¢@” ed.). Boston: Pearson.

Supplemental Readings:

Snowman, J. & McCown, R. (2018 sychology applied teaching (14" ed). Kentucky:
Wadsworth Publishing.

The United Nations Convention on the Rights of the Child
Santrock, J. W. (2006kducational Psychology3rded.). Boston: McGraw Hill.

Shafer, D. & Kipp, K. (2013)Developmental gychology: Childhood and adolesme. (9" ed.)
Kentucky, USA: Wadsworth Plibhing.

Bos C., Schumm J., & Vaughn &010).Teaching exceptional, diverse and at risk studéftsed.).
New JerseyPrentice Hall.

Recommended TechnologyRelated Web Sites:
1. www.EBSCO.com
2. http://mes.gov.bb/Resources/Publications/
3. http://butbarbados.com/blibrary.html
4. http://www.nichd.nih.gov/publications/pubs/child_adol_dev_teacher_ed.pdf
5. http://www.cdc.gov/ncbddd/childdevelopment/positiveparenting/index.html
6. http://www.education.com/tag/child-adolescentievelopment/
7. http://lwww.education.com/reference/article/stepévidualizededucatiorprogramIEP/
8. http://lwww.understandingspecialeducation.com/teferral.html
9. http://kidshealth.org/parent/growth/learning/iep.html
10. https://owl.englistpurdue.edu/owl/section/2/10/
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6. ETTC FE201: UNDERSTANDING EXCEPTIONALITIES IN THE CLASSROOM

Semester: Year 2: Semester 1
Prerequisites: None

Course Description/ Rationale

In todayb6s <c¢classrooms, t eac he rals o & diversegapulationeofd t o
students at the primary as well as secondary levels. Students are different intellectually, physically and
emotionallyand also learn in variousays. This course will introduce student teachers to some of the
exceptionalites they may encounter in the classroom. An understanding of these exceptionalities and their
etiology will assist teachers as they plan to differentiate their instruction to better cater to the needs of all
the students in their care. An examination okthexceptionalities willlao assisthe classroom teacher

in recognitng when eferralsneed tdoe made to the relevant authorities for further assistance.

General Objectives

Understand the conceptated to exceptionalitieend special education

Be familiar with various conditions of exceptionality

Recogniseéhe major characteristics of different exceptionalities

Know about various programmes, services andeph&nit options provided by locadgional and

international governments for students witlceptionalities

Be familiar with legislation and litigation pertaining to special education

Show an appreciation for the fAcorrecto | anguag
Understand the local refernatocess for special education services

< << <<

Course of Study

Module 1: Historical Perspectives for Understanding Special Education
Module 2: Exceptional Children and Special Education

Module 3: Intellectual Disabilities (Mental Retardation)

Module 4: Giftedness and Talent Development

Module 5: Communicabin Disorders (Speech and Language Disorders)
Module 6: Visual Impairment (Blindness and Low Vision)

Module 7: Hearing Impairment

Module 8: Emotional and/or Behavioural Disorders

Module 9: Specific Learning Disabilities

Module 10: Physical Impairments

Modue 11: Autism Spectrum Disorder (ASD)

Module 12: Health Impairments

Module 13 Multiple and Severe Disabilities

Module 14 Contemporary Issues and Future Trends in Special Education
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Content

Module 1: Historical Perspectives for Understanding Special Hacation

Key QuestionsWhat are the origins of special education?
Why is legislation necessary to provide for the education of students with
exceptionalities?

Areas of Focus
U Origins of special @ucation
U Legislation and litigatiomelated to growtland development
U Historical perspective olanguage and terminology used in special education

Module 2: Exceptional Children and Special Education

Key Questionswho is the child with Aexceptionalitieso?
How are children with exceptionalities classifted
What are the service delivery options availatdehildren with exceptionaliti®s

Areas of Focus
0 Classfications and dfinitions
U Screening approaches and identification
U Service delivery ptions available
U The referral pocess
U The Individual Elucatonal Plan (IEP)
Module 3: Intellectual Disabilities (Mental Retardation)
Key QuestionsWhat are the characteristics of individuals with mental retaatdtintellectual
challenges?
What are the most important features of effective instruction fdesta with mental
retardation / intellectual challenges?

Areas of Focus

U Concept
Classifications
Incidence and prevalence
Causes and possible prevention
Educational pgrammes
Collaboration formclusion

[ i e i i ]

Module 4: Giftedness and Talent Development

Key QuestionsWhy do students who are fAgiftedod need speci
How has the definition of giftedness changed over the years?
In what ways should the pace and depth of curriculum be differentiated for gifted and
talented students?

Areas of Foca

U Concept

Classifications

History and definitions

Incidence and prevalence

Intelligence/ Multiple ntelligences

Educational programmes

Differentiated nstruction

[t entiN ent R et ant i e
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Module 5: Communication Disorders (Speech and Language Disorders)
Key Questions: How are spech and language interrelated?
What are the characteristics for speech and language disorders?

Areas of Focus:
U Definitions
Characteristics
Prevalence
Causes
Identification and Assessment
Educational Approaches

[ e i et i i ]

Module 6: Visual Impairment (Blindness ard Low Vision)

Key Questionsin what ways does loss of vision affect learning?
What are the methods used to teach students with visual impairments?
What compensatory skills do students with visual impairments need most?

Areas of Focus
U History of the fiet
Definitions and tassification
Incidence and prevalence
Causes
Educational programmes and facilities

[ el e i

Module 7: Hearing Impairment
Key QuestionsWhat are the methods used to teach students who are hearing impaired?
In what ways do the child who is desafd the child who is hard of hearing differ?

Areas of Focus:
U Definitions
Characteristics
Prevalence
Types ad causes of hearingds
Identification and ssessment
Educational approaches, technologiacilances

cCocc

Module 8: Emotional and/or Behavioural Dirders
Key QuestionsHow are behaviowal problems and academic performance interrelated?
How can a teacher identify a student with an emotional / behavioural disorder?

Areas of Focus
U Definitions and assifications
U Incidence andmvalence
U Causes
U Classroom and behaviour managemechnhiques
U Collaboration formclusion
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Module 9: Specific Learning Disabilities
Key QuestionsWhy is the concept of learning disabilities so difficult to define?
What are the most important skills for a child with lgiag disabilities to acquire?
How Aintelligentd are students with | earnir

Areas of Focus
U Definitions and assificationsof learning disabilities
Hidden disabilities
Characteristics
Prevalence
Causes
Assessment anedducational pproache
Collaboration for Inclusion

et et et i et et @]

Module 10: Physical Impairments

Key QuestonsHow mi ght the visibility of aesteemyrssocalal i mp
development?
What are some things to take into consideration when planning for a chifd awi
physical impairment?

Areas of Focus
U Types andlassifications
Definitions
Educational pproaches and availability of appropriate services
Adapted physical ducation
Placement ptions
Collaboration formclusion

[T I e e i e

Module 11: Autism Spectrum Disorder(ASD)
Key QuestionsWhat differentiates the 5 types of ASD (Autism Spectrum Disorder)?
How are children with ASD identified?

Areas of Focus:
U History of the fieldof autism
Prevalence
Causes
Characteristics
Assessment aneducational pproaches
Transiticns from early childhood to late adulthood

[l e et i ]

Module 12: Health Impairments

Key QuestionsWhat are the different kinds of health impairments found in schools?
What is the impact on the individuals involved?

Areas of Focus

U Chronic illnesses: asthma, cystfibrosis, diabetes, tuberculosis, childhood cancer, blood

disorders

Infectious dseases: HIV & AIDS, Hepatitis B, STORCH

ADD/ADHD

Causes, prevention, treatment

Collaboration formclusion

Involvement of family and health care professionals

cCoccc
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Module 13: Multiple and Severe Disabilities

Key QuestionsHow are students with multiple and/or severe disabilities classified?
Can a teacher increase the learning potential of students with severe disabilities?
Are all children educable?

Areas of Focus
U Definitions
Multiple disabilities
Characteristics
Educating children with multiple and severe disabilities
Prevalence
Causes

[Tl e et i el ]

Module 14: Contemporary Issues and Future Trends in Special Education

Key QuestionsWhat are some contemporary issues in special education?
Why should post school outcomes drive educational programming for secondary students
with disabilities?

Areas of Focus

U Individuals with disabilies and sciety

Inclusion

Transition from school to work

Parenthood

Recreation and Leisure

Leaving home

[l i e i

Learning Strategies/Approaches
Brainstorming
Tapping prior knowledge
Case studies
Field Trips
Simulation
Rde play
Lectures
Discussions
Inquiry-based learning
Quedioning
Co-operative learning
Grouping

ek ok R o SRR SR SR
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Assessment

Activity Mark

x Article Review: An atticle from recommended journ{ 10%
will be read. Students will tique information ang
discuss elevance to local situation

x  School Visit and Report: Students will be provided wit| 10 % & 10% = 20 %
list of special schools. They will make contact with one
the lised schools and make arrangements for a \
Studens will observe and complete a write up tfeir
observations.

x In class group project 20% arutesentation 10 %: Il 30 %
groups of 3 or 4, sthts will choose a subject argdan
a lessn and present that lesson to an inclusive classt
where at least -8 students have disabilitiesThe
assignment will be presented to the class.

x Research paper: Students will choose one categbl 40 %
exceptionalities, complete amprehenise search of the
topic and state how students with this exceptionality
be included in the regular classroom.

TOTAL 100 %

Resources
Required Texts

Hallahan, D. Kauffman, J. &ullen, P. (2013)Exceptional learners An introduction to speal
education London:Pearson.

Smith, D. (2006)Introduction to special educatione@ching in an age of opportunitoston.
Allyn and Bacon.

Required Readings:

UNESCO (1994)Sdamanca Statement and Framework for ActionSpecial Needsdtication
Paris:UNESCO.

Supplemental Readings

Vaughn, S. et, al (2010)eaching exceptional, diverse and at risk stude(8S.ed.). New Jersey:
Prentice Hall.

Alghazo, E., Dodeen, H., & Algaryouti, I. (2003). Attitudes of-pegvice teachers towardsrpens with
disabilities: Predictions for the success of inclus®ollege Student Journal, 34), 5151 522.

Miller, E. (1992).Education for all: Caribbean perspectives and imperatiWg: Inter-American
Development Bank.
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Lynch, J., Wolman, C. & Hais-Looby, J. (2012).Speci al education in the
attitudes toward inclusion in Barbados, Cayman Islands, Grenada, Jamaica, St. Lucia, and St.
Vincent.In K. Matua. & C. Sunal. (Eds.pdvances irbpecial EducatiofResearch and Praxis
Selected Countries éffrica, Caribbean, and the Middle Eagt ppl131-153).Charlotte:

InformationAge Publishing.

7. ETTC/FE 203: UNDERSTANDING THE PRINCIPLES AND PRACTICE OF CURRICULUM

Semester: Year 2, Semester 2
Prerequisites: None
Course Description/Rationale

This is a foundation course which is intended to provide participants with theoretical and practical
knowledge of the principles and practices of curriculum. In this regard, the course is designed to engage
participants in examinig the curriculum process with the intent of enhancing the delivery of curriculum

in the classroom. It is, therefore, hoped that participants will develop techniques in designing,
implementing and evaluating the primary school curriculum.

General Objectives

Understand the key concepts in curriculum

Conceptualise the major theories that underpin curriculum development

Be familiar with he different types of curricula

Know the social, political, philosophical and psychological foundations of curriculum
Comprehend how various forms of knowledge affect the curriculum process

Understand the role of the teacher in curriculum development

Be cognizant of the factors that influence curriculum change and implementation in Barbados and
the Caribbean

Apply the pinciples of curriculum developmernmplementation and evaluationtite teaching
and learning process

Recognise the critical role played by resources and technologies in the curriculum process
Be aware of the global trends in curriculum innovation

Recanisehow alternativavays of organising the curriculuoould be used to enhance
instruction

Understand the criteria for selection ardanisatiorof content

Know the factors that affect curriculum diffusion and dissemination

Know some of the issues therriculumdeveloper should consider

Comprehend the major models that guide curriculum design and development

Be familiar with the history and recent developments of curriculum practice in Barbados
Understand the significance of the national curriculum

<K<K <K<K <K<K < <K<K KL<
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Course of Study

Module 1: Key Concepts of Curriculum

Module 2: The Curriculum Development Process
Module 3: Curriculum Change

Module 4: Curriculum Implementation

Module 5: Diffusion and Dissemination

Module 6: The National Curriculum

Module7: Curriculum Evaluation

Module 8: Contemporary Issues in Curriculum

Course Content

Module 1: Key Concepts of Curriculum

Key Questio: What are the key concepts that are associated with the principles and practices of

curriculum?

Areas of Focus:

u
i
i
i

i

Definitions: curriculum and curriculum development
Key concepts in curriculum
Types/forms of curriculum
Foundations of curriculum design and development
A Social, political, philosophical, psychological
Major philosophical perspectives that underpin the jwlas and practices of curriculum

Module 2: The Curriculum Development Process

Key Question What are the key elements the teacher should know about the curriculum development

process?

Areas of Focus:

u
i

coocooocccc

Forms of knowledge arttieir effect on the curridum process

Use of knowledge of curriculum design and development to facilitate sbheet curriculum
development

Role of the teacher in curritum innovation, implementation amyaluation

Use of alternative curriculumrganisatios to enhance instruot

Criteria for selection andrganisatiorof content

Issues the curriculum developer should consider

Major models that guide curriculum design and development

History of curriculum development in Barbados

Roles of aims, goals and objectives in curricullesign and development
Major theories that underpin curriculum development

Application of principles of curriculum development to teaching and learning

Module 3 Curriculum Change

Key QuestionHow does curriculum change occur?

Areas of Focus:

i
i
i

Implementabn of new curricula
Factors that influence curriculum change in Barbados and the Caribbean
Global trends in curriculum innovation
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Module 4: Curriculum Implementation
Key QuestionWhat does the teacher need to know in order to successfully implememtriti@um?

Areas of Focus:
U Factors thainfluence curriculumimplementation in Barbados and the Caribbean
U Resources needed by the teacher to implement the curriculum
U Integration of various technologies across the curriculum
U Principles of curriculum implaentation

Module 5: Diffusion and Dissemination
Key QuestionWhat should the teacher know in order to successfully diffuse and disseminate the
curriculum?

Areas of Focus:
U Difference between diffusion and dissemination
U Factors that affect curriculum dif§ion and dissemination
U Impact of diffusion and dissemination on the teacher

Module 6: The National Curriculum
Key Question: What is the role of the teacher in the innovation and implementation of the national
curriculum?

Areas of Focus:
U Evolution of thenational curriculum
The purpose of the national curriculum
Recent innovations in curriculum development in Barbados
Tailoring the national curriculum to cater to the needs of the students
The effect of the national curriculum on society
How the nationaturriculum perpetuates inequalities in society

i e e i el ]

Module 7: Curriculum Evaluation
Key Question How can the teacher apply the principles of curriculum evaluation in the teaching and
learning process?

Areas of Focus:
U Purpose of curriculum evaluation
Modelsof curriculum evaluation
Progranme evaluation versus curriculum evaluation
Key players in curriculum evaluatianteacher, principal and student
Criteria for evaluating curriculum
Politicisation of curriculum evaluation

el ent i et et e

Module 8: Contemporary Issuesn Curriculum
Key Question: What are some of the contemporary issues which the teacher should consider in the
principles and practice of curriculum?

Areas of Focus:

U Technological advances U Moral education
0 System congruence 0 Human sexuality
U Globalisation 0 Exceptionalities
i Gender
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Learning Strategies and Approaches

Lecture/Discussion
Questioning
Demonstration

Case Study
Scenarios

Project Method
Cooperative Learning

FEFEFEEF

Assessment

Oral Presentations: Oral presentations on the practice of curricul yi®)
x  Practical Activity : Curriculum design (60 %)

Resources

Text:
Apple, M. W. (2004)ldeology and curriculum (3 ed.). New York: RoutledgEalmer.

Fullan, M. (2008).The new meaning of educational chang4” ed.). London: Routledge.

HymanAnglin, R. (1994)An introduction to curriculum developmerKingston: Author.
Kelly, A. V. (2009).The curriculum: Theory and practicés" ed.). London: Sage Publications.

Marsh, C. J. & Willis, G. (2007 )Curriculum: Alternative approaches, ongoing issud™ ed.). Upper
Saddle River, NJ: Merrill Prentice Hall.

Ornstein, A.C. & Hunkins, F.P. (200%urriculum: Foundations, principles, and issué%.ed.). Boston:
Allyn & Bacon.

Ornstein, A.C., Pajak, E. F. & Ornstein, S. B. (20@)ntemporary issugs curriculum
(4™ ed.). Boston: Allyn and Bacon.

Ornstein, A. C. & Levine, D. U. (2006Foundations of educatiof9" ed.). Boston: Houghton Mifflin
Company.

Wiles, J. & Bondi, J. (2011 urriculum development: A guide to practi¢@” ed.). Bosta: Pearson.

Page |44

@



8. ETTC/FE 301: CLASSROOM ASSESSMENT AND EVALUATION

Semester Year 3, Semester 1
Prerequisites: None

Course Description/Rationale

This course is designed to develop the knowledge, conceptual understanditgchnical skillsequired

by teachers to help them align educational objectives with assessment and evaluation strategies. The focus

of this course will, therefore, be on embedding assessment in the instructional process and the evaluation

of the assessment data to detiemthe effectiveness of the teachiegrning process. Assessment as a

formative tool in the teachinlgarning process will be the thread that weaves the fabric of this course.

The course will outline procedures for designing or selecting, administegogng, evaluating and

interpreting a variety of assessment strategies for use in the classroom. Participants will be encouraged to

consider the idea that classroom assessment can be and should be used to promote learning. Thus the

goals of this course arto:

1 Promote an understanding of assessment for learning, assessment as learning and assessment of

learning.

Promote an understanding of validity and reliability in relation to classroom assessment.

Promote an understanding of the purpose and typessebsment methods as they relate to learning

objectives.

1 Encourage the use of classroom assessment data as the basis of evaluation of student learning,
feedback and communication

T
T

General Objectives

Understandhe keyterms associated with assessmentearaduation

Know the differences among assessment for learning, assessment as learning and assessment of
learning

Understand how to align assessment methagdposes and learning objectives

Grasp the concepts of validity and reliability

Use classroom asssment data to evaluate student learning, guide decisikimg awl

communicate with stakeholders

<<< <<

Course of Study

Module 1 Key Concepts in 8ucationalAssessment andvaluation

Module2: TheLink Between Classroom Assessmemd &earning Objectives
Module 3: Validity

Module4: Tableof Specifications

Module5: Reliability |

Module6: Reliability 11

Module 7: AnalysisandAssessmentf Data

Module 8: FormativeFeedback rad Sound Decision Making

Module9: Reflectionon the Assessmenhd Evaluation Stratégs
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Course Content

Module 1: Key Concepts in Educational Assessment and Evaluation
Key Question: Which conceptshould the teachamderstandn order to successfully use assessment in
the classroorn

Areas of Focus
U Developing a conceptual understarglof the technical meanings of measurement, assessment,
test, evaluation, and assessment of learning
U The roles of assessment in education
U Aligning each type of assessment with its purpose

Module 2: The Link Between Classroom Assessment and Learning
Key Question How canthe teacheconstruct suitable classroom assessments that relate to specific
objectives?

Areas of Focus
U Linking specific objectives to suitable methods of assessment
U Developing several classroom assessment techniques that relateibhglebjectives such as:
exit cards, muddiest point, anecdotal records, matching items, multiple choice, performance tasks
and portfolio assessmeietc.

Module 3: Validity
Key QuestionWhat is validity and why is validity important?

Areas of Focus
U Theimportance of collecting the validifselated evidence: content, criterion and construct
evidence
U Establishing the validity of classroom measurements

Module 4: Table of Specifications
Key Question How can teacher aligmssessments and learning objeetito facilitate the teaching and
learning process

Areas of Focus
0 Constructing and using tables of specifications to align assessment with learning objectives
0 Using the table of specification as a guide to instruction and to maintain a link betaggnde
and learning

Module 5: Reliability |
Key QuestionsWhat is reliability?
What are the differeriyypes of reliability?
How can teachers use the concept of reliability to inform classroom assessment?

Areas of Focus
0  What is meant by reliabili®y
U Different types and the evidence each type provides
U Different classes of reliability: tesetest reliability, interrater reliability, internal consistency
reliability, and intermethod reliability
U The need for consistency in assessment data and how olassr@chers can operationalise this
assessment construct in the classroom
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Module 6: Reliability 1l
Key QuestionHow can the teacheconstruct tools that facilitate consistency ingrading uden®? s 6 wor |

Area of Focus
1 Constructingand using mark schemeashecklists, rating scales andbrics tofacilitate lkearning

Module 7: Analysis and Assessment of Data
Key QuestionHow can the teacheanalyse assessment data to identify themes and trends?

Areas of Focus
9 Calculating andsing descriptive statigtal toolsi mean, mode and mediams well as standard
deviations to analyse student scores
Using different graphi cal coregipordersdoeecognisetendens t o d
Analysing observational data in atbeamptto identify areas ofveakness or strengths as they
relate to the learningapectives

T
T

Module 8: Formative Feedback and Sound Decision Making
Key Question How canassessment information provide formative feedback and
facilitate sound decisiomaking in the classroom

Areasof Focus
U Differentiating betweenarmreferenced andriterion-referenced interpretations and appreciate
their use in the decisiemaking process
U The tenets of feedback as they relate to the classresessment
U Using assessmenata br classroom decisiemaking

Module 9: Reflection on the Assessment and Evaluation Strategies
Key QuestionWhatis the value of reflection in the assessment and evaluation process?

Areasof Focus
U Reflective pactice
U Discussing the implementation of the knowledge andsséfllassessment and evaluation gained
during the course
U Limitations in the implementation of the strategies studied and possible ways of mitigating these

Learning Strategies/Approaches

Direct instruction
Co-operative grouping
Computerassisted instructio
Casebased analysis
Participant discourse

Oral Presentations

FEFEFEE
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Assessment

x  Course Assignments and Evaluation:

Course Assignments and Evaluation

Assignment Weightings (%) Date Who response
In-Class Assignment 25 Week 9 Individual
Endof-Course 75 Week 15 Pair/Triad planning
Assigmment Individual submission

Resources

Participants will be encouraged to use many resources and there will be no recommended specific text.
They will be expected to use journals and other -pegewed materials which theyill readily share

with each other. The following two texts are suggested only as starting points and it is believed that deep
conceptual understanding can only be obtained by reading wide and diverse literature.

Text:
McMillan, J.H. (2010)Classroom asessment: Principles and practice for effective standheded
instruction.(5" ed.).Boston: Pearson Education, Inc.

Popham, W.J. (2013Tlassroom assessment: what teachers need to KiBed.). Boston: Pearson.

9. ETTC/FE 302: INTRODUCTIONTO EDUCATIONAL RESEARCH

Semester Year 3, Semester 1
Prerequisites: None
Course Description/Rationale

This course is designed to be an introduction to Educational Research at a level that provides sufficient
guidance for those who must conduct redeabat lack the fundamental background and experiences. It

is designed to facilitate the application of previously acquired knowledge, conceptual understanding and
the technical skills required by teacbhwihisthei n or d
classroom. Furthermore, this course is intended to develop a passion for research within participants so
that they will be encouraged to use research to investigate aspects of the flegehing process with a

view of identifying and solvig classroom problems. In consonance, this course will enable participants to

hone their skills in the principles of Action Research.
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General Objectives

Know what is social research

Be aware of the different approaches to research

Understand the ettél aspects of social research

Know how to begin the research process.

Understand how to conduct a literature review

Be familiar with the factors that contribute to the choice of research design
Demonstrate skills in collecting data

Apply principles of resarch in compiling and analysis data

Evaluate the relevancy of collected data

Integrate learning from research findings to solve perceived problems

<LK LK LK LKL L L LKL

Course of Study

Module 1: Introduction to Social Research and the Ethical Aspects of Social Research
Module 2: Beginning the Research Process

Module 3: Reviewing Literature

Module 4: Choosing a Research Design

Module 5:  Action Research

Module 6: Selecting Sources of Data

Module 7:  Compiling and Analysing Data

Course Content

Module 1: Introduction to Social Research and the Ethical Aspects of Social Research
Key Question: What is Social Research?
What are some of the Ethical Aspects of Social Research?

Areas of Focus
0 Ways of knowing
U Types of research
U Ethical issues in research: Protentof participants, Confidentiality, Anonymity , Deception
U Research with children

Module 2: Beginning the Research Process
Key Question: What are some of the critical things that an inexperienced researcher should know when
he/she is embarking on a piegiesocial research?

Areas of Focus:
U The Research Problem
Characteristics of a good research problem
Sources of research problems
Delineating the research problem,
Writing the research problem
Formulating and stating research hypotheses
Formulating resarch questions
Understanding variablésindependent and dependent

e ent i et en B et ent i e
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Module 3: Reviewing Literature
Key QuestionsWhatis involved in the process of writing_#erature Review?
What sources can be used in writintitarature review?

Areas of Focus
U Conducting diterature review: Identifying and locatinigdrature
U0 Writing a literature eview
U Referencing usindmerican Psychological AssociatioARA) Style

Module 4: Choosing a Research Design
Key QuestionWhat are some of the theoretical framewofie guide research activities?

Areas of Focus:
U Research approaches
Factors to consider when selecting a research approach
Explaining the research design
Validity of research

ey et e

Module 5: Action Research
Key QuestionsWhat is action esearch?
What are the key elements of the action researabcpss?

Areas of Focus:
U Defining action esearch
U The origin of actionesearch
U The action researchgress

Module 6: Selecting Sources of Data
Key Question What are the factors to be considered in sample selection?

Areas of Focus

U Population and sample
The importance adampling
Determining sampleize
Types of samples: random samplingrasified random sampling,
Probability samplinggchniques
Non-Probability samplingechniques
Planning anatonducting dcusgroup interviews
Observation techniques
Validity and reliability of data collectiomstruments
Types of data collectiomstruments
Guidelines for constructing a questionnaire
Administering the gestionnaire

coocaaoaco o oo

Module 7: Compiling and Analysing Data
Key Questn: How shouldthe acquired data or informatidme organised, presented and analyzed
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Areas of Focus:
Ui Compiling research data
U Analysing research data
U Analysing numerical data
U Descriptive statistics and inferential statistics

Learning Strategies/Appoaches

+ Individual and group work
+ Lecture/Discussion
+ Discussion
+ Co-operative grouping
+ Guided discovery
+ Case studies
+ Field Experiences
Assessment
Assignment Weightings | Assessment Method
(%)
Course Work 25 Individual
Course Work 15 Group
Final Paper 60 Individual
Resources
Text:

Leacock, C. J., Warrican, S.J.; & Rose,G. St.C. (2R&earch methodsFor inexperienced
researchersKingston lan Randle Publishers

Supplemental Readings:
Gay, L. R., Mills, G. & Airasian, P. (2011Educational research: Competencies for analysis
and application(6" ed.).Boston:Pearson.

Web links to additional resources:
Research Problems and Research Questions:

1 http://www.csun.edu/~krowlands/Content/Writing_Mentor/Problem%20Statements%20and%20R
esearch%20Questions/
Action Research:

1 https://www.det.nsw.edau/proflearn/docs/pdf/actrequide.pdf
91 http://www.csun.edu/~hbsoc126/soc1/APA%20Reference%20Guide.pdf
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SECTION 2: GENERAL EDUCATION

10. ETTC/GE 101: TEACHER FORMATION AND RBRFESSIONAL DEVELOPMENT

Semester: Year 1, Semester 1; Year 3, Semester 2; Year 4, Semester 1
Prerequisites: None

Course Description/Rationale

While it is essential to equip teachers with a variety of strategies and techniques to successfully manage
classrooms, this course is designed to build, nurture and form the teacher from within. Hence, it will
explore the relations between the teacherds ident
debating and assessing pertinent topics, dsasweeflecting on personal experiences, teachers will better
understand the impact that teacher formation has on the delivery of content and management of the
classroom. Additionally, teachers will be in greater positions to support and learn frontreach o

throughout their professional career. This course uses an interdisciplinary approach to professional
development and delves into areas such as psychology, sociology, history, humanities and cultural

studies.

General Objectives

Develop goersonal dese to grow

Display a sense of purpose anmbtivation

Developa love for children

Develop a commitment to the concept of lifelong learning

Di spl ay a c¢ ommiléamiagiand developmdni | dr en 6 s
Recognise personal strengths and weaknesses

Reflect o ways to improveveaknesses

Value the importance dfigh self-esteem andoositive selfconcept

Develop a culture of shared learning and accountability as a professional
Understand the importance pdstoral care

Display a sense of empowerment througkestive practice

<LK LKL LK LK LKL LKLKLKL

Course of Study

Module 1: The Concept of Teacher Formation and Professional Development
Module 2: SelfAwareness and Personal Development

Module 3: Professional Identity

Module 4: How Beliefs Shapd&eaching

Module 5: Developing a Paonal Vision and Mission Statement
Module 6: Types of Teachers

Module 7: Classroom as Sacred Space

Module 8: Teaching as Relationships

Module 9: The Strength and Influence afTeacher

Module 10: Learning Journeys

Module 11:  Our Vision of our Schools

Module 12:  Transformative Teacher Training

Module 13: Restorative Justice and Mentorship

Module 14: Reflectihg on Progress in the Course
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Course Content

Module 1: The Concept of Teacher Formation and Professional Development
Key Questios: How does¢acherformation occu?
What is its relationship torpfessional évelopment?

Areas of Focus:
0 Teacherdrmation
U Therelationshipbetween teacher formati@amd professionaleelopment

Module 2: SelfAwareness and Personal Development
Key QuestionWhatis the role of selawareness within personal development?

Areas of Focus:
U Selfawareness
U Personal dvelopment

Module 3: Professional Identity
Key Questios: What is understood by professional iderttity
How does professional identifijffer from self concept?

Areas of Focus:
U Professionaldentity
0 Self-concept
U Teacher fficacy and professionakgtelopment

Module 4: How Beliefs Shapeleaching
Key Question What are beliefs and how do they i mpact an

Areas of Focus
0 Attitudes and mineset of eachers
Teacher beliefs and the teaching/learning environment
Implicationsof beliefs on teaching and learning
Cultural, religious and societabrms
Impact of cultural, religious and societ@irmson t he t e daoding of theswondn d e r s

[ i e i i ]

Module 5: Developing a Personal Vision and Mission Statement
Key Question: What personal qualities and valusisould teachers posséss
How can teacherdemonstratesuchqualities intheteaching learningenvironment?

Areas of Focus
U Developing a personal visi@tatement
U Developing anission satement
U Professional tanding

Module 6: Types of Teachers
Key QuestionWhatare thecharaderisticsof effectiveteaching style®

Areas of Focus:
U Types ofteachers
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U Characteristics anidendits of thevariousteachingstyles
U Professional anethical standards for thieachingorofession

Module 7: Classroom as Sacred Space
Key QuestionWhy $ouldthe classroonte considered aacredspace?

Areas of Focus:
U The dassroom asacredspace ad notplace
U Clarification oftherole of theteachemithin theclassroom
U The ole of the teacher in shapirige classroom tmosphere

Module 8- Teaching as Relationships
Key QuestionHow do various teacher relationships affpobfessional developent?

Areas of Focus:
U Professionalelationshipsind teaching
U Relationships and tHepact on ¢aching

Module 9: The Strength and Influence ofa Teacher
Key QuestionWhat arethe corevalues and strengthtlhat influenceteaching styls?

Areas of Focus
U Corevalues andtsengths
U The mpact ofcorevalues orteachingstyle andteaching

Module 10: Learning Journeys
Key QuestionHow do the life experiences and dispositiohseachergyuide tem inunderstanahg,
interpreing and evaluang training aspart of theér professional journey

Areas of Focus:
U Learning purneys agxploration
Selfreflection to discover or rediscover the self and what dtiveseacher
Significant moments ithe teaching career
Use of significantnoments to shaperactice ad future

ccc

Module 11: Our Vision of Our Schools
Key QuestionWhat role does the teacher playtime realistion of thepurpose andjoals of educatioh

Areas of Focus:
U The purpose of education
U Thegoals ofeducation
U The role ofthe eacheiin relation b the purpose andagls ofeducation

Modules 12: Transformative Teacher Training
Key Question How can teachers interpret the core elemenfemnation towards a new understanding
of teaching which will enable themtransformsociety?
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Areas of Bcus:
U Linking theory to practicedsed orknowledge and experience
U Teachers aagentswithin thewider society
U Development oltruism instudents

Module 13: Restorative Justice and Mentorship
Key QuestionHow should teachers respond to injusti@nd usthese instances as opportunities for
mentorship?

Areas of Focus:
U Restorative Justice
U Balancing Justice and Mercy
U Accountability and Making Amends
U Conflict Resolution

Module 14- Reflectingon the Course
Key QuestionHow has the course enabled peraband professional growth?

Area of Focus:
U Reflection oncourse content
U Reflection on prsonal angrofessionabgrowth
U Reflection for improvement of teaching and learning

Learning Strategies andApproaches

Lecture

Discussion
Co-operative Grouping
Field Trip- Retreats
Stilling Exercises
Demonstration

Case studies

Role Play

Blogging

FEFEFEFEEEEE

Assessment
Participants will be deemed to have passed the course on the basis of successful completion of:

x  All course work assignments
x A Portfolio including a Reflectie Journal
x  Ninety percent (90%) attendance
Resources

Recommended Texts:

Ackerman, RH. & Maslin-Ostrowskj P. (2002).The wounded leader: How real leadership
emerges in times of crisiSan Francisco, CA: Jossey Bass Publishers

Booker, C. (2004)The s&en basic plots. Why we tell storieendon. Continuum.
Covey, S (2013. The 7 Habits of highly effective peogew York Simon and Schuster
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Intrator, S ( 2003).Teaching with fire: Poetry that sustains the courage to tedah.Francisco, CA:
Jossg Bass Publishers

McGivney, V. C. (2003. Adult learning pathways: Through routes or &€lgdSacs? eicester:
NIACE.

Palmer P. J.(2007).The courage to teach exploring timmer landscapes of a teacliglife. San
Francisco, CA: Jossey Bass Publishers

Palmer P. J.(2009).A hidden wholenes$an Francisco, CA: Jossey Bass Publishers.

Palmer P. J.(2010. To know as we are known: Education as a spiritual jourNeyv York, NY:
HarperCollins

Wood, Chip. (1999)Time to teach, time to learn: Chging the pace of schadlurners Falls, MA:
Northeast Foundation for Children.

11. ETTC/GE201: EXPLORING SOCIAL ISSUES IN EDUCATION

Semester Year 2, Semester 1; Year 2, Sester 2
Prerequisites: None

Course Description/Rationale

This course is designed to provide participants with an understanding of how society and education
interrelate. It utilises relevant sociological theories, both micro and macro, to explorecigsaes in
education.It examines the impact of local, regional and international policies on the education sector and
seeks to provide participants with an understanding of the various social and cultural factors that impact
learning and ultimately itience student outcome$he course also encourages participants to think
critically about the role of education in contemporary society and develops in them the skills to engage in
meaningful sociological discourse on education.

General Objectives

Know the major sociological perspectives/theories that underpin education

Understand the relationship between education and development in Caribbean societies
Value the importance of quality education

Recognise the impact of technological developmentsagladiicies, markets and choice on the
education system

Realise how inequalities are reproduced through the education system

Be cognizant of how schools seek to address issues in relation to gender equity
Understand the impact that family and sociaugiohave on the individual

Comprehend how issues of diversity affect the school environment

Recognise the impact of school and +sohool factors on academic achievement

Be cognizant of the current social problems facing the education system

Be awareof the role of the school in addressing contemporary social issues

<K<K LK LK LKL < <K<K<LKKL
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Course of Study

Module 1: Sociological Perspectives on Education

Module 2: Education and Development

Module 3: Quality Education for All

Module 4: The Student in the Classroom

Module 5: Addressing Diversity

Module 6: Influences on Academic Achievement

Module 7: Education Under FireProblems in the Education System

Course Content

Module 1: Sociological Perspectives on Education
Key QuestionWhat are some of the major sociolagiperspectives/theories that impact education?

Areas of Focus:
U Traditional v. Contemporary perspectives on education
Functionalism
Conflict Theory
Symbolic Interactionism

[ et et et

Module 2: Education and Development
Key QuestionWhat role does education playdeveloping Caribbean societies?

Areas of Focus:
U Indicators of development
U The relationship between education and development
U Millennium Goals and their influence on education in Barbados
U Human Resource Development Strategies and their influenceuoatish in Barbados

Module 3: Quality Education For All
Key QuestionHow can a country ensure that all children have access to quality education?

Areas of Focus:
U The concept of quality educatiemlass size, teachstudent ratios, resources, teacbducation
U Universal access to education
U Factors that impact quality educatiotechnological developments, globalisation and global
policies, markets, the role of NGQ@mongovernmental organisationand MNCs(multinational
corporations)
U Inequalitiesn the education systenocial class, race, gender, school choice

Module 4: The Student in the Classroom
Key QuestionWhat social factors shape the individual student in the classroom?

Areas of Focus:
U The role of the family in shaping the individual
The effect of changing family structure on the education system
The influence of social groups on the individual
Secondary agents of socialisation

cC:
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Module 5: Addressing Diversity
Key QuestionHow do issues of diversity affect the school environment?

Areas of Focus:
U Issues of tversity
U Differences in language, ethnicity, culture, learning abilities, religion, socioeconomic status and
social class
U The effect of gender and sexuality on the school environment
U Strategies for addressing diversity i ttducation system

Module 6: Influences on Academic Achievement
Key Question: What is the impact of school and-sdmol factors on academic achievement?

Areas of Focus:
U School based factors
Non-school factors
The impact of school and nathoolfactors on academic achievement
The changing role of the teacher

cC:

Module 7: Education Under Fire - Problemsin the Education System
Key QuestionWhat are some of the social problems in the education system today?

Areas of Focus:
U Poor academic achiement
School dropouts
Violence
Bullying
Misuse of technology
Alcohol and substance abuse
HIV/AIDS and sexuality
Youth subcultures
Misuse of social media
The root causes of social problems
The role of the school in addressing contemporaneiss

coocoooCcccc

Learning Strategies and Approaches

ComputerAided Instruction
Discovery Learning
Debates

Lecture

Discussion
Dramatsation
Brainstorming

Field Trip
Questioning
Co-operative Learning
Simulation

Case Studies

e ekl o o S SR S e S
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Assessment

x  Position @per(30%)
x  Policy Analysis review or Critical movie review (30%)
x  Project- Case Study (40%)

Resources
Texts:

Ballantine, J.H. & Hammack, F. M. (2009)he sociology of education: a systematic analyéised).
Upper Saddle River, NJ: Pearson/Prentice Hall.

Ballantine, J.&Spade, J. (2008%chool and societyA sociological approach to Educatiof3™ ed).Los
Angeles: Pine Forge Press.

Carter, R.C. (1997)outh in the organisation of Eastern Caribbean States: The Grenada Sy
Hill, Barbados: ISER.

Curry, T., Jidu, R., & Schwirian, K. (2008%ociology for the twenty first century
(5" ed.). pper Saddle River, NJ: Prentice Hall.

Division of Youth Affairs, Ministry of Education, Youth Affairs and Spo(ts999).Report on secondary
schools behavioural surveithce survey. BridgetowMinistry of Education, Youth Affairs and
Sports

Figueroa, P. & Persaud, G. (1978hciology of education: A Caribbean read®xford: Oxford
University Press

Giddens, A. (2004)Sociology (4™ ed.). London: Polity Press.

Giddens, A. & Duneier, M. (2007)ntroduction tosociology (6" ed.). New York:Norton & Company
Inc.

Marzano, R. J. (2003yhat works in schools: Translating research into actitexandria, VA:
Association for Supervision and Curriculum Development.

Ministry of Economic Affairs. (1993). Government of Barbados Development plan2l8¥B Prosperity
through ircreased productivityBridgetown:Ministry of Economic Affairs

Haralambos, M., Holborn, M., Chapman, S. & Moore, S. (28@&}iology: Themes drperspectives
(8" ed).London: Collins International.

Web links and relevant videos
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12. ETTC/GE 2@2: DEVELOPING ENGLISH AND COMMUNICATION SKILLS

Semester: Semester: Year 2, Senteis2
Prerequisites: None

Course Description/Rationale

Communication skills are a premium in the*2dentury workforce. As human resource managers,
teachers are expected to be effective communicators. Hence, *tteertliry teacher is required to
analyse informabn, synthesis it and transmit it to an audience effectively. Therefore, teachers must be
skilled at both receptive and expressive communication.

The expressive and receptive aspects of communication are used across a range of aguatchers

are required to interact with diverse constituents such as students, parents, colleagues and administrators.
Consequently, this course will emphasise how to apply, use and convey information for a range of
purposes and to a variety of audiesice

General Objectives

Demonstrate an understanding of the nature and functions of language

Recognise the variety of ways in which writers and speakers use language

Utilise basic study and research skills and strategies

Respond critically to samples of ¢@m and written material

Understand how to evaluate information from a variety of textual and oral sources
Employ different forms of functional writing to suit a range of purposes and audiences
Demonstrate control of the grammar, vocabulary and mecharitarmdard English in
speech and writing

Apply analytical skills in interpreting information derived from a variety of sources

< <<<K<K<K<LKKL<

Course of Study

Module 1: The Concept of Communication

Module 2: Exploring Nonverbal Communication
Module 3: Exploring VerbalCommunication

Module 4: Visual Communication

Module 5: Technology and Communication

Module 6: Communication in the school environment

Course Content

Modulel: The Concept of Communication
Key QuestionWhat is communication?

Areas of Focus
U Differencebetween language and communication
The communication loop
Understanding the importance of the components of the communication loop
Barriers to communication
Managing the barriers to achieve effective communication
General types of communication

[ e e i i ]
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Module 2: Exploring Nonverbal Communication
Key QuestionHow can nonverbal behaviours be modifiecthieve effective communication?

Areas of Focus
U Nonverbal communication
Characteristics of nonverbal communication
Types of nonverbal communication
Functions ohonverbal communication
Cultural influence on nonverbal communication
Ways of modifying nonverbal behaviours to achieve effective communication
Dressing for strategic communication

ety el et et e e

Module 3: Exploring Verbal Communication
Key QuestionsWhat is verbal coomunication?
What strategiesan one use to maxingizerbal communication?

Areas of focus

U Verbal communication
Language Rgisters
Types of technical writing letters, memaos, reports, CVs, resumes.
Discourse analysis of specific types of technical writilggters, memos, reports, CVs, resumes
Using the 7Cs to effectively craft technical writidgtters, memos, reports, CVs, resumes
Academic Writing Identifying specific types of Academic Writingssays, reflective writing,
reaction papers; rhetoricalasles in Academic Writingnarration, description, exposition,
argument
U Oral communication
U Types of oral communicationconversations, speeches, debates, interviews
U Using the 7Cs to effectively craft oral tegbnversations, speeches, debates, intesriew

[ entAN et ent- BN en-N et

Module 4: Visual Communication
Key QuestionHow can visual texts be used to communicate information effectively?

Areas of Focus
U Visual communication
U Benefits of using visual communication in the classroom
U Classification of the various forms of viduw@mmunication Pictorial, Graphic and Verbal
U Techniques used to communicate effectively using pictorial, graphic, and verbal symbols

Module 5: Technology and Communication
Key QuestionWhat is the role of technology in communication?

Areas of Focus
U Using communication technology for instruction and assessment
U Strategies for integrating communication technology across the curriculum
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Module 6: Communication in the School Environment
Key QuestionWhat constitutes effective communication in the schimaronment?

Areas of Focus
U Applying the 7Cs when communicating with students, parents, colleagues, and educational
leaders
U Effective use of verbal and nonverbal communication in the school environment

Learning Strategies and Approaches

+ Debates + Co-operative grouping

+ Projed + Questioning

+ Lecture/ Discussion + Writing

+ ComputerAided Instruction + Role play

+ Presentation + Demonstration

+ Blogs

Assessment
x  Oral presentation (15 %)
x In class assignments (20%)
x  Written mmmentary on a given article (15%)
x Develging aninformational Texfor a selected age
groupwith supporting instructionakthnology (25 %)
x  Portfolio (25 %)
Resources
Recommendedrlexts

Camp, S & Satterwhite, M. (2006}ollege English and Communicatigi®th ed.). McGraw
Hill/lrwin.

Lord, L et al. (2012)Cape Communications Studi€$st ed.). London: Pearson Education
Limited.

Mc Dermott, H. (2008)Cape Communications Studi€gst ed.). Trinidad: Caribbean
Educational Publishers.

Scarry , J & Scarry, S. (2014he Writer's Workpalce (8th ed.). Boston: Cengage Learning.

SimmonsMcDonald, H, Fields , L & Roberts , P. (201%)riting in English A course for
Caribbean Students(2nd ed.). United States: lan Randle Publishers .
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13. ETTC/GE 31: ENHANCING PEDAGOGY THROUGH TEGHNOGY

Semester: Year 3, Semester 1
Prerequisites: None

Course Description/Rationale

This course aims to introduce participants to the importance of integrating technology in the
curriculum. It focuses on the use of Web 2.0 tools and other techeslmgimprove curriculum,

and the impact that current and emerging technological trends have on education. The course
will emphasise the learning theories that support educational technology and will enable
participants to acquire a deep understandingeohrnological pedagogyThe internet as an
educational tool and the responsibility of the user will also be areas of focus.

Upon completion of the course, participants will acquire technological enhanced skills and will
use digital technologies as teauitools to enhance the teaching and learning experiences in the
classroom. Participants will be equipped to employ the tools to create collaborative and
interactive lessons to facilitate studeentred learning that would develop®2dentury skills
amory students. Imddition, they will be sensitsl to the value and influence of mobile devices

as well as other emerging technologies on education.

General Objectives

Understand the impact that current and future technological trends have on education
Know the importance of technology pedagogy

Realisethe importance of the internet as an educational tool

Recogniséhe responsibilities of cyber citizens
Understand how to assess assistive and augmentative technologies for special educational
needs

<< < <K<
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Know how b employ Web 2.0 tools and other technologies to create collaborative and
interactive lessons / activities

Course d Study

Module 1: Introductiond Educational Technology
Module 2: Cyber Literacy

Module 3: Technologyn Special Needs Education
Module 4:Integrating Technologigs Curriculum
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Course Content

Module 1: Introduction to Educational Technology
Key Question:How can the teacher acquire a deep understanding of the impact of technology in
education?

Areas of Focus
U Overview of Educational Teciology
U Technological Pedagogy
U Trends in current and emerging technologies

Module 2: Cyber Literacy
Key Question What do individuals need to do to be responsible and proficient users in cyberspace?

Areas of Focus
U The Internet as an educational tool
i Evaluating Educational websites
U Roles and responsibilities of cyber citizens
U Social Media in Education
Module 3: Technology in Special Needs Education
Key question: What technologies can the teacher use to cater to learners with special needs?

Areas of lecus:
U Assistive and augmentative technologies
U Matching technologies to the special needs of students

Module 4: Integrating Technologies in Curriculum
Key Question How can the teacher use current and emerging technologies to enhance teaching and
learning?

Areas of Focus:

U Educational Videos
Presentation Skills
Gamification and Interactive Activities/Lessons
Collaborative Lessons with Web 2.0 Tools
Matching Technologies to Subject Content

cocc

Learning Strategies/Approaches

Co-operative learning
Peer tutoring

Guided discovery
Debate

Role play

Simulation
Questioning
Brainstorming
Independent study
Project Method
Problembased learning
Computerassisted learning

ek ol ok o SRR SR SR S R S
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Assessment/Expectations

x  Coursework 100 %
Coursework may consist of:
0 Research and graded onlitiscussions

0 Setting up class page on social media
o Designing a blog or webpage (covering outcome 4).
o E-portfolio (This eportfolio will contain at least 4 artefacts and reflectionstcome 5)
o0 Creating a portfolio of artefacts
Resources
Texts

Cuban, L. (2003). Oversold and overused: Computers in the classto¢®#f ed.). Cambridge:
Harvard University Press

Hayes Jacobs, H. (Eds). (201Qurriculum 21: Essential education for a changing world.
Creating | earning c osawystadentAdexadrist ASCD t odaybés tec

McShaffry, M. & Graham, D. (2013)Course technology PTRAvailable from Database: eBook
Academic Collection.

Mulka, L. (2014).Cyber literacy for the digital agéVarwick: B E Publishing Inc.
Petty, G. (2009)Teaching tday: A practical guide(4™ ed.). Cheltenham: Nelson Thorne.

Solomon, G(2015).Technology & learning Education Source36(2), 3233.

14.ETTC/GE 302 EXPLORING THE TEACHING OF AESTHETICS (ART, MUSIC, DANCE,
DRAMA)

Semester: Year 2, Seraster 2; Year 3, Semester 2
Prerequisites: None

Course Description/Rationale

Visual and Performing Arts affect children in many ways. They increase artistic and aesthetic
sensitivitiesand develop memory abilities, concentration, team work, discigigeseverance and other

favourable attitudes. The overall aim of this course is to develop artistic and pedagogical skills that will
prepare the participants for the teaching of aesthetics at the primary level. Designed to expose teachers to
practical méhods of teaching, the course will give participants opportunities to experience how lessons in

di verse areas of the curriculum may be approached
knowledge and skills in key aspects of the visual amtbpring arts, as well as heighten an awareness of

the value of research and creative expression to learning and development in the school system.
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General Objectives

Facilitate learning in a positive, natural and nurturing way through a focus orsthetass

Plan and execute lessons in the performing and visual arts effectively

Demonstrate techniques of rehearsal, directing and execution of a performance

Use a variety of strategies to enhance teacl@aging activities in the area of aesthetics

Dewelop a greater understanding of Fine Arts in society

Develop new artistic expressions

Be aware of the philosophical underpinnings of the teaching of the Visual and Performing Arts
Demonstrate the ability to facilitate lessons in the visual and performitsgwathin the
Barbadian/ Caribbean Cultural contexts

Promote awareness of the value of the Fine Arts in education

Demonstrate the ability to use available resources in the facilitation of lessons in the visual and
performing arts

Display artistic and athetic sensibilities in the teaching and learning environment

Appreciate beauty in the different art forms through exploration, experience and expression
Apply crosscurricular integration skills in the teaching and learning environment

Be aware of cultral heritage, artists and artisans

Course of Study

Module 1: Musical Experiences at the Primary Level

Module 2: Practical Musicianship

Module 3: Recognition of Art in the Environment

Module 4: Exploring With Art

Module 5: Movement and Drama

Module 6: Application of Drama Strategies and Movement to Classroom Activity

Music

Course Content

Module 1: Musical Experiencesat the Primary Level

Key QuestionWhat musical experiences should teachers expose children to at the primary level?

Areas of Focus

i
i
i
i

Examhation of the current primary school music syllabus
An overview of international teachingetiiodologies
Simultaneousdaching

Music theory,ear training, sight singing, musiéstory

Module 2: Practical Musicianship

Key Question: How important iggctical musicianship in the musical development of children?

Areas of Focus

u

e et et et et )

The orchestra and scoreading

Ensembles

The Keyboard

Musical nstrument performance technique
Choir

Conducting

Performance
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Visual Arts And Crafts
Module 3: Recognition of Art in the Environment
Key Question: What is art?

Areas of Focus
U The nature of ait the elements (line, shape, colour, texture)
U Experimentation with different materialgastel, charcoal, clagtc.

Module 4: Exploring With Art
Key Question: What are various theds used to explore Art?

Areas of Focus
U Explore and experiment with different methodsdrawing, painting and mixed media, clay,
printing
U Paper framing and display

Module 5: Movement and Drama
Key Question: Why are movement ananda valuable in Primgy Education?

Areas of Focus
U Introduction to the concept of drama ithueation
U The mhilosophyof drama and movement inl@cation

Module 6: Application of Drama Strategies and Movementd Classroom Activity
Key QuestionsHow should drama anderement besed in the classroom?
What are the benefits of movement and drama performances to children?

Areas of Focus
U Experiencing education drama includimgprovising, role playing, play building, puppeting
and story makingstorytelling and dramatisation
U0 Performance Skillsi vocal work and physicalisation, production elementsound, costumes,
props
U Experiencing various dance styles and techniques and identifying characteristics of dance
formsd including modern, jazz, balldgtin, ballroom, and hip hop, pa

Learning Strategies/ Approaches

+ Lecture/ Discussions + Small Group Activities
+ Presentations + Team Teaching

+ Demonstrations + Microteaching

+ Observation + Role play

+ Games + Performances

Assessment/ Expectations

Participants will be assessed through a varietyethods in keeping with the nature of this course. These
will include product presdation, continuous assessmewtial, display, interviews, and participation

in selected activities Participantswill be expected to produce ayrnal based on the wtents of the
course and the specific topics covered and should include samples of work taskiesl| asprogress

and personal reflection. Thisyrnal will be assessed on creativity/innovation, presentation, progress and
personal reflection, and thertent. Evidence of research and application will be assessed in a written
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research @gper based on one of the artauéie, art, drama or dance). Viva voce assessment by internal

and external assessors will also form part of the process.

Journal

Written Research Assignment

Oral Presentation

Participation in an etivity (choir, instrumental
ensenble/solo, dance, theatre, altowcase)

x Microteaching

X X X X

30%
15%
10%

30%
15%

Students will keep a journal of all activities done in class and commetiheomctivities and their
purposes, as well as their personal responses to the activities done. This will form the basis of the written

paper.30%.

Content

Presentation

Creativity/ innovation
Progress and pensal reflection
Total

15 marks
5 marks
5 marks
5 marks
30%

Students will choose a research topic which must be approved by the tutor. This research paper (1000 to
1500 words) must be based one of the themes/topics in any of the four disciplines (music, art, drama or

movement) covered in the course outlirla%

Content (Rationale, Ideas, Arguments)

Evidence (Personal Experience as well as Research)
Structure (Grammar, Style)

Presentation Layout, Visual

Total

Students will orally present their research findings.
Total

Students will participate in an on campus activity in groups (choir,
art showcase).30%

Presentation
Participation
Interpretation
Use of space
Performance
Total

In groups of four, studesiwill present a microteaching lessonl5%
Explanation and justification othe lesson
Set induction
Strateges
Closure
Assessment procedure
Total

5 marks
5 marks
3 marks
2 marks
15%

10%

instrumental ensemble, dance, theatre,

5 marks
3 marks
5 marks
3 marks
14 marks
30%

2 marks
4 marks
4 marks
3 marks
2 marks
15%
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Resources
Music

Bennett, Roy. (1987History of musicCambridge: Cambridge University Press.

Bennett, Roy. (1980)Form and design Cambridge: Cambridge Unirgty Press.

Bennett, Roy. (1984)General musicianshigcambridge: Cambridge University Press.

Resources- Music continued

Bennett, Roy. (1996)ortissimo. Cambridge: Cambridge University Press.

Bergmann W. (1980First book of descant/ soprarsmlos London: Faber Music Limited.

Bergmann W. (1983)Second book of descant/ soprano solbgndon: Faber Music Limited.

Blake, F. (1995)The Trinidad and Tobago steel pan, history and evolufionidad and Tobago: Blake.

Boonshaft, Peter(2002).Teaching music with passion: Conducting, rehearsing and inspirigSA:
Meredith Music Publications.

Burnett, M. (1980)Pop music.Oxford University Press.

Carse, Adam. (1929Prchestral conducting London: Augener Edition.

Cripps, C(1988). Popular music in the 20century Cambridge: Cambridge University Press.
McElheran, Brock. (1966)Conducting Technique for Beginners and Professiornat&don: Oxford.
Cole, Bruce. (1996 he ¢ o mp o0 s e rLéndon:SehottdICo. atd. .

Corp, Ronald. (1987) T he chor al si.rgndon:85.Batsgfamp ani o n

Del Mar, Norman. (1981)Anatomy of the orchestrd.ondon: Faber & Faber.

Del Mar, Norman. (1987). Companion to the orchestra. London: Faber & Faber.

Goodkin, Doug. 2002).Play, sing and dance : An introduction to Orff Schulweflorida: Schott Music
Corporation.

Harris, R and Hawksley, E. (1989 Composing in the classroom. Cambridge: Cambridge
University Press.

Howard J. (1990)Learning to compose Camlyidge: Cambridge University Press.
Jorgensen, Estelle. (2008he art of teaching musidJSA: Indiana University Press.
Palisca, Claude. (1998)lorton anthology of western music: Volume 1 andddhdon: W. W.  Norton

& Company Inc.
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Pitts, J. (1993)Treble recorder from the beginningArnold Wheaton Press.

Sevush, L (1986)Broadway hits, arranged for recorder solo or duéfal Leonard Publishing
Corporation.

Suzuki, Shinichi. (1983Nurtured By Love: The classic approach to talent educaktorida: Warner
Bros. Publications Inc.

Taylor, Eric. (1993).The AB guide to music theory: Part | and llLondon: The Associad Board
of The Royal School of Music.
Visual Art

Collins, G. & Sandell, R. (1996)Gender issues in Art Education: @ent, context, and strategies
NAEA

Day, M (1997) Preparing teachers of arfl. Paul Getty Trust.
Eisner, E. (2002)The arts and the creative minidondon: Yale University Press.

Efland, A. (2002). Art and canition. Teachers college pressNAEA, Coumbia: Columbia
University.

Gardner, H. (1990)Art education and human developmehtPaul Getty Trust

Gillon, W. (1984).Short History of African ArtLondon: Penguin Books

Gurdham, M. (1999)Communicating across culturdsondon: McMillan Pres&imited
Jensen, E. (2001Arts with the brain in mindAlexandria:ASCD

Klein, Sheri (Ed.) (2003)Teaching art in contexNAEA

Marland, M. & Rogers, R. (2002Managing the Arts in the curriculur@xford: Heineman
McFee, J. (1998)Cultural diversty and structure and practice of art educatiddAEA.

Smith, Ralph. (Ed.) (2001esthetics and criticism in art educatiddAEA. Rand McNally Co.

Dance and Movement

Bloomfield, Anne and John Childs. (2000 eaching integragd arts in the primary chool: Dance,
drama, music, and the visual ari3avid Fulton Publishers.

Courtney, Richard. (1980Dramatic curriculum. London: Heinemann Educational Books Ltd.
Farmer, David. (2012)Learning through drama in the primary yeaBrama Resource.
Gibbons E. (2007)Teaching dance: The spectrum of styBi®omington, IN: Author House.
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Koste. V. Glasgow. (1995)Dramatic play in childhood: Rehearsal for liféePortsmouth, NH:
Heinemann.

McCaslin, Nellie. (1998)Creative Drama in the ClassroomBeyond Studio
City, CA: Players Press.

Riley A. (1984). The interrelationships and effects of creative dance on the physicaksedimbody
image and problem solving of grade four childr@®woctoral dissertation, University of Toronto,
Toronto,Canada.

Woolland, Brian. (2014)Teaching Primary DramaRoutledge.

Woolland, Brian. (1993)The Teaching of Drama in the Primary Scholbbndon:Longman

15. ETTC/GE 406: EXPLORINGSCIENCE, TECHNOLOGY & SOCIETY

Semester Year 3, Semester, Year 4, Semester 2
Prerequisites: None

Course Description/Rationale

Science and technology continue to drive human development. Over the years, science with its pervasive
knowledge base has enabled technology to attain high levels of accomplishm&ith such
achievements, the critical concept of sustainability which undergirds this development must be
appreciated. This appreciation must extend to providing solutions for the inevitable changes which occur
in society.

This course is, thereforeaimed with the goal of providing teachers with the requisite knowledge, skills
and sensitivities which they require in order to prepare students to adequatehdrasthe challenges of
the 2£' century environment.

General Objectives

Understand the rdi@nships amongechnology, science and society

Appreciate the significance of the concept of sustainability as it relates to science and technology
Integrate the various aspects of science, technology and society into the stiemgulum of
primary sclools

Demonstrate an awareness of the values and ethics associated with science and technology

< <<<

Courseof Study

Module The Relationship amorfgcience, Technology and Society

Module 2 Science and Technology for Sustainability

Module 3: Science, Techrogy, Society and Sustainability for Primary Schools
Module 4: Ethical Issues in STcience,Technology andociety)
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Course Content

Module 1: The Relationstip among Science, Technologyral Society
Key QuestionWhat relationships exist among Scientechnology and Society?

Areas of focus:
U Description of theacietal conditions that led tbé Industrial Revolution.
U Societal changes as a result of scientific and technological advances; Identification of positive
and negative effects of science aadhnology on society today
U Proposals of the extent to which science and technology can affect societies in the future

Module 2: Science ad Technologyfor Sustainability
Key Question What is the significance of the concept of sustainability as it selatescience and
technology?

Areas of Focus
U  What is sustainable development?

U The importance odustainable development (IPCC, HRD Strategy)

U Sustainability clallenges facing today's society

U Causes of both environmental and societal probleemgrgy, eonomics, ecosystem degradation
(aquatic and terrestrial)

U Lack of use of renewabknergy small economies, damage to marine life, (terrestrial life)

U Paths to sustainable development

U Secure energy sources

U Easy availability to the society

U Low environmentalmpact

U Growth of economy by reducing expenditiireood securityetc.

U Land managemeiitminimising polluted surface run ofétc

U Practical examples of science and technology in products (Preparation for field trip)

U Solar water heater, Photovoltaic paneélgdrodam, Greenhouse, Wind Turbine (Jamaica)

U Geothermal Power Plant (Dominica)

Module 3: Science, Technology, Sociegnd Sustainability for Primary Schools
Key Question: How can science, technology, society and sustainability be integrated into éneesci
curriculum of primary schools?

Areas of Focus
U Environmental education for sustainability at thenary level
Environmental edcation
The local environment as an effective learning tool in primary science
Connecting sciece and environmental educatio
Barriers to the successful implementationusdtainable science initiativés primary schools
ICT and sustainability in primary schools
Techniques of science and how the tools provided by ICT can be used to develop the big idea of
sustainability
Ethics and living things through investigaitis with appropriate ICT tools
Using new technologies to enhance science teachohteaming at the primary level
Educating for astainable future.
Overview of the impacts of sustainable fisheries and agricwtutecal communities and
societies
U Alternative energy sources as economic drivers.

et entl et 3 ent et @)

cocc
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Module 4: Ethical Issues in STS

Key Question:

be demonstrated?

Areas of Focus:

u

coocoocccc
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c:C

Texts

Claiification of issues and ideas with regards to science and society

Burning nature of products, effexbn community banning ofthe burning of garbage
Vignettes of science and technology issues

Newspaper stories

Alcohol related issues and concermsidation and effect on organs brain, liver;
Social aspect$ vehicular accidents, productivity, economic impact

Problem investigation and analysis

Use of fertilizers in agriculture

Data collection and analysisocial valuesassessment/evaluation, d#on making

Learning Strategiesand Approaches
Debates
Field Trips
Project
Lecture/ Discussion
Computeraided Instruction
Presentation
Blogs

Assessment

Participants will be deemed to have passed the course on the basis of successful completion of:
TermPapers 40%

Reflective Reports on Field Trip20%

Debates40%

Resources

Briggle, A., & Mitcham, C. (2012).Ethics and science: An introductiotCambridge: Cambridge

University Press.

Gray, D.,ColucciGray, L., & Caming E. (2011) Science, society and sustability: Education and
empowerment for an uncertain worldew York: Routledge

@
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http://www.amazon.co.uk/s/ref=dp_byline_sr_book_1?ie=UTF8&text=Donald+Gray&search-alias=books-uk&field-author=Donald+Gray&sort=relevancerank
http://www.amazon.co.uk/s/ref=dp_byline_sr_book_2?ie=UTF8&text=Laura+Colucci-Gray&search-alias=books-uk&field-author=Laura+Colucci-Gray&sort=relevancerank
http://www.amazon.co.uk/s/ref=dp_byline_sr_book_3?ie=UTF8&text=Elena+Camino&search-alias=books-uk&field-author=Elena+Camino&sort=relevancerank

SECTION 3: CORE SUBJECTS

16. ETTC/LA 101: CONTENT AND PEDAGOGAL APPROACHES IN LANGUAGE ARTS AT THE
PRIMARY LEVEL

Semester: Year 1, Semester 1
Prerequisites None
Course Description/Rationale

Language is a congx system which allows individual® interact with people and objects in their
environment as they seek to construct meaning, thésefore important for teachers to understand how
children learn laguage and to providestruction that engages themeaningfully as they learn the
language arts.

This course is designed as an introduction to the teaching of Language Arts in the primary school.
Participants will investigate specific, practical and effecmethods for the teaching of Language Arts
based on current theory and research. Through a perforshased approactparticipantswill explore
materials andorganisatioal strategies that enable them to effectively plan, assess and implement
languagearts experiences that will provide primary school students with the skills and knowledge
necessary for successful learning.

General Objectives

Demonstrate knowledge of the components of language arthawdise relationshipetween
them

Demonstrate anndlerstanding of theories that gowehe teaching of dinguageirts
Demonstrate knowledge of current, researdbesked practices for effevely teaching and
assessing Languageta in primary schools

Discuss the use of literature as a good vehialénfegrating the Language Arts

Develop the technigues, tools and understandingssaceto effectively teach thehguage
Arts to primary school students

Demonstrate an awareness of the importance of providing a nurturing and supportive
environment fothe teaching of Language s

Develop a positive attitude towarthe teaching of Languageté

< < << << <

Course of Study

Module 1: Knowledge about Language

Module 2: The Components of Language Arts

Module 3: The Language Arts Classroom Environment
Module 4: Listenig to Learn

Module 5: Speaking/ Oral Communication

Module 6: Reading

Module 7: Writing

Module 8: Viewing and Visually Representing

Module 9: Building Spelling Skills

Module 10: Grammar and Usage

Module 11: Handwriting A Tool for Writers

Module 12: Using Literature to Integrate the Language Arts
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Course Content

Module 1: Knowledge About Language
Key Question: What is the nature and function of language?
Areas of Focus

U The language situation in the Caribbean

U The nature and function of language

U Thefour language systems

Module 2: The Components of Language Arts
Key QuestionWhat are the language arts and how are they related?

Areas of Focus
U Identifying the six language arts
U Theories which govern the teaching of Language Arts
U Key components offfective Language Arts instruction

Module 3: The Language Arts Classroom Environment
Key Question: What environment is best suited for the teaching and learnibgrgfuage Ats?

Areas of Focus
U The Language Arts classrooms and materials
U The role of tle teacher in the Language Arts classroom
U Differentiated instruction in the Language Arts classroom

Module 4: Listening to Learn
Key QuestionWhat strategies can be used to teach effective listening?

Areas of Focus
U The listening process
U Types of istering
U Strategies for teaching and ass@ggood listening skills

Module 5: Speaking/ Oral Communication
Key Question:How can children develop oral language competence?

Areas of Focus
U The importance of sustaining talk in the classroom
U Types of oral langage used in the classroom and the importance of each in the learning process
U Strategies for developing and assessing oral language skills in primary school students

Module 6: Reading
Key QuestionHow do students learn to read proficiently?

Areas of Faus
U Definition of Reading
U The Reading Process
i Components of Reading
U Strategies for teaching and Assessing Reading

Page |75



Module 7: Writing
Key Question: What strategies can be used to help students become writers?

Areas of Focus
U Stages of the WritingBces
U Purposes for viting
U Strategies fordaching and assessingitg

Module 8: Viewing and Visually Representing
Key Question:How do students develop visual and media literacy?

Areas of Focus
U Viewing
U Visually Representing

Module 9: Building Spelling Skills
Key QuestionwWh at strategies may be used to develop stud
Areas of Focus

U Conventional Spelling

U Spelling development

U Strategies for teaching and assessing Spelling.

Module 10: Grammar and Usage
Key Question: What strategis are used to teach grammar and usage?

Areas of Focus
0 Grammar and Usage
0 Grammatical concepts
U Strategies for teaching and assessing Grammar at the primary level

Module 11: Handwriting T A Tool For Writers
Key Question:How does handwriting affect theiwt er 6 s cr af t ?

Areas of Focus
U Handwritingi a tool for writers
U Forms of handwriting
U The development ofandwriting
U Strategies for teachingahdwriting

Module 12: Using Literature to Integrate the Language Arts
Key Question:How can liteature be used tmtegrate the nguageArts?

Areas of Focus:
U Literature Circles
U Theme Cycles
0 Reading/ Writing Workshop
U Literature Focus Units
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Learning Strategies/Approaches

Brain-based learning (brainstorming; tapping prior knowledge)
Scenarios and vignettes
Lecturediscussion and dialogue
Co-operative learning

Individual and group presentations
Technology integration

Demonstration and modeling

Inquiry - based learning and questioning
Research literature/article review
Simulation and role play

Reflective journal

ek ek ok o SRR R

Assessment

x Individual and group presentation20 %)

x Reflective journatomprising impressions of sessions, readings and course experiges)

x Review of a journalriicle with an analysis of its implications for classroom practice in Barbados
(15%)

x  Quizzes(5 %)

x Language Use ProjedDbserve a primary school class for about three hours. Note the amount of time
the teacher talk® studentsthe amount of time students talk to the teacher, and the amount of time
students talk to each other. Comptoethree figures. Then classify talk in the classroom into the
following categories:

0 Questionsaand answers

0 Wholeclass discussion

o Small group discussion led by the teacher

0 Interactive discussion among children

o Interactive discussion between teachwt ehildren
Based on the results of this mitudy, determindow oftenchildren areallowedto use language,
and in how many different contexts or situatiddss ggest t he i mplications for
development(30 %)

Resources

Texts:
Farris P. J. (2005)Language arts: Process, product and assessnidhed.). lllinois: Waveland Press

Inc.

Roe, B.D. & Ross, E.P. (2008htegrating language arts through literature and themaiidts.
Massachusetts, Boston: Pearson Education Inc.

Tompkins, G. (2005)Language artspatterns of practice(6” ed.). New Jersey: Prentice Hall

Tompkins, G. (2006\iteracy for the 21 Century: A balanced approactd” ed.). New Jersey:Merrill
Prentice Hall

Tompkins, G. (2002)Language arts: Contérand teaching strategie" ed.). New Jersewlerrill
Prentice Hall
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17. ETTC/LA 102: LITERACY DEVELOPMENT IN EARLGHILDHOOD CONTENT AND
PEDAGOGICAL APPROACHES

Semester Year 1, Semester 2
Pre-requisite: Content and Pedagogical Approachekanguage Arts at the Primary Level

Course Description/Rationale

During the past three decades, there have been great changes in how literacy development is construed.
Formerly, it was thought that children learnt to speak and listen before they carhedh bat learnt to

read and write only after they were exposed to formal schooling. However, research into literacy
development has debunked that myth and it is now well know that children begin to emerge as literate
beings from the day they are bornféwt, the early years are critical for laying the foundation in literacy
development. The school builds on these early conceptsharidreschildren as they continue the

lifelong process of literacy development.

This course is designed to provide teashwith the requisite knowledge, skills and competencies to
deliver effective literacy instruction to children from nursery to age eight. Building on the theories of
child development as articulated by Dewey, Skinner, Montessori, Piaget, and Vygotslogutee
promotes strategies and structures within a balanced literacy framework. During this course, participants
will have opportunities to examine a variety of issues related to teaching literacy to young children,
including oral/written language developnt, emergent literacy, reading fluency, reading comprehension,
phonics and vocabul ary devel opment, early writi
literature, assessment in early literacy, effective reading/writing strategies,gbamrmoivement, and
readingwriting connections. Developmentally appropriate practices will be also integrated throughout the
course. Special emphasis will be placed on instruction that integrates the various aspects of literacy across
the content areas.

General Objectives

ng

V  Understand major theories and empirical research regarding child development in
language/literacy

V Use appropriate and varied instructional approaches for diverse learners

V Understand effective strategies for involving families in suppgnteading/writing in young
children

V Understand how to use a variety of assessment
and to plan literacy activities

V Develop a literacy curriculum thasgsangositively
enggement

V Understand the theories and research that support the importance of social
interactions/relationships in young h i | diteracy diexeelopment aridarning

V Understand motivational instruction tdhat addr e
interests in reading/writing

V Be aware of the differences in studentsdo devel
and adjust instruction tmeet the needs of individustudents

V  Know how to orgaiseand manage the early literacy programme

V Understad the role of the teacher in motivating s

V Understandhe importance of developing early intervention programmes for struggling learners
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Course of Study

Module 1: Foundations in Early Literacy Development

Module 2 Assessing Earliziteracy Development inrder b Design Instruction

Module 3: Literacy and DiversityCatering to students witBpecial Neds

Module 4: Language and Vocabulary Development

Module 5: Strategies for Helping Students to Figure Out the SBysteém of the English Language
Module 6: DevelopingConceptsAboutBooks andComprehension of xts

Module 7: Writing, Spelling and Literacy Development

Module 8: Motivating Reading and Writing

Module 9: Organising and dhaging the.iteracyProgramme

Module 10: Family Literacy Partnerships: Home and School Working Together

Course Content

Module 1: Foundations in Early Literacy Development

Key Questions:

What are the major thrusts in the different approaches to early literacy instruction from the ear
1900s to the present?

What are the constructivist approaches to literacy instruction?

What does integrating the language arts using a thematic approach mean?

What do we mean when we speak of a balanced perspective on literacy instruction?

Areas ofFocus:

i
i
i
i

Learning theories, research, and philosophies that have shaptdgas
Constructivist approaches to literaoygiruction

Integrating thednguagearts using thematiastruction

Balanced literacynistruction

Module 2: Assessindearly Literacy Development in ader to Design Instruction

Key Questions:

What theory and research undergird assessment of early literacy development?
What is authentic asssment and how can it beedsn assessing early literacy development?
What do we mean when we spebktandards for early literacy development?

Areas of Focus:

u

cCoccc

Theory and research on assessing early literaggldpment
Authentic @sessment: Measurasd srategies

Running records and informalhientories

Portfolio essessment

Standards for ming and witing and standardesl ests
Stages of child evelopment

Module 3: Literacy and Diversity: Catering to students with Specials Needs

Key Questions:

How do we plan for early literacy instruction with children from divdyaekgrounds in our
classrooms?

How does the theory of multiple intelligences relate to literacy instruction?

What is meant by early intervention programmes?
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Areas of Focus:

u

i
i
i
i

Diverse language abilities ohitdren

Strategies for teaching reading and writing to English Langesgadrs

Gifted children, learning disabilitieand Attention Deficit Hyperactivity Disorder
Multiple intelligences and literacyedelopment

Early interventionstrategies

Module 4: Lanquage and Vocabulary Development

Key Questions:

How is language acquired?

How cbes language develop and progress from birth to8&ye

What classroom practices are good for helping children learn English?

What are the objectives for language development in early childhood?

What strategies can teachers and parents use to encourageaige development from birth to
age 8?

What strategies can be used to build vocabulary and word meaning in early childhood?

Areas of Focus:

u

et entiN entB et et B @

Language development anshding

Theory and research on how children acqurglage

Brain development and langgmand literacy elvelopment

Stages idanguage dvelopment

Strategies for languagedelopment

Expanding vocabulary and wordeaming

Assessment of cdvdlopndentenés | anguage d

Module 5: Strategies for Helping Students to Figure Out the Sound System tife English Language

Key Questns:

What are the developmental trends in literacy acquisition?

What are the psycholinguistics cuing systems and how do children use them to decode words?
What theories and research undergird approaches to helping studgpmes dut words?

What are phonological and phonemic awareness and how important are they for success in word
decoding?

What is the relationship between phonemic awareness and phonics?

Areas of Focus:

u

[ et enti entR ant N et et
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Developmental trends in literacgguisition

Reading radiness/ mergentiteracy

Psycholinguistics caing s/stems

Understanding the soungsian of English : Articulating ponemes

Phonological warenessdefinition, importance

Components of phonological awarenesmtences, words, syllables, onsets andg;ipleonemes
Phonemic Awarenessgefinition, importance, phonemic awareness skillsolation, Identity,
Categorisation, Blending, Segmentation, Deletion, Addition, Substitution

Instructional and assessment techniques for phonemic awacmeatasd aurahctivities
Theories and research that undergird approaches to helping students figure out words
Developing sight ecabulary

Relationship between phonemic awareness and phonics

Assessing knowledge of word studiills
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Module 6: DevelopingConcepts AboutBooks andComprehension of Texts
Key QuestionsWhat are the objectives of teaching concepts aboukdand comprehension of text to
young children?
What strategies develop comprehension skills?
How should comprehension strategies be taught?
Whatare the structural elements found in narratives and expositions?

Areas of Focus:

Concepts aboutdmks

Theory and research on comprehensiorext t
Objectives for developing comprehensioneoitt
How comprehensiortmtegies aréaught
Strategies for deveping fluency

[l i et i i

Module 7: Writing, Spelling and Literacy Development
Key Questions:
What theories and research explain how early writing is acquired?
What objectives are appropriate for promoting writing development in early childhood?
What strategies c¢abe used to develop writing skills from birtheige 107?
What steps are involved in the process approach to writing?
What mechanical aspects of writing are important for children to learn?
What strategies promote achievement in spelling?
How can writing le assessed?

Areas of Focus:
U Theories and research that explain how early writingasi@ed
How early writing is aquired
The development of writingbdlity
Objectives for promoting writingelelopment
Writing in early childhood lassrooms
Teaching chiliren to write in differentgnres
Writing Strategies
The process approach to writing in earhjidhood
The mechanics of writing: Spelling andnztuation
Assessment of evBlopimeht ends writing d

coocooocccc

Module 8: Motivating Reading and Writing
Key Questns:
What objectives and standards help guide the development of positive attitudes toward literacy
activities, thus motivating reading and writing?
What are the physical characteristics of a wadlsigned literacy centre?
How can chi |l deused i sotiVate thddrea to readendbvrite?
How can technology enhance literacy development?
How can play enhance literacy?

Areas of Focus:
U Strategies for motivating reading andtng
U Theory and research on motivating reading ariting
U Prepamg aliteracy-rich environment
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The teacher as a model to motivate interest in reading atidgwv
Story reading and storglting

Motivating reading and writing with literacy centrese

Using technology to motivate literacgwklopment

Use of play to nativateliteracy development

Module 9: Organising and Managing the Literacy Programme

Key Questions:
What is meant by integrating literacy learning into the content areas through the use of themed

units?

How can literacy development be integrated into thleviang content areasArt, Music,

MathematicsScience,Social Studiesnd Play?

What are the different types of groups for working with students to meet their individual needs?
How does a language arts block integrate all aspects of a balanced litex@gamme?

Areas of Focus:

u

i
i
i
i

Theory and research concerniitgiacyrich physical avironments

Thematic units: Integrating learning in the conteeta

Organsing instruction to meet individual needs: Guided reading and cerntregies
Managing small grup instruction

Organsing and managing literacy instruction: Dailshedules

Module 10: Family Literacy Partnerships: Home and School Working Together

Key QuestionsWhat is family literacy?
What reading and writing activities can families involveitichildren in to help promote

literacy development?
What elements make for a successful family literacy programme?

Areas of Focus:

i

e il

Theory and research on familieracy

Family literacy: Why is itmportant?

Strategies that promote literacyvédopmen at lome

Family involvement in the schood 6s

Learning Strategies and Approaches

iteracy

Participants will construct understandings about literacy in early childhood by engaging in:

ek ok SRR SR

self-directed learning

brainbased learmig (brainstorming; tapping prior knowledge)
lecture discussion

socratic dialogue and questioning

inquiry-based learning and questioning

cooperative learning and group presentations

online learning and integrated technologies

journaling

field trips to edy childhood classrooms
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Assessment

ASSIGNMENTS AND PERCENTAGE MARKS

30% Submission of Reflective Journal

30% Field Trips andGroup presentations

20% School Day Plan

20% Creative Writing and Story Telling Technigues

PLEASE NOTE THE FOLLOWING:
REFLECTIVE JOURNAL (30 %)

Each student is required to keep a reflective journal which will chronicle his/her journey through the
course. It will highlight expectations of the course and the extent to which these weesl réiadihould

also contain thingkearnt, surprises, strategies which stood out as being exemplary, and suggestions for
improving the course. Participants will also be required to discuss how the new learning would help them
to plan effectively for literacy instruction in early childhoddsses. They would be expected to cite any
additional literature to support their stance.

FIELD TRIPS AND IN-CLASS GROUP PRESENTATIONS (3®%)

Observe an early childhood classroom on three different occasions and locations. List and discuss the
literacy ativities carried out by the teacher that you believe contribute to developing positive attitudes
toward reading and writingsive reasons for your conclusions. Relevant literature should also be cited.
Groups will make 20 minute presentations in claasel on field trips to early childhood classrooms.
Guidelines will be given regarding the group presentations, but participants will be allowed the creative
space to design their presentations. A typed version of the presentation is to be submittedjistihe

on the date stipulated.

SCHOOL DAY PLAN (20%)

Plan aschool day with a balanced pgeectivein literacy instruction. Select an age level of your choice

from age 3 to age 7. Prepare the environment to provide rich literacy materials and tmedatara

thematic unit studied. Include guided reading instruction and independent centre activitieguidedg
reading.Prepare a letter to send home to parents concerning the activities happening in the classroom and
inviting them to participate.

CREATIVE WRITING AND STORY TELLING TECHNIQUES (20%)

Write a story and create a techniqueifspresentatiorio an age group of your choic&elect one of the
following creative techniques to tell the story: fletiards / magnetic boards with story chanactpuppets

for stories rich in dialogue, sound story techniques, prop stories or chalk talks. Tell the story on one of
your visits to an early childhood classroom. Write a reflection on the exper@&rtomit the story with

the supporting materials amditten evaluation.
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Resources

Required Texts:

Morrow, Lesley Mandel. (2009).iteracy development in the ®ayears: Helping children taead

and write.(6" ed.). Boston: Pearson Education Inc.

Supplemental Readings

Roe, B.D. & Ross, E.P. (2008htegrating language artdhtough literature and thematienits Boston:

Pearson Education Inc.

Reutzel, D. Ray & Cooter B. Robert (2004kaching children to readPutting the pieces

together New Jersey: Pearson Education Inc.

Tompkins, G. (2006)Literacy for the 2% Century: A balanced approactd™ ed.). New Jersey:Merrill

Prentice Hall.

Warrican, S. J.& Spencéirnandez, J. (200@trategies for the teaching of reading and writing:

A practical guide for teachers of Caribbean childr&tona,Kingston: Joint Board of
Teacher Education, UWI.

18. ETTC/LA 201: PROMOTINGTHE TEACHING OF READING AT THE JUNIOR LEVEL

Semester: Year 2, Semester 1

Prerequisites: Literacy Development ikarly Childhood

Course Description/Rationale

A major gal of primary education is to ensure that all students learn to read. The achievement of this
goal is heavily dependent on the quality of instian which children receiveThe Teaching of Reading
Course is designed to expose participants to curremanmgsbased instructional and assessment
techniques which have been demonstrated to yield positive learning outcomes. Participants will discuss
some theoretical perspectives on reading development and will engage in practical instructional and
assessmerdctivities. Emphasis will be placed on applicability in the junior classroom. To this end,
participants will design and present lesson a variety of reading concepts

<K<K LK LKLKILKKL
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General Objectives

Demonstrate understanding of reading theories and their neleva reading development

Acquire understanding of the stages of reading development and their importance to instruction
Understand the role of | anguage as a critical
Demonstrate understanding of the importance ohpmic awareness to reading development

Use researchased techniques for reading instruction and assessment

Demonstrate understanding of the important link between assessment and reading instruction
Understand the role of the language cueing systemsairdelationship to the reading process

Develop an appreciation for the critical role that is played by the teacherjumitveclassroom
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Develop the ability to create a classroom environment that fosters interest and growth in reading
Apply approprige teaching strategies to reading instruction

Identify the reading comprehension skills and strategies

Use appropriate techniques to teach reading comprehension

Identify approaches that can be used to teach phonics

Identify approaches that can be usecetrh vocabulary

Use questioning effectively during reading instruction

<K<K

COURSE OF STUDY

Module 1: Theoreical Foundations for the Teaching of Reading
Module 2: Approaches to the Teaching of Reading

Module 3: Phonics Instruction

Module 4 Vocabulary Istruction

Module 5 Factors That Influence Comprehension

Module 6 Comprehension Skills and Strategies

Module 7 Questioning and Reading

Module 8 Reading Fluency

Module 9 Reading Assessment

Module 10 Organising the Classroom Environment for &leg

Course Content

Module 1: Theordical Foundations for the Teaching d Reading
Key Question:What are the major theories tine reading process?

Areas of Focus

i How do diildrenlearn b read The nature vs nurtureetate

U Definition of the reading cess

U Readingheoriesand theirvaluein theorganisation of reading instructieT op-Down, Bottom
Up, Interactive, Transactional

U Development breading behavioursStage Theories: Chall and Cochranel.

Module 2: Approaches to the Teaching of Readig
Key Question: What approaches can teachers use to teach reading?

Areas of Focus

U Approachedo teaching readingLanguage Experience, Whole Language, Basal Reading,
Phonics, Eclectic Approach

U The advantages and disadvantages of each approach

U The relaibnship between reading theories and the instructional approaches

U Teaching reading in the Caribbean linguistic context

Module 3: Phonics Instruction
Key Question:What are the approaches to phonics instruction?
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Areas of Focus

U Phonics definition, inportance of phonics

Approaches to phonicastruction Synthetic, Onset @ahRime, AnalogyBased, Phonicshtough
Spelling

Sequence of instruction for phonics

Important phonics generalisations to teach

Appropriate resources for phonics instruction

Assessmedrtechniques for phonics

c:

ccoc

Module 4: Vocabulary Instruction
Key Question: What are the principles of effective vocabulary instruction?

Areas of Focus

U Principles of effective vocabulary instructiatirect handson experiences, teaching both
definitions anl context, teaching for deep processing

Types of vocabularylistening, speaking, reading, writing

The importance of High Frequency/Basic Sight Words

Examining examples of high frequency worB®lch, Fry,

Morphemic or Structural Analysiinflectional endings, affixes, root words

Instructional and assessment techniques for vocabulary

[l e et i el ]

Module 5: Factors That Influence Comprehension
Key QuestionnWh at factors can influence a readeros

Areas of Focus

U Theories of ComprednsionSchema Theory, the Process View
U Definition of comprehension
U Factors that influence comprehension of text:
o Student Factordackground knowledge, interest, motivation, cognitive ability
0 Text Factorsgenre (narrative, expository, poetry), vocabyl@urpose for reading
0 School Factornstructional methods, classroom organisation, environmental factors
U Text Structure and Comprehension

Module 6: Comprehension Skills and Strategies

compr

Key Question:What comprehension skills and strategies shouldkptatt t o hel p reader 6s

text?

Areas of Focus
U Comprehasion skills andtsategies making predictions, making inferences ding main ideas,
summarisingetc.
U Effective instructional technique&radual release of responsibilityodel, Graphic Orgnises,
Co-operative LearnindpirectedReadingThinking- Activity (DRTA)
U Planning for comprehensionstruction

Module 7: Questioning and Reading
Key Question What role does questioning play in the reading process?
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Areas of Focus:

U The role of giestons incomprehensiomistruction activating or guiding thinking, assessing

learning, instigating conversations, setting a purpose for reading, making connections

Bl oomdevel s of questionsesmprelhkasiober 6s t hree | evel
Constructing questits using a variety of text

Instructional TechniqueQuestion AnswerRelationships (QARS)

Assessing Comprehensio®ral and written questions , cloze passag#s]|lings

cCocc

Module 8: Reading Fluency
Key Questios: What is the role of fluency in the readiprocess?

Areas of Focus

Defining fluency

Components of flueneyautomaticity, prosody ate

The role of fluency in readingpmprehension

Instructional techniquesnodeling, guided oral reading, independenadjice, grouping for oral
readinginstruco n, readersd theatr e, epdag((Dropekverythigadi ng,
And Read), sharectading

U Selecting appropriate texfor oral reading and fluendystruction- narrative, expository, jingles,

chants, lyrics

[l e i e

Module 9: Reading Assessment

Key Questios: What met hods can be used to assess student :
What processes are involved in conducting a Running Record?
What role does miscue analysis play in reading assessment?

Areas of Focus

U Methods for assessment oral readiegdbpment- running records, miscue analysis, reading
fluency ales
U Running records purpose, procedure, exarimg and evaluating examples of running records,
conducting a runningecord
U Administering a mnning record selecting the passages, preparirggehvironment, recording
miscues
0 Calculating studentds word accuracy score, det
independent, instructional, frustration level
U Miscue analysis- purpose, procedure, exarmig and evaluating examples ofstues,
0 Using miscue analysis to makecommendations for instruction

Module 10._Organising the Classroom Environment ér Reading
Key Question How can teachers organise the classroom t

Areas of Foca

U The importance of organising the classroom for instruction

U Possible effects of the physical classroom environment on teaching and learning

U Organising the classroerareating reading/literacy centredocation, materials, allocation of
time; creating diterate environmentselecting charts and literacy materials, selecting books for
classroom libraries; organising the furniture to promote collaborative learning,
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U Grougng for effective instructionhomogeneous/ ability, heterogeneouséperative , whie
class, small group, flexible grouping ; the advantages and disadvantages of each kind of grouping

Learning Strategies

+ Lecture Discussion and Dialogue
+ Demonstration and Modelling
+ Questioning
+ Research
+ Co-operative Learning
+ Individual and Group Prestations
Assessment
x  Reflective Journal20%
x  Course Work Assignments ( 2 lesson plansany two reading skills/strategjés20%
x  Diagnostic report for a child using basic reading assessment procedures (30%)
x A handbook of rading procedures and courseekacts for professional use to be submitted in a
threering binder (30%)
Resources
Texts:

Cummingham, P. M., & Allington, J. A. (200Qlassrooms thiawork: they can all read andrite.
Boston : Allyn and Bacon.

Harp. B. & Brewer, J. A. (2005)The informed reading teacher: ResearcHmbed practiceNew Jersey:
Merrill

Reutzel, D. Ray & Cooter B. Robert (200feaching children to readPutting the pieces
togetherNew Jersey: Pearson Education Inc.

Supplemental Reading
U International Literay AssociationJournal of the Reading Teacher

19. ETTC/LA 301: THE TEACHING OF WRITING AT THE PRIMARY LEVEL

Semester: Year 3: Semester 2

Prerequisites: Content and Pedagogical Approaches in Language Arts at the Primary Level;
Literacy Developmenin the Early Childhood; The Teaching of Reading at the
Junior Level

COURSE DESCRIPTION/RATIONALE

Writing is a complex process which requires the combination of several skills and as a result it is often
perceived as being a challenging area to teachadn éven though teachers may have an idea of what
they consider to be 6good writingd, most do not ¢
as fuel the passion for writing. Writing instruction in most classrooms has, therefore, beenl tedine

giving of writing assignments with a strong emphasis on the achievement of mechanical correctness. This
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approach, for both the teacher and students, proves to be burdensome and ofteproulutieve; as the

focus is on producing the perfectoductwith little or no real attention being paid to the proceshis

course, therefore, aims to equip teachers with strategies, skills and approaches designed to improve the
delivery of instrution in the writing classroomA significant feature of thigourse is the opportunity

which it will provide for participants to practise the skills and approaches which they would eventually
implement in their classrosn

General Objectives

Articulate a personal philosophy of the teaching of writing

Implement thestages of the writing process to guide writing in the classroom

Implement appropriate criteria for writing through a focus on the six writing traits

Utili se the readingvriting connection to create appropriate models for writing

Link instruction to assesent to establish standards for writing

Demonstrate the use of a wide range of appropriate techniques for writing in the various genres

<K<K

Course of Study

Module 1: Building a Foundation for the Teaching ofriihg

Module 2: Creatingthe Writing Workshop

Module 3: The Writing Processah |t s i mpadassroom Todayds C

Module 4: Devel oping the WrdebtftheBxsTratr aft Through U
Module 5: Linking Assessment to Instruction

Module 6; Writing to Narrate

Module 7: Writing to Describe

Module 8: Writing to Explainand Direct Exposition

Module 9: Writing to Persuade

Module 10:  Product Assessment Procedures

Course Content

Module 1: Building a Foundation for the Teaching of Writing
Key QuestionWhat are the foundational beliefs which guide writing instruction?

Areas of Focus:
U  What is writing?
U Theoretical underpinnings of writing
U Developing a philosophy of the teaching of writing
U Examining the emergence of writing skills and implications for writing instruction

Module 2: Creating the Writing Workshop
Key QuestionWwh at is the role of the writerds workshop i

Areas of Focus:
U Guidelines for developing and implemting the Writing Workshop
U Types of writing- modeled writing, shared writing, guided writing antdependnt witing
U Structuring andrmplementing mini lessons
U Using readalouds/ think alouds to teach skills and strategies

Module 3: The WritingProcessand 1t s I mpact on Todayds Classroom
Key Queston How does knowledge of the writing process
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Areas of Focus:
U Product writing vs process writing
0 Using the stages in the writing process to
U Scaffolding witers: roles of the teacher and classmates

Module 4: Developinghe Wr i t er
t

0 s CrtleetUde ofThie SixoTuaish
Key Question What i s e

h writerds craft?
Areas of Focus:

U The six traits of writing

U The components of each trait

U The relationship betaen the writing process and the six traits

Module 5: Linking Assessment to Instruction
Key QuestionWhy is it important to link assessment to instruction in the writing classroom?

Areas of Focus:
U Informal monitoring techniques
U Observation and anecdotaltes
U Types and purposes of Conferences
U Creating checklists and rubrics
U The Portfolio
Module 6: Writing to Narrate
Key Question: What are the instructional approaches which teachers could use to teach narrative
writing?

Areas of Focus:
U Definition andfunction of narrative writing
U Elements of narrative writing
U Examples of mentor text for narrative writing: Personal experiences, short stories, fables,
folktales

Module 7: Writing to Describe
Key Question: What descriptive techniques are used by wsitard what are the distinct features of
each?

Areas of Focus:
U Function of descriptive writing
U Describing techniques: specific information, exploring word choice, sensory images, figurative
language, dialogue

Module 8: Writing to Explain and Direct i Exposition
Key QuestionWhat are the distinct structures of expository writing?

Areas of Focus:
U Definition and function of expository writing
U Exploring the features of expository texts
U Text structures: description, sequence, comparison, cause andpefiblem and solution
U Use of graphics to orgéseideas into text structure patterns in preparation for writing
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Module 9: Writing to Persuade

Key QuestionWhat techniques are used in persuasive writing?
Areas of Focus:

u

[l e e i e ]

Definition and function of persuasio

Differentiating between argument and persuasion

Examining methods of persuasion

Appeal to reason, appeal to emotions, appeal to character
Exploring types of persuasive writing: posters, letters, essays
Promoting writing beyond the confines of the claesno

Module 10: Product Assessment Procedures

Key QuestionWhat are the different types of product assessment and what is the role of each?

Areas of Focus:

u

oo

e ekl R o SRR R SR

X X X X X X X X X X X X

Holistic scoring and its function

Primary trait scoring and analytic scoring

The creation of thdifferent types of rubrics

Assessing scripts using the different types of rubrics

Writing appropriate reports for parenadministrators and other educational institutions

Learning Strategies and Approaches

Lecture/Discussion
Co-operative Groupings
Discovery Learning
Inductive Teaching
Graphic Orgaise's
Reciprocal Teaching
Brainstorming
ComputerAided Instruction
Oral Presentations
Viewing

Visually Representing

Assessment
Writing Development Activity for Participants | 10%
Creating checklist andibrics for stages of the writing process and the six traits
Writing Development Activity for Participants I 10%
Journaling narrative writing experiences for the development of individual portfolio
Writing Development Activity for Participants Il 10%
Journaling descriptive writing experiences for portfolio
Writing Development Activity for Participants 1V 15%
Creating expository pieces for specific audiences and purposes
Writing Development Activity for Participants V 15%
Creating persusve and argumentative pieces of writing to demonstrate relevant techniques
In class presentations 20%
Mini -lessons 20%
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Resources
Texts
Culham, R. (20056 +1 Traits of writing: The complete guide for primary teach&sw York:
Scholastic

Spandel, V. (2008Creating young writers: Using the six traito enrich writing process iprimary
classrooms(2™ ed.).New JerseyPearsorEducation Inc.

Tompkins, G.E. (2012Jeaching writing: Balancing process and produ@@” ed.). New Jersey:
Pearson Education Inc.

Tompkins, G.E. (2002Language arts: Content and teaching strategfed.). New Jersey: Merrill
Prentice Hall.

Warrican, S. J.& Spencé&irnandez, J. (2006%trategies for the teaching of reading awdting: A
practical guide for teachers of Caribbean childréfona, Kingston: JoinBoard of Teacher
Education, UWI.

20. ETTC/MA 101: DEVELOPING NUMBER CONCEPTS AND OPERATIONS

Semester: Year 1, Semestef
Prerequisites: None

Course Description/Rationaé

The main purpose of this course is to present participants with practical strategies for helping students in
the primary school to develop a conceptual understanding of nsrabdrthe basic four arithmetic
operations. The course comprises the foundationcontemporary mathematics education, basic number

theories such as types of numbers, place value, arithmetic operations, fractions, decimals and percentages,
und

rati o and proportion, andnumbesrelaes concgptsst udent s 6

General Objectives

Understand what is mathematics
development of mathematics
Understad the theoretical perspectives on mathematics learning

the primary level
Understand how to use the various technological tools to teach mathematics

< << <<

Courseof Study

Module 1: Contemporary Issues in Mathematics Education

Module 2: Number and Number Sense in the Primary Grades
Module 3: Concepts ofractiorsin the Primary Grades

Module 4: Concepts of Decimals and Percent in the Primary Grades
Module 5: ProportionaReasoning

Module 6: StrategiesfoAs sessing Studentsd Under standi

Demonstrate proficiency in the application of key concepts in the teachingtioématics at
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CourseContent

Module 1: Contemporary Issues in Mathematics Education
Key Question: What are some of the traditional and contengppmperspectivesrothe teaching of
mathematics at the primary level?

Areas of Focus

U Nature of mathematics

U Theoretical foundations for contemporary mathematics educatiortheir implications for
teaching (Piaget, Bruner, Dienes, Skejnp

U Constructivism in mathematics classrooms

U Languageand mathematics

U Differentiationin the mathematics classroom

Module 2: Number and Number Sense in the Primary Grades
Key Question:What are some of the foundational concepts in the teaching of mathematics that

contribute to st uityeithnwnbersP| ui di ty and

Areas of Focus

The history of numbers

Developing arly number onceptsand number sense

Place value and numeratioonzepts

Understanding whole number operatiafisddition, subtraction, multijgation and
division

U Using technologicalools to teachearly numberasnse

[ el e i

Module 3: Concepts of Fractions in the Primary Grades

Key Question: What are the key fraction concepts in the teaching of mathematics at the primary level?

Areas of Focus

The concept of aéction

Notation of factiors

Equivalentfractions

Mixed numbers and impropetaictions

Addition and subtraction ofrctions

Multiplication and division of factions

U Using technological tool® develop concepts ofdctions

et entiN entB ant N et e

Module 4: Concepts of Decimals and Perceates in the Primary Grades

f

e X i

Key Question: What are the rudiments in the teaching of decimals and percentages at the primary level?

Areas of Focus

Concepts of place value andaimals

Convertingfractionsto decimalsand vice ersa

Compare and order decimals

Computatios with cecimals

Relationships among fractions, decimals and percentages

oo
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Module 5: Proportional Reasoning
Key Question:What are the most effective strategies for teaching proportional reasoning at the primary
level?

Areas of Focus

U Ratio and poportion
U Proportional easoning
U The role of technology in the development of concepts of proportieaabning

Module 6: Assessing Students6é Understanding of Nu
Key QuestionnWh at vari ety of approaches can ma&hemaiosd t o a
at the primary level?

Areas of Focus

U Linking assessment and instruction in the mathematics classroom
U Selecting assessment tasks and matching them to student outcomes
0 Setting the criteria for judgimngoontudentsd per
U Formal andnformal approaches to assessing studadetstandingn mathematics
Learning Strategies and Approaches
+ Direct Teaching
+ Discovery Learning
+ Lecture
+ Discussion
+ Demonstration/Simulation
+ Cooperative grouping
+ Group/individual presentations
Assessment
x  Quizzes 10%
x  Group presentations 25%
x  Assignments 25%
x  Mini lesson presentations  10%
x Instructional plan of work 30%
Resources
Texts

Van de Walle, J.A. (2007Elementary and middle school mathematics: Teaching developigental
(6 th ed.) Boston, MA: Pearson.
Haylock, D. (2006)Mathematics explained for primary teache3 rd. ed.). London, UK: Sage.

Burris, A.C. (2005)Understanding the mastyou teach: Content and methods for-knedergarten
through grade 4Upper Saddle River, NPearson.

Pratt, N. (2006)Interactive maths teaching in the primary schaalndon, UK: Paul Chapman.
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Schwartz, J. E. (2008Elementary mathematics pedagogical content knowledge: Powerful ideas for
teachersBoston, MA: Pearson/Ally and Bacon.

Tucker, B F., Singleton, A.H. & Weaver, T.L. (200d8jeaching mathematics to all children: Designing
and adapting instruction to meet the needs of diverse lea(@8red.). Wbper Saddle River, NJ:
Pearson.

21. ETTC/MA 201: KEY CONCEPTS IN PRIMARY MATHEMAT®

Semester: Year2, S2mestel
Prerequisites: Developing Number Concepts and Operations

Course Description/Rationale

The main purpose of this course is to present participants with practical applications for helping students

at the primary level talevelop a sound understanding of key mathematical concepts. These concepts
include algebraic operations, measurement, geometry, data management and, amalygiwblem

solving. Furthermore, participants will be exposed to a variety of approachesatdinge key

mat hemati cal concepts and wil/l be made aware of
mathematical understandings.

General Objectives

V Understandkey concepts used in the teaching afthematics at the primary level

V Appreciate that therare various instructional approaches that can be used in the teaching of
mathematics at the primary level

V  Apply strategies which promote understanding of mathematical ideas related to thgisconce
taught at the primary level

Course of Study

Module 1: DevelopingAlgebraicThinking

Module 2: Concepts anékills in Measurement
Module 3: Concepts ofseometry andseometricThinking
Module 4: Concepts oDataManagement andnalysis

Module 5: PromotingUnderstandin@ hroughProblem-Solving
Module 6: AssesingSt u d eUmdersténding o€oncepts

Course Content
Module 1: Developng Algebraic Thinking

Key QuestionWhat are the ways in which a teacher of mathematics can foster algebraic thinking in
students at the primary level?

Areas of Focus

u What is afjebraic reasoning?
u Pattern identification and creation in mathematics
a Meaning of equality
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Uncovering studentsd algebraic thinki
Solving algebraic problems

Equations

Expressions andgeiations

Simple linear quations

Module 2: Concepts and Skills in Measrement

Key QuestionWhat are some of the fundamental concepts and skills in measurement?

Areas of Focus

el enchl et B ant N N et e

Non-standard units of measurement

Standard units of linear@asurement

Area of rectangles and right angle triangles, and compdeifges
Volume am capacity

Weight and rass

TimeT the 12 hour clock; the 24 houock

Moneyi profit and loss, discountsaxes bills, currency onversion

Module 3: Concepts of Geometry and Geometric Thinking

Key QuestionWhat are the ways in which a teacher of mathtics can foster geometric thinking in

students at the primary level?

Areas of Focus

u

i
i
i
i

Shapes and properties: triangles, quadrilateratdes
Transformatiori translation, rotation, reflectionnargement;
Plotting points ontte Gartesian gaph,

Reading points on the Cartesiamagph

Simple map reading latitude and longitude

Module 4: Concepts of Data Management and Analysis

ng

Key QuestionWhat are some of the skills required in data management and analysis at the primary

level?

Areas of Focus

i

i
i
i

Colleding data

Distinguish between qualitative and quantitative data

Graphical representation of ddtaimple bar charts, pictographses, pie charts
Calculating measures of central tendemogan, median, mode

Module 5: Promoting Understanding through Problem-Solving

Key QuestonWh at are some of the approacthdvwint hat

mathematics at the primary level?
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Areas of Focus

U Teaching for problersolving
U Teaching about problesplving
U Teaching through problesolving
U Probkem solving approaches to teaching mathematics
U Problem solving ppcesses and strategies
U Planningand developing problem solving lessam primary mathematics
Learning Strategies and Approaches
+ Lecture/Discussion
+ Discovery learning
+ Demonstration/Simulatio
+ Co-operative grouping
+ Group/individual presentations
Assessment
x  Quizzes 10%
x Create a game to teach a mathematical concept  25%
x  Assignments 25%
x  Mini lesson presentations 10%
x Instructional plarof work 30%
Resources
Texts:

Van de Walle J.A. (2007)Elementary and middle school mathematics: Teaching developigental
(6 th ed.). Boston, MA: Pearson.
Haylock, D. (2006)Mathematics explained for primary teache3 rd. ed.). London, UK: Sage.

Burris, A.C. (2005)Understanding the mastyou teach: Content and methods for-gmadergarten
through grade 4Upper Saddle River, NJ: Pearson.

Pratt, N. (2006)Interactive maths teaching in the primary schaalndon, UK: Paul Chapman.

Schwartz, J. E. (2008Elementary mathematics pedagogicantent knowledge: Powerful ideas for
teachersBoston, MA: Pearson/Ally and Bacon.

Tucker, B. F., Singleton, A.H. & Weaver, T.L. (2006gaching mathematics to all children: Designing
and adapting instruction to meet the needs of diverse lea(@¥red.). Upper Saddle River, NJ:
Pearson.
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22: ETTC/MA 301: CONTENT AND PEDAGOGICAL APPROACHES IN MATHEMATICS FOR
EARLY CHILDHOOD

Semester: Year3, S2mestel
Prerequisites: Developing Number Concepts; Key Concepts in Primary Mathematics

Course Description/Rationale

Mathematicsontributes owar ds t he devel opment and i mprovement
competence in logical reasoning, spatial visualisation, abstract thought and analysis. Students develop
numeracy, reasoning, thinking skilemd problem solving skills through the learning and application of
mathematicsPre-schoolers are intrigued by the mathematics in their warleeir fascination comes

from a need to know and not in assignments or passing a test. Given adequate riaterials] a

teacher to facilitate activities, children can develop their early cognitive skills necessary for learning and
applying complex mathematical concepts. This mathematics should be introduced through a variety of
activities including the studygfat t erns, r el ations, order and predi
experiences and natl inquisitiveness about his/hemvironment. Developing these skills at an early age

helps to develop the foundation for abstract and logical thought.

This couse is designed to prepare prospective teachers of students in early childhood with fundamental
core concepts in the teaching of mathematics. It combines an understanding of the basic number concepts
as well as the conceptual understanding of the fouatipas of mathematics with the development of

practical life skills taught through problem solving in mathematics. This course will also provide a strong
emphasis on the pedagogical skills for teaching mathematics at the early childhood level, and will
encourage teachers to examine the role of mathematical thinking in the teaching and learning of
mathematics.

General Objectives

Demonstrate the ability to plan daily instruction targetingctfit matfematicsconcepts and
skills

Relate mathematics to diaclassroom routines and activities

Demonstrate proficiency in integrating mathematicaliapfions across the curriculum
Provide a mathmatics-rich environment where children can rensgandmeaningfully apply
mathematics

Utilise games to teach matmaticsconcepts and skills and to give children practice iryépg
these concepts and skills

< << <

Course of Study

Module 1: Sets

Module 2: Reading ad Writing Numerals
Module 3: Addition and Subtraction

Module 4: Measurement

Module 5: Geometry

Module 6: Pedagogical Skillsm Mathematics
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Course Content

Module 1: Sets
Key Question: What are some of the skills required for the effective teaching of sets within the early
childhood classroom?

Areas of Focus
U Classification andating of shapes andbjects
U Exploration of pattern$ recognition, duplication, creation, combination, types of patterns
U Subitisng and early number sense

Module 2: Counting
Key QuestionWhat are some of the content areas and skills required for the effective teaching/learning
of numerals within the early childhood classroom?
Areas of Focus
U Counting natural ambersi oneto-one correspondence
U Reading and writingumerals’ cardinals and ordinals

Module 3: Addition and Subtraction
Key Question: What are some of the conteneas and skills required for the effective teaching/learning
of addition and subtraction within the early childhood classroom?
Areas of Focus
U Set @ombination
0 Set eduction

Module 4: Measurement
Key Question: What approaches should teachers in the eanlidbood classroom utilise in an effort to
foster students6 mat hematical | iteracy?
Areas of Focus
U Comparing éngths andveights
Volume
Time1 day, week, month,ear
Simple money problenislocal currency in various denominations, coatue
Temperature
Vocabulary related to @asurement

[ i e i i

Module 5: Geometry
Key QuestionWhat are some of the content areas and skills required for the effective teaching/learning
of geometry within the early childhood classroom?
Areas of Focus
U0 Two dimensionallsapes square,riangle, ércle
U Identification of solidg cube, cuboid, sphere, conglinder

Module 6: Pedagogical Skillsm Mathematics
Key QuestionWhat pedagogical approaches are required fordffective teaching of hematics at
the early childhoodevel?
Areas of Focus
U Lesson panning
U Grouping in @irs
U Discovery karning
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U Differentiated instruction in the mathematics classroom
U Building and using @nipulatives
U0 Grouping sets of objectsusing ings, bags, tixes
U Fitting shapes.
U Base Ten Blocks
Ui The GeeBoard
U Counting ®ngs
U Tracing patternssand play, plasticine Jgydough
U Matching tems
U Using flannel loards
U Using technology, laptop, smart boardsleos
Learning Strategies and Approaches
+ Lecture/Discussion
+ Discovery Learning
+ Demonstration/Simulation
+ Co-operatve grouping
+ Group/individual presentations
Assessment

x  Quizzes 20%
x  Group presentations 20%
x  Assignments 20%
x Create a handboakK strategiesprocedures

and material$or teachers of Mthematicsin early childhood 40%

Resources
Texts.

Van de Walle, J.A(2007).Elementary and middle school mathematics: Teaching developigental
(6th ed.). Boston, MA: Pearson.

Haylock, D. (2006)Mathematics explained for primary teache3 rd. ed.). London, UK: Sage.

Burris, A.C. (2005)Understanding the mastyouteach: Content and methods for gdedergarten
through grade 4Upper Saddle River, NJ: Pearson.

Pratt, N. (2006)Interactive maths teaching in the primary scha@ndon Paul Chapman.

Schwartz, J. E. (2008Elementary mathematics pedagogical conteritwledge: Powerful ideas for
teachersBoston, MA: Pearson/Allyand Bacon.

Tucker, B. F., Singleton, A.H. & Weaver, T.L. (2006gaching mathematics to all children: Designing
and adapting instruction to meet the needs of diverse lea(@8red.).Upper Saddle River, NJ:
Pearson.
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23.ETTC/MA 302: CONTENT AND PEDAGGICAL APPROACHES IN MATHEMATIEC®R
JUNIORS

Semester: Year 3, Semestdr

Prerequisites: Developing Number Concepts, Key Concepts in Mathematics, Content and
Pedagogical Appro&aes in Mathematics in Early Childhood

Course DescriptioriRationale

An important goal of education is to develop individuals with a high level of mathematicalgro§ic
which then supportgarticipation in further study, employment and citizenship. Elaidtical knowledge
is fundamental to the understanding and development of science and technology as well as being
applicable to many areas in the social sciences.

This course is designed to prepare prospective teachers with fundamental core conceptadhiting of
mathematics. It combines an understanding of the basic number concepts as well as the conceptual
understanding of the four operations of mathematics with the development of practical life skills taught
through problem solving in mathematicBhis course will also provide a strong emphasis on the
pedagogical skills for teaching mathematics at the Junior aged level, and will encourage teachers to
examine the role of mathematical thinking in the teaching and learning of mathematics.

General Objectives

Demonstrate the use of appropriate pedagogical approaches to the teaching and learning of
mathematics tprimary children

Employ strategies which will promote understanding of mathematical concepts

Understand the key componentdesson planmig in mathematicteaching

Apply a variety of strategies that demonsttherelevance ahatheméicsto everyday living

Use assessment activities that aperopriate in th primary mathematics classroom

Identify best practices for teaching thamaticsm the primary school

Use electronic technology and other resources effectively im#teematicslassroom

Cater to diversity in learning amg the primary school children

<LK LK LKL L <

Course of Study

Module 1: Planning For Mathematics Instruction

Module 2: TeachingSpecific Mathematical Concepts

Module 3: Teaching Probler$olving in the Primary School
Module 4: Assessment of Mathematics in the Primary School
Module 5: Feedback and Assessment in the Primary School

Module 1: Planning for Mathematics Instruction
Key Question: What arethe pedagogical approaches the teaching and learning of mathematics at the
primary level?

Areas of Focus

U Developing unit and lessottgms
U Using inductive and deductive teaching approaches
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U Using discovery learning
U Using ceoperative larning $rategies
U Linking mathematics to other areas of therculum.

Module 2: Teaching Specific Mathematical Concepts

Key QuestionWhat are some of the key concepts in which students at the primary level should
demonstrate mastery?

Areas of Focus

Algebraic hinking
Measurement
Geometry
Statistics

[l i e i

Module 3: Teaching ProblemSolving in the Primary School

Key QuestionWhat are some of the strategies that can be utilised to facilitate pretabtimg at the
primary level?

Areas of Focus

Problem seletion

Problemsolving

Pol yads Fo uoProSaem&aglvingdModel t
Problemsolving drategies

Differentiated instruction

Lesson planning

[ty et e el et ) e

Module 4: Assessment of Mathematics in the Primary School
Key QuestionWhich assessment procedures can be usedrimce learning and support good teaching
in the primary mathematics classroom?

Areas of Focus

Performance ssessment
Formative asessment
Summative asessment
Observation

[l i e i

Module 5: Feedback and Assessment in the Primary School
Key QuestionHow are assesnent tools created and data analysed to effectively assess/evaluate the
performance of students in the primary mathematics classroom?

Areas of Focus

U Marking and grading withubrics;
0 Constructing tests for the mathematics clatiagnostic, criterion, rmon referenced
0 Evalua i ng students6é performance
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Learning Strategies and Approaches

Lecture/Discussion
Demonstration/Simulation
Cooperative grouping
Group/individual presentations

e

Assessment

Quizzes 20%
Group presentations 20%
Assignments 20%
Create a saif workcardson a variety of topics relevafur use

in a mathematics learning centre in the junior classroom 10%
x  Construct the following types of tests in mathematics for an age
group of your choicé diagnostic, criterion, norm referenced  30%

X X X X

Resoures
Texts:
Van de Walle, J.A. (2007Elementary and middle school mathematics: Teaching develophgental
(6 th ed.). Boston, MA: Pearson.
Haylock, D. (2006)Mathematics explained for primary teache3 rd. ed.). London, UK: Sage.

Burris, A.C. (2005)Understanding the mastyou teach: Content and methods for{iedergarten
through grade 4Upper Saddle River, NJ: Pearson.

Pratt, N. (2006)Interactive maths teaching in the primary scha@ndon, UK: Paul Chapman.

Schwartz, J. E. (2008Elementarymathematics pedagogical content knowledge: Powerful ideas for
teachersBoston, MA: Pearson/Allyand Bacon.

Tucker, B. F., Singleton, A.H. & Weaver, T.L. (2006gaching mathematics to all children: Designing
and adapting instruction to meet the neefigiverse learner§2™. ed.). Upper Saddle River, NJ:
Pearson.

24. ETTC/SC 101 FOUNDATIONS IN PRIMARY SCIENCE & TECHNOLOGY TEACHING |

Semester: Year 1, Semester 2
Prerequisites: None
Course Description/Rationale

Science and Technology play jmaroles in our everyday lives.  Children need to be aware of the
importance of scientific knowledge and the skills that scientists use to arrive at such knowledge.
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Furthermore, they need to be exposed to the various technologies produced and usguero f
discoveries in the area of science. Above all, children need to understand that the relationship between
science and technology is inextricable and that humans are significantly impacted by discoveries in both
areas. Consequently, an approachething science and technology which includes the application of
science concepts to daily situations is paramount as it facilitates the development of scientifically literate
citizens.

This course seeks to prepare teachers for the teaching of scieneetarmogy at the primary level. It
focuses on making participants aware of relevant content knowledge in science at the primary level,
developing an understanding of the nature of science, development of process skills and the explicit
relationship betwen science and technology to society.

General Objectives

Understand the nature s€ience and scientific inquiry

Know the requirements of national and regional curricula of sciencetemmhology at the
primary level

Use a variety of strategies and apptwes in the teaching pfimary science and technology

Be familiar with a variety of resources that can be used to facilitate the teaching of science and
technology at the primary level

Appreciate that there are various assessment processes and todianthae used in the
assessment of science @adhnology at the primary level

Demonstrate the ability to plan effective science lesson plarssudents at the primary level

< < << <<

Course of Study

Module 1: The Rudiments of Primary Science and Technology Barca
Module 2: The Primary Science and Technology Syllabus

Module 3: Strategies and Approaches for Teaching Science and Technology at the Primary
Level

Module 4: The Use of Resources in Primary Science and Technology Teaching

Module 5: Assessmentor/of Learning in Science and Technology at the Primary Level

Module 6: Planning Science and Technology Lessons for the Primary Level

Course Content

Module 1: The Rudiments of Primary Science and Technology Education
Key Question:What are major priniples that underpin an effective science education?

Areas of Focus

Nature of sience
Scientific nquiry

Scientific methods
Science processkifls
Science,déchnology, sciety

[ i et i ]

Module 2: The Primary Science and Technology Syllabus
Key Question:What are thecontent areas and skills required for effectiPeémary Science and
Technology teaching?
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Areas of Focus
U Examination of the topics in the Primary Science and Technology Syllabus
U Analysis of difficulties with implementing the Primary Science& Technologgri@uium

Module 3: Strategies and Approaches for Teaching Science and Technology at the Primary Level
Key Question:What are some of the teaching approaches that can be used to teach science and
technology at the Primary Level?
Areas of Focus
U Studenicented aproaches
U Teacheicentred pproaches
0 Advantages and disadvantages of studentred and teacheentred pproaches

Module 4: The Use of Resources in Primary Science and Technology Teaching
Key Question:How can resources be utilised to further depelan understanding of science and
technology in the science classroom at the Primary Level.
Areas of Focus
U Types of Resourcdstextbooks, audio media, visual media, virtual laboratories,
U Advantages andisadvantages of various resourcepiiimary sciene and technologyetching
U Usinglow-cost materials in teaching science agchnology

Module 5: Assessment for/of Learning in Science and Technology at the Primary Level
Key QuestionWhat are the assessment tools that can be used to effectively teack scid technology
at the Primary Levél
Areas of Focus
U Rationale for asessment
U Tools used in ssessment
U Evaluation of assessmeobls

Module 6: Planning Science and Technology Lessons for the Primary Level
Key Question: What are the rudiments of effe® unit and lesson planning for science and technology at
the Primary Level?
Areas of Focus
U Writing unit plans in science anddhnology
0 Writing lesson plans in science amahnology
U Implementing lesson plans in science axhhology

Learning Strategies and Approaches

4+ Lecture/Discussion
+ Co-operative Grouping
+ Computerassisted instruction
4 Individualised Instruction
+ Project Approach
4« Oral Presentations

Assessment
x  Project 30%
x  Written Assignments 20%
x  Oral Presentations 10%
x  Portfolio 40%
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Resouces

Recommended Texts

Bass, J. E; Contant, T.L. and Carin, A.A. (2008aching sciencenethodsas inquiry (11" ed.). Upper
Saddle River, NJAllyn & Bacon.

Howe, A. C. (2002)Engaging children in scienc€3rd ed.)Upper Saddle River, NJ: Prerdi¢iall.

Martin, R; Sexton, C and Franklin, T. (2009gading science for all childrerAn inquiry
approach(5th ed.)Boston: Pearson

Martin, R.; Sexton, C and Franklin, T (2005gaching science for all childre3“ ed .).Boston:
Pearson

25. ETTC/SC 201 FOUNDATIONS IN PRIMARY SCIENGETECHNOLOGY TEACHING Il

Semester Year 2, Semester 1
Prerequisites Foundations in Primary Science and Technology TeacHing
Course Description/Rationale

One of the goals of science is the formataf facts, concepts, theories and laws. Literapuoposeshat

scientific knowledge is essential as it tells us important and interesting new things about ourselves and the
way we live. This knowledge can be relied upon for action, that is, it infdrengariety of agfacts and
products used to transform our lives. Moreover, the benefits of technological advances which are products
of science are that they provide educational, cultural and intellectual enrichment that lead to economic
benefits. Exposwr to scientific content gives life to new concepts, points of view, methods, techniques,
instruments, tools, tendencies and perspectives which guide the construction of new knowledge.

This course focuses on bolstering content knowledge of participastseince and technology for the
effective delivery of science and technology at the primary level. Participants will be exposed to major
concepts represented in the primary science syllabus and will be encouraged to approach them in an
inquiry oriented maner.

General Objectives

Know the elements of weather, measurement instruments and the impact of the elements on
human life.
Appreciate the value of earthodés resources, t

Grasp the concept of the solar system.

Apply knowledge of the solar system in explaining occurrences on earth.
Develop an understanding of the diversity and classification of living things.
Demonstrate an understanding of the concept of ecosystem
Understandnatter and energy

< <K<K <K<K <

Course of Study
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Module 1; Weather

Module 2: Earthds Resources

Module 3: Diversity and Classification of Living and Ndriving Things
Module 4: Structure and Function

Module 5: Ecosystems

Module 6: Forces and Energy

Module 7: Matter
Course Content

Module 1: Weather
Key Question: What are the elements of weather and how do they impact human lives?

Areas of Focus:

Changes in wather

Elements of wather

Instruments for measuring weathésraents
Effects of weather on humaifel
Preparation for weathepnditions

[ e e i e i

Modul e 2: Earthds Resources
Key QuestonWh at are some of earthoés resources

Areas of Focus:

Definition of resource$ air, water andal

Renewable andam-renewable resources

Properties ofia and the importancef anaintaining these properties
Properties of \ater and the importanad maintaining these properties
Properties ofa@il and the importancef maintaining these properties

(el e et i i ]

Module 3: Diversity and Classification of Living and NonLiving Things

and

Key Question: What are the characteristics of living and rlaring things and how are they classified?

Areas of Focus:

U Characterigcs of living and nodiving things

U Classification ofiving thingsi simple classification (plants and animals); flowering and non

flowering plants, vertebrates and invertebrates
U Classifi@tion of nonliving thingsi plastics, metals, wood, rubber
O Differentiat-l omi hgdowthilgd fdeando

Module 4: Structure and Function

Key Question:How do the structures which exist in orgsms ensure their efficiency and survival?

Areas of Focus

U Structures of plants and theurfctions
U Structures of animals and theimictions
Module 5: Ecosystems
Key Question:What are ecosystems and how are they important to humans?
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Areas of Focus

[l i i i

Definition of ecosystem

Examples of eosystems

Habitatsi definition, types in plants anchamals
Food dains

Maintaining balance inamsystems

Module 6: Forces and Enerqy

Key Question: What istheimportance of forces and energy in everyday life?

Areas ofFocus

[l e i e i

Forcesi definition andexamplescontact, norcontact,
Simple nachines

Sources of mergy

Energy tansfer

Module 7: Matter

Key Question:What are the lcaracteristics of matter and their applications?

Areas of Focus

u

i
i
i
i
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Definition of matter

States ofmatter

Properties of ratter

Changes oftate

Characteristics of matter in the home anchittuistry

Learning Strategies and Approaches

Field trip

Inquiry
Lecture/discussion
Educational games
Guideddiscovery
Oral presentation

Assessment
Class tests 30%
Assignment 30%
Portfolio 40%
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Resources

Recommended Texts

Abruscato, J. (2004Y.eaching children sciendeA discovery approach6". Ed.).Boston: Pearson.
Hudson, P . (2015 . Hudsonés gui des f(@"%ed)tAstralineBoak. pr i mary sc
Peters, J.M and Stout, D. L. (2008gience in elementary education: Methods, concepts and

inquiries.(10". ed.).Upper Saddle River, NMerrill Prentice Hall.

26. ETTC/SC 202 CONTENT AND PEDAGOGICAL APPROACHES IN SCIENCE FOR EARLY
CHILDHOOD

Semester: Year 2, Semester 2

Prerequisites: Primary Science and Technology | and II

Course Description/Rationale

Science education in the early years is vital in exposing children to a deep understanding of the world
around them and how it impactheir daily lives. There is a growing understanding globally that suggests

t hat science influences the power of childrenés
childhood classrooms should enrich and provide more challenging environments pop o r t chil dr
curiosity and creativity. Moreover, this belief coupled with a structure for learning through Hhasied

and technology methodologies undergirds best practices and cultivates an ethos of exemplary science in
the early years.

This course is, therefore, designed to provide teachers with the appropriate skills, knowledge, and
attitudes needed to build the capacities of young children and nurture their sense of wonder within
practical, creative and culturally sensitive contexts.

Gengaal Objectives

Understand the relevance of science teaching and learning in the early years

Examine the contributions of educational psychologists to an understandadeyelbpmental
stageof children from birth to seven years old in science education

Compare global and local perspectives in science teaching and learning in early childhood
education

Appreciate the theoretical underpinnings of scientific literacy

Demonstrate the roles of developmentally appropriate technology in early childhood education
for sustainable societies

Employ effective pedagogies in science teaching and learning with iffquirged perspectives
Display skills and abilities needed for critical thinking in thé @dntury science environments

<< << < <K<
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V Understand the importance of hibadnd safety in early childhood education
V  Appreciate the role of food and nutrition in the development of healthy lifestyles
V  Examine he function of the sensesdeveloping an mderstanding of the environment

Course of Study

Module 1: Introduction toScienceTeaching and earning in Early Childhood Education
Module 2: Educational Psychology and Early Science
Module 3: Perspectives in Early Childhood Science Education

Module 4: Scientific Literacy and Early Childhood Education
Module 5: Science andCT in Early childhood

Module 6: Inquiry-based Learning in the Earlyedrs

Module 7: Teaching for Critical Thinking

Module 8: Health & Safety in Early Childhood Education
Module 9: Quality Nutrition for Life

Module 10:  Understanding the Human Body

Course Content

Module 1: Introduction to Science Teaching and Learning in Early Childhood Education
Key QuestionWhat competencies are required for effective science teaching at the early childhood
level?

Areas of Focus:

U Effective eaching of Science
U Competencies required for effectiveathing of Science
U Differentiated instruction in Science

Module 2: Educational Psychology and Early Science
Key QuestionWhat are the contributions of educational psychologists to science teaching and learning?

Areasof Focus:

U Cognitive developmerit work of Piaget
U Behaviourism
U Educationaldaxonomies

Module 3: Perspectives in Early Childhood Science Education
Key QuestionWhat are the local and global trends in science teaching and learning in early childhood
educdion?

Areas of Focus:

U Traditional and ontemporary perspectives of science in Early Childhood Education
U Best pactices in Science Education
U Regional anddcd perspectives in Science Education
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Module 4: Scientific Literacy and Early Childhood Education
Key Question\What are the core theoretical perspectives that form the basis of teaching for scientific
literacy?

Areas of Focus:

Definitions of scientific iteracy

Theoretical perspectives on scientiftetacy
Strategies for teaching concepts @esice
Nature of sience

The relationship between science aadisty

[l e i et i i ]

Module 5: Science and ITC in Early Childhood
Key QuestionWhat skills are required to effectively integrate technology inté&é#ny Childhood
ScienceEducation?

Areas of Focus:

U The use of TC in Early Childhood Science Education
U The e of ITC in problem solving and literacgwklopment
U The we of ITCin child development and eadyaining

Module 6: Inquiry -Based Learning in the Early Years
Key QuestionHow can inquirybased learning beffectively integrated intBarly ChildhoodScience
Education?

Areas of Focus

U A content approach to inquityased éarning
U Sustainability and inquirpasedéarning
U Principles and practices for inquibasedéarning

Module 7: Teaching For Critical Thinking
Key QuestionWhat are the abilities that must beemplified talemonstrated critical thinking in the
early childhood science classroom?

Areas of Focus:

U Critical thinking in the early childhoodassroom
U Designing lessons that foster critichirnking

Module 8: Health & Safety in Early Childhood Education
Key QuestionWhat are the health and safety considerations requiréghity ChildhoodScience
Education?

Areas of Focus:

U Safety rules for thelassroom
U Basic hygiene gactices
U Designing safe ensonment for bildren
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Module 9: Quality Nutrition for Life
Key QuestionWhat is the importance of the food groups in the development of a healthy lifestyle?

Areas of Focus:

U Healthy ifestyle
U Nutrition
U Importance and sources @foid

Module 10: Understanding the Human Body
Key QuestionWhat are the roles of the senses in developing an understanding of the environment?

Areas of Focus:

U Sensory organs and theglation to the lbain
U Processing information from the senses
U Brain function and behaviour

Learning Strategies and Approaches

Debates

Projects

Lecture/ Discussions

Computeraided Instruction
Presentations with the use of technology
Inquiry-based Learning

Experimentation

FEFEEFEEE

Assessment

Partigpants will have successfulompleted the course on the baxfis

x  QOral presentations 10%
x Inquiry Activities 20%
x  Self Reflection reports 10%
x  Technology Project 30%
x  Microteaching 30%
Resources

Recommended Texts

Jobling, Wendy. (2012fcience in early childhoo€ambridge, UK: Cambridge University Press.

Meadows, John. (2004%cience and ICT in the primary schoAlcreative approach to big ideas
London: David Fulton

Worth, K., & Grollman S. (2003)/Vorms, shadows, and whirlpools: Science in the early childhood
classroom Portsmouth, NH: Heinemann.

Page |112



27. ETTC/SC 301 CONTENT AND PEDAGOGICAL APPROACHES IN SCIHMIFEJUNIORS

Semester: Tear 3, Semester 2

Prerequisites: Primary Science and Technology | & II; Content and Pedagogical Approaches in
Teaching Science in Early Childhood

Course Descripton/Rationale

Undoubtedly, science technology and innovation drive economies and shape the societies in which we
live. Through an integrated and mdisciplinary coalition in Science, Technology, Engineeramgl
Mathematics (STEM) education, science téaglprofessionals are exposedthe nature and value of

STEM education at the Primary level.

Holistically, this course is designed to promote an understanding of STEM and its relevance within the
Barbadian ontext and the wider Caribbearedton. Autherit learning experiences, coupled with the
most upto-date content, methodologies and resources required to taaw@rypscience through STEM

will be fostered. Course participanigll be encouraged to use inquigriented structures and project
based apmaches with young sciendearners geared at promoting scientific literacy.

General Objectives

Understand the relevance of STEM education and its place in primary science teaching and learning
Examine the philosophical, historical and secidtural unerpinnings of STEM education

Examine the aims of local primary science and technology teaching in the context of teaching STEM
Design, implement and evaluate STHidsed teaching strategies in primary science

Understand equity and diversity in STEM at gngnary level

Use STEM for teaching conceptual understanding and misconceptions in primary science
Understand the scientific concepts underpinnings energy

Appreciate the principles that undergird crop and livestock production

Recognise the importance efivironmental conservation in solid waste management

<K<K KKK LKL

Course of Study

Module 1: Introduction to STEM Hucation in the Primary school

Module 2: Global Perspectives on STEMI&cation

Module 3: Literacy andSTEMin the Primary Schools

Module 4: Diverse Leaners and STEM #ication

Module 5: Resource Development and STEM Education in Primahp8ls
Module 6: Teaching forConceptual Understanding aktisconceptions with STEM
Module 7: Energy

Module 8: Crops and Livestock

Module 9: Solid Waste Managemen
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Content

Module 1: Introduction to STEM education in the Primary school
Key Question:What are the principles and competencies required for effectively integrating STEM in
primary science teaching?

Areas of Focus

U Origins, philosophical and socultural foundations of STEM education

U Background and history of the STEM movemieimnplications for practice

U Characteristics of STEM in primary science education, conceptualising STEM education

U Relevance, aims and objectives of STEM at the primary le\Bhibados

Module 2: Global Perspectives on STEM Education

Key QuestionWhat is the impact of global educational reformprimary science teaching & learning?

Areas of Focus

U International perspectives on STEM education, teaching for STEM in primayglsch
U Exemplars in policy and practice in STEM
U0 Comparative analysis of the traditional and contemporary perspectives of primary science

Module 3: Literacy and STEM in Primary Schools
Key Question:What are the pathways for integrating literacy and STEMoital primary science
classrooms?

Areas of Focus

U Strategies for developing literatdbased teaching in primary science
U Using science notebooks in integrating science and expository writing,
U Resources for inquirpased writing activities, science journiting

Module 4: Diverse Learners & STEM Education
Key QuestionWhat support systems are needed for diverse learners as they relate to STEM education?

Areas of Focus

Enriching physical learning environments for diverse learning styles

Creating gendesensitive andhclusive learning communities with STEM

Developingi n ehmeatening | earning environments with STEM
Inquiry-based activitiefor STEM education

[l i e i

Module 5: Resource Development an@TEM Education in primary schools
Key QuestionHow can STHEI concepts be taught with SMART board technology?

Areas of Focus

Use of effective resources in the teaching and learning of scientific concepts
Promoting activdearning with other relevant technologies in primary science
Teaching diversity and classifitton in plants and animals with Smadard echnologies
Inquiry-based activities

cocc
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Module 6: Teaching for Conceptual Understanding & Misconceptions with STEM

Key QuestionHow are conceptual understandings in primary science developed with STEM?

Areas of Bcus

i

i
i
i

Instructional models anstrategies that support teaching for conceptual understanding in primary
science

Chi | dr e n 6 steaching foricanceptualecmadge with STEM

Role of STEM in debunking misconceptions in primary science

Inquiry-basedactivities

Module 7: Enerqy

Key Question:What are the important properties of energy that determine its use and widespread

demand?

Areas of Focus

I e e i e

Energy conservationsources of energy, transfer of energy, types and uses of simple machines,
Heat- sources ad uses; mechanisms of heat transfer; temperature; heatiragtef m

Electricity and magnetismdefinitions and characteristics, electricity in society
Electromagnetism arits application to daily lives; asety with electricity

Waves- properties, prduction and transmission, light and shadows, colour and pigment, mirror
and images

Module 8: Crops and Livestock

Key QuestionWhat are the principles underlying the cultivation of crops thedearing of animals?

Areas of Focus

i
i
i

Seeds
Poultry: cefinitions, types and importance
Chicken lusbandry

Module 9: Solid Waste Management

Key QuestionHow can solid waste be managed to preserve the environment?

c:oc
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Areas of Focus

Litter - definition and classification
Managing waste reduce, reuse, and recycle
Composting

Learning Strategies and Approaches

Debates

Projects

Lecture/ Discussion

ComputerAided Instruction
Presentations with the use of technology
Inquiry-based Learning

Experimentation

Field trips
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Assessment

Participants will have successfully comglétthe course on the basis of:

x  Oral presentations 10%
x  Creative Inquiry Activities 20%
x  Self Reflection reports 10%
x  Technology Project 30%
x  Microteaching 30%
Resources
Texts

Fulwiler, B.R. (2007). Writing science: How to scaffold instruction to popt learning Portsmouth,
NH: Heinemann

Gilbert, J., Kotelman, M. (2005Five good reasons to use science notebooks. Science and Children.
November/December, p. 2. Arlington, VA: NSTA Press.

Kelly L, Stead D, (2013kEnhancing Primary Science: Dewping Effective Crossurricular Links.
Maidenheadpen University Press.

Bybee, R. W. (2002).earning science and the science of learniBgience educators' essagllection
NSTA press.

Loxley, P., Dawes, L., Nicholls, L., & Dore, B. (201¥eachingprimary science: Promoting
enjoyment and developing understandiBgsex, England_ongman.

Pearce, C. R. (1999Nurturing Inquiry: Real Science for the Elementary ClassroomPortsmouth,
NH: Heinemann.

Friedl, A., & Koontz, T. (2004)Teaching scienc® children: An inquiry approachJSA:
McGrawHill, Inc.

Grew, H. I. (1990)Teaching for conceptual change: Confronting children's experidtiudelta
Kappan, 6866384.

Woods, P. (1996 Creative teachers in primary schoolsondon: McGrawHill Educatian.
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28. ETTC/SS 101 CONTENT AND PEDAGOCICAL APPROACHESOCIAL STUDIEAT THE
PRIMARY LEVEL

Semester: Year 1, Semester 2
Prerequisite(s): None
Course Description/ Rationale

Powerful Social Studiegeaching requires a deep knowledge and wstdeding of the subject and its

goals Education for citizenship should help students acquire and learn to use the skills, knowledge and
attitudes that will prepare them to be competent and responsible citizens throughout their lives. Over the
past decadethe Social Studiescurriculum has undergone a number of changes in both content and
methodology. Cultural differences dntechnological advancements hadirectly and indirectly
influenced the nature and s@&pf the materials being uség teachersThe subject is also seen as the
prime discipline adopted to socidiyoung persons and so promote educational outcomes such as civic
duties, citizen participation and desirable social attitudes, skills and values.

Approaches used in theocial Studieslassrom should therefore result in citizens who are not only
informed and thoughtful, but able to participate in their communities. Such approaches thieoefdre

show the importance of social and political participation, sound moral judgements andikieg. These
pedagogical approaches would thus provide strategies and activities that engage participants, fill them
with ideas and at the same time encourage them to connect what they are learning to their prior
knowledge and current issues. Participantsild be required to think critically about what they are
learning and to apply that knowledge to authentic situations.

General Objectives

V  Appreciate the importece ofSocial Studiegducation
V Provide a framework for creating effective citizhip
V Prepae more knowledgeabland skillooriented teachers
V Execute competencies for participants in identifying societal controversial issues witha view
applying relevant solutions
V Cultivate civiccompetence and responsibilities
V Demonstrate an ability to cop@d adapt to a rapidly changing wotlslocial, economic,
environmental
Course of Study
Module 1: Authentic Learning in th&ocial Studie®rogramme
Module 2: Experiential Learning
Module 3: Differentiated Instruction
Module 4: Discovery Learning
Module 5: Technology in Social Studies
Module 6: GameBased Learning
Module7: Values Educatio
Module 8: Community Service Learning
Module 9: Portfolio Instruction
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Course Content

Module 1: Authentic Learning in the Social StudieProgramme

Key QuestionHow can authentic learning allow students to connect to the real world?

Areas of Focus

coocoocccc

What is authentic learning?

Characteristics of authentic learning?

Authentic tasks

Benefits of authentic teaching and learning
Authentic Assessment (Ass#sg authentic learning)
Definition

Alternative names for authentic assessment
Attributes of authentic assessment

Module 2: Experiential Learning

Key Question:How can students acquire knowledge skills and attitude beyond the formal education
setting?

Areas of Focus

[T e et i i ]

Definition of experientialearning

Experiential learningiteories

Characteristics of experientiadrning

Experientiallearning in the schoolgaching and learning activities
Assessment strategies/tools for experiengiating

Module 3: Differentiated Instruction

Key Question: What interventions can be used to ensure that students from diverse background and with

different abilities are not disadvantaged in teaching and learning situations?

Areasof Focus

i

u
u
ii
u

Definition of differentiallearning

Theories on differential Learning

Approaches to differential learning

Strategies/methods inftérential learning

The advantages and disadvantages of differential learning

Module 4: Discovery Learning

Key Question: What isdiscovenylearning / canstructivist based approach to learnihg

Areas of Focus

i
i

oo

Theories odiscoverylearning- Bruner, Dewey, Rousseau

Approachesmodels of discoveryelarning - guided inquiry, inquiry based learningoplent
based learning

Strategiesmethods in discoveryhrning

The useof technology in discoveryehrning

The advantages and disadvantages of discovery learning

The role of the teacher in discoveealtning

Assessments inigstovery Learning
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Module 5: Technology inSocial Studies
Key Question:How can conteporary types of technology comaplent traditional types to enhance the
delivery of education?

Areas of Focus

U Technology Integrationvideo, spread sheets preparation of posters, generating graphs and
charts, databases of information

U Differentiation withtechnologyi using technology to assist persons with varying abilities

U Open source software and internet sites relevant to sbodies

Module 6: Game Based Learning
Key QuestionCan cognitive skills and physical attributes combine to make learningfile at the
same time increase ofseknowledge?

Areas of Focus

Designing games fdBocial Studiefnstruction

Description ofgames and simulations

Benefits of games in formal instruction

Selection and implementatiafi games and simulations

Guidelines or building games rules, materials, relevanocetc

Testing gamesease of play, integration of leang objectives into game play

el et et i e e @]

Module 7: Values Education
Key QuestionnWh at <criteria are used to deter mimpleyedneos
to ensure that acceptable values prevail within societies?

Areas of Focus

Nature of values definition, value conflict, value inquiry

Goals of values education

Value analysis and clarification

Problems in values inculcationmodern democraticogiety vs traditional societies, generation
gap, litigious societies, poor parenting

cocc

Module 8: Community Service Learning
Key Question: What strategies can be used to ensure a more harmonious relationship between the
formal education system and the commity at large?

Areas of Focus

Nature and scope of social participation

Identifying resources for community projects

Il ncorporating community projects into school
Problems in community service learning

[ el e i ]
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Module 9: Portfolio Instruction
Key Question: How can portfolio instruction facilitate personal and professional development?

Areas of Focus

Types of portfolio
Benefits of portfolios
Constructing portfolios
Assessing portfolios

[ el e

Learning Strategies

Lecture/discussion
Cooperative grouping
Refledive writing/Journal
Vi deos/ DVD6s
Research projects

FEFEEF

Assessment

x  Participants will be required to develop a portfolio demonstrating one of the following - areas:
A Social Studiegiame
An authentic lesson activity
A community service learning activity
Discovery learning
Differential learning
N.B. This portfolio should show some inclusion of the use of technology.

Resources
Texts

Newmann F. and Wehlage (1993) Five Standards of Authentic InstructioriEducational Leadership.
50:7, pp. 812

Jarvis, P. (206). Towards a comprehensive theory of human learrifeyv York, New York:
Routledge.

Kirschenbaum, H. (2004). Carl Rogers's Life and Work: An Assessment on thArdfi9ersary of His
Birth. Journal of Counseling an®evelopmen. 82: 1, pp 116 124.

Kolb, A. and Kolb D. A. (2001kxperiential Learning Theory Bibliography 192001 Boston, Ma.:
Mc Ber and Co.

Kolb, D. A. (1976).The Learning Style Inventory: Technical Manugdbston, Ma.: McBer

Kolb, David A. (1984)Experiential Learning: Experiencesahe Source of Learning and
DevelopmentPrenticeHall, Inc., Englewood Cliffs, N.J.

Mueller Jon Authentic Assessment Tool box
http://jonathan.mueller.faculty.noctrl.edu/toolbox/whatisit.htm
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Neil, J. (2004)Experiential learning cycle Overview of 9 periential learning cycle models From
http://www.wilderdom.com/experiential/elc/ExperientialLearningCycle.htm

Taber, K. S. (2011). Constructivism as educational theory: Contingency in learningdinaally
guided instruction. In J. Hassaskhah (EEducational Theorypp. 39 61). New York: Nova.
https://camtools.cam.ac.uk/wiki/eclipse/Constructivism.html.

Thirteen Ed Online (2004). Constructivism as a paradigm for teaching and learning.
http:/www.thirteen.org/edonline/concept2class/constructivism/index.html

What is social gerontologyittp://www.allpsychologycareers.com/topics/socigérontdogy.html

Wood, & Middleton, (1975). A study of assisted problem solviBr@ish Journal of Psychology§6(2),
181-191.

29. ETTC/SS 20 PLANNING, TEACHING AND ASSESSISGCIAL STUDIE®N THE PRIMARY
GRADES

Semester: Year 2, Semester 2
Prerequisite(s): Content and Pedagogical ApproacheSatial Studieat the Primary Level

Course Description/Rationale

This aspect of the course will seek to improve instructional practices. Participantsgivilblgeanalging

the importance oteadhing and asssing students in Socialtuslies. Different approaches wille
examined so as tepertoraiof dtrategipsamdtmeticodopogies forssdccessful instruction.
This is important, as if not done effectivehese instructional practicggdannirg, teaching and assessing
can lead to boredom arfdistration of students and thailtimate alienation and dislike of the subject
area. The goathereforeis to develogskilled professionalsvho can teach age appropri&ecial Studies
lessons to diffexnt levels of learners.

General Objectives

Understand how to desigasource material thatin assist in the delivery 8bcial Studies
lessonswith a view of lessening the reliance on traditional approaches

Recognise the impomae of planning for tedwing topicsin Social $udies

Understandhe function of unit plans in the planning process

Demonstrate competenay unit planning

Develop ppropriate lessons and activities for learners in varied environments

Know how to alignassessmentith objectives

<< <K<K <
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Course of Study

Module 1: Criteria for Selecting Instructional Media

Module 2: Incorprating Maps and Globes in the Teachingotial Studies
Module 3:Integrating Content from other Subjeate&s in theSocial Studie$nit
Module 4: The Teaching &ocial Studies

Module 5: Using Stories and Drama in $ecial Studietesson

Module 6: Effective Use of Multimedia in the TeachingSafcial Studies
Modules 7 &8: Assessment iBocial Studies

Module 9: SeHlEvaluation and Reflection

Course Content

Module 1: Criteria for Selecting Instructional Media
Key QuestionHow can instructional materials assist teachers in their delie¢fgssonsgo students?

Areas of Focus
U Identification of instructional materials that can be usegbitial Studies
U Effective and appropriate use of instructional material in teachiegl Studies

Module 2: Incorporating Maps and Globes and Statistical Data in Unit Planning
Key QuestonCan maps and diagrams enhance onem@pexappreci
and dverse environments?

Areas of Focus

Understanding maps

Types of map

Characteristics of a good map

Developing map work skills (interpreting, inserting, locating)
Incorporating statistical data in map work

Construction of maps

Use of maps and globes in thadhing of social studies

[ ent i ent i en A ent B ent B a4

Module 3: Integrating Content from Other Subject Areas in theSocial StudiesUnit
Key Question: What is the value @ocial Studieasa separate discipline since it is interdisciplinary in
nature and scope?

Areas of Focus

Whatis interdisciplinary learning

Assessment in@&ial Studies

Contribution of various disciplines in ti8ocial Studiegurriculum

Ways in whichSocial Studiesan produce a wetbbunded and disciplirtkcitizen
PowerfulSocial Studieseaching and learning

[ e e i el ]
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Module 4: The Teaching ofSocial Studies

Key Question Can social skills be taught or are they simply acquired from allamd environmental

influences?

Areas of Focus

[l e i et i i ]

Methods of instruction (Direct and indirect)
Approaches to teaching social studies
Differentiated instruction in Social Studies
SelectingSocial Studiesopics

Facts concepts and generaltions

Module 5: Using Stories and Drama in theSocial Studied_esson

Key QuestionApart from their entertainment value, can music and drama impaatd ent s 6 gr asp

concepts irSocial Studiegearning?

Areas of Focus

I e e i e

Oral traditions in Social Studies

Role play andtsry telling

Skit, drama and renactments of important events
The value of using stories in Social Studies
Incorporating music in #teaching of Social studies

Module 6: Effective Use of Multimedia in the Teaching ofSocial Studies

Key Question Can the use of multimedia serve to improve skills such as research, analytical and data

collectionin teachers and students alike?

Areas ofFocus

i

cCccc

Types of multimedia used in teachi8gcial Studies maps, diagramsvideos, CDs, ewspapers

electronic sources

Sourcing information from internet sources

Identifying fiction and noffiction in data collection

The effective use of media in teachiBgcial Studies

Selection of material from mass media for classroom instruction

Module 7 : Assessment irbocial Studies

Key Question Can the traditional forms of assessment be relevant in the face of the growing need to

adopt radical approaches the teating of social studies?

Areas of Focus

cococ

Purposes ofssessment

Forms of asessment

Advantages and disadvantages of assessment
Guidelines for making own tests
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Module 8: SelfEvaluation and Reflection
Key Question Can selevaluationand reflection sem to enhance the pedagogical skills of teachers?

Areas of Focus

U Purpose of selévaluation
0 Uses of reflection and evaluation
U Strategis used in selévaluation
U Using your own test results
Learning Strategies and Approaches

+ Lecture/discussion
+ Cooperative guping
+ Reflective writing/Journal
#+ Videos/ DVDOs
+ Research projects

Assessment
x Group Presentations 1 20%
x In-class Presentation’ 20%
x Individual Project 1 60%

Resources

Texts

Griffith, A. & Barth, J. (2006).Social Studiesurriculum and methods fohé CaribbeanKingston
UWI Press.

Moore, K.D. (1995).Classroom Teaching Skill&rd ed.). dw York: Mc. GrawHill Inc.
Parker, W. (2008) Social Studiet elementary educatiotJ: Merrill Prentice Hall

Sunal, C. & Haas, M (2008%ocial Studiefor elementary and middle gradddew York:Pearson Allyn
and Bacon.

Zarrillo, J. (2008).Teaching elementar§ocial Studiegrinciples and applicationsNew Jersey Pearson
Merrill/Prentice Hall.
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30. ETTC/SS301: METHODS OF INQUIRY AND FIELD WORK BODCIAL STUDIES

Semester: Year 3, Semester 2
Prerequisite(s): Content and Pedagogical ApproacheSatial Studieat the Primary Level,
Planning, Teaching, and Assessirial Studiein the Primary Grades

Course Description/Rationale

The overarcimg goal ofSocial Studiess that of social participationHoweververy often the subject is

taught morefrom the perspective of a contemised areathana practicalsubject. This aspect of the
course provides participants witbal opportunities fosocial participation which is a major goal of the
subject. They will learn to develop and apply research skills necessary to investigate contemporary social
problems, issuesand concerns within their communities and then work collaboratively to proddce an
document their findings using different media

General Objectives

Identify sogal issues and problems in the community

Develop skills in designing and applying data collection instruments
Execute social investigatierof significant issues in the commnity
Compile, classify and interpret survey data

Foster group relational skills by @perating on projects

Use electronic media to present information

< <K<K

Course of Study

Module 1: The Project Method anddw it Can be Incorporated in the Teaching and Leayroif
Social Studies
Module2: Organising and Managing Ouat-Class Activities

Module 3: Design and Practice in Presentation Skills

Module 4: Social Experiments and Surveys

Module 5: Obtaining Oral Histories

Module 6: Defining Social Issue3 hroughSocial Research

Module 7: Conducting Surveys

Module 8: Designing, Interpreting and Presenting Survey Instruments

Module 9: The Case Study
Module 10:  Presentation of Projects

Course Content

Module 1: The Project Method and How it can be Incorprated in the Teaching and Learning of
Social Studies

Key QuestionWhat is the project method and how can it be incorporated in the teaching and learning
process so as to enhance the teaching of Social Studies?

Areas of Focus

Defining the Project Method

Selecting a topic

Determining the significance of the project method
Problem solving models on project work

Methods of using projediased learning

cCoc o
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The teachdy mole in project based learning
The studer@ mole in project based learning
The reflective proess in project work
Project work

Module 2: Organising and Managing Out of Class Activities

Key question: How should field work be orgésed by teachers? Wat structures should be put in place

to effectively manage and plan fieldwark

Areas of Focus

[ ent i ent i ent S et B et B a4

Defining fieldwork in Social 8idies

Types of fieldwork

Techniques in fieldwork

Organising/ planningéldwork - legal liability, health and safety
Managing fieldwork

Corducting field work activity in SocialtBdies

Presenting and reporting field work findings

Module 3: Design and Practice in Presentation Skills

Key QuestionWhat are the skills necessary to enhance the presentatiossoirie and projects to

students?

Areas of Focus

[enti entiN entB et et e

Types of presentations Bocial Studie@owerpoint, etc)
Resarch skills inSocial Sudies

Communication skills

The sequencing of information in presentations
Building a presentation rubric

The use of audiwisuals in presentations

Module 4: Social Experiments and Surveys

Key QuestionHow does the use ofarimens and sureys help in developingnquiring minds and

social participation behaviours student8

Areas of Focus

[l i e i

Types of social surveys and experiments
Research methodexperimental, etion,
Research skills

Designing survey instruments

Interpreting and represéng survey information

Module 5: Obtaining Oral Histories

Key QuestionHow does the inclusion of oral history help students to improve their knowledge and

comprehension of content area?
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Areas of Focus

Defining oral history and community service leiaig
Obtaining oral stories in social studies

Writing the oral report checklist for social studies
Lesson planning and oral reporting

[ e e

Module 6: Defining Social Issues Through Social Research
Key QuestionHow can the incorporation of social issues &mbwledge of social research methods
enhance the teaching and learning process?

Areas of Focus

Identification of socialgsues in the community

Incorporating controversial social issues in teacl8ogjal Studies
Incorporating social issues in tB®cial Sudiesclassroom

Development of a research tool to investigate an identified social issue

[l e i e i

Module 7: Conducting Surveys
Key QuestionHow should surveys be conducted to make them meaningful and effective?

Areas of Focus

Ethical issues in research

Planningan interview/ questionnaire

Interview/ questionnaire techniques

The strengths and weaknesses of interview/ questionnaire techniques

[l e i e i

Module 8: Designing, Interpreting And Presenting Survey Instruments
Key QuestionsWhat are the varying ways of designiimgerpreting, tabulating and presenting research
information?

Areas of Focus

Research techniques, questionnaires and interviews

How to compile and tabulate research findings

Classification and interpretation of survey data

Presentation of quantitativegearch data

Presentation of qualitative research data

Use of electronic media to present findings on identified issue

ety et et et et ) e

Module 9: The Case Study
Key QuestionHow can case studies be effectively included in research methods so as to capture the
essentiacomponents of the topic being studied?

Areas of Focus

Definition of case study

The use of case studies in teaching
Developing case study based research
Assessment types for case studies
Pitfalls in case studies

[ e e i i ]
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Module 10: Presentation of Projects
Key Question: What are the different strategies that can be put in place to present survey information
collected?

Areas of Focus:

U Researcheports
U Scholarly articles
Oral presentations

c:

Learning Strategies and Approaches

Lecture/discussion
Co-operative grouping
Reflective writing/Journal
Vi deos/ DVD6s
Research projects

FEFEEF

Assessment
x  Group Project: 70 %
Project Work:
Participants will be required to conduct research on a current social issue in Social Studies.

The project should be done through the use oftasédry, field trip, community service learning
and case study.

The researched information should be presented in a booklet that could be used as a teaching aid
for Social Studieseaching.

Marks will be awarded for the content as well as the desigp@séntation of the booklet.
x  Individual Journal: 30 %
Resources

Reading List

Blumenfeld, P. C., Soloway, E., Marx, R. W., Krajcik, J. S., Guzdial, M., & Palincsar, A. (1991).
Motivating projectbased learning: Sustaining the doing, supporting theiteprBducational
Psychologist26 (3 & 4), 369398

Burns R. B (2000).Introduction to research methodsalifornia: SAGE Publications Inc.

Crawford, B., Kelley, B., & Meyer, K. M. (1994). Enacting projeetsed science: Experiences of four
middle gra@ teacherslementary School Journgd4(5),p. 518.

Christensen C R (1981I)eaching and Case Method; Text, Cases and ReadBgston, Mass: Harvard
Business School.
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Gay, L. R. & Airasian, P(2009). Educational research competencies for analgsid applications(7™"
ed). Ohio: Merrill Prentice Hall.

Griffith, A., & Barth, J. (2006)Social Studiesurriculum and methods for tlHearibbean Kingston:
UWI Press

Mergendoller, J. & Thomas, J. (2000). Managing gcbpased learning: Principléem the field.
Date accessed: 13 November 20068p://www.bie.org/index.php/site/RE/pbl research/29

Pathways to systematic improvemeXdsociation for Educational Communicationsl amechnology
Annual Meeting. Chicago, IL

Pratt, David. (1994 Curriculum planning.Florida: Harcourt Brace Jovanovich, Inc.

http://www.bie.org/index.php/site/PBL/pbl_ia@book_introduction/#historyuckInstitute for
Education Date Accessed: 12 November 2008.

Sagor, R. (2000Guiding school improvement with action reseamlexandria,Virginia: Association
for supervision and curriculum Development (ASCD).

31. ETTC/SS 302 TEACHINGGLOBAL AND CONTEMPORARYOCIAL ISSUES IN SOCIAL
STUDIES

Semester: Year 3, Semester 1

Prerequisite(s): Content and Pedagogical ApproacheSatial Studieat the Primary Level,
Planning, Teaching, and AssessBagial Studésin the Primay Grades;
Methods of So@l Inquiry and Field Work in Social Studies

Course Description/Rationale

Contemporaryssuesas well as balisationhaveresulted in a number of challenges to the environment

as well as the political, cultural arsbcial lives of individuals within the Caribbean. Daifyaribbean
societies ardoeing penetrated by issues ranging from increase in crime to environmental degradation.
Many of these issues pose serious challenges to Caribbean. p&bptefore teacherof Social Studies
should be equipped witknowledge, andh repertoire of strategiemd skillsto address these challenges

so that students are prepared for effective citizen3lihis course is designed to provide opportunities for
participants tchone esearch and other relevant skills that would help them to prepare students to deal
with global, contemporary and social issues plaguing societies with a view of presenting solutions.

General Objectives

Develop an understanding of the need to care foparigct the environment

Understand the importance of sustainable development to the future of societies
Appreciate how climate change and global warning impact life in societies

Understand the factors that impact economic development in the Caribbean
Undestand how demographics have impacted the development of Caribbean societies
Appreciate how laws regulate and manage societies

Be cognizant of the problems associated with social gerontology

< <K<K
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Course of Study

Module 1: Environmental Care and Protection fen€ral Education
Module 2: Sustainable Development
Module 3: Climate Change and Global Warming, Weather and Climate
Module 4: Caribbean Demography
Module 5: Caribbean Economic Development
Module 6: Social Gerontology
Module 7: Law and Society
Course Content

Module 1: Environmental Care and Protection for General Education

Key QuestionHow can knowledge and care of the environntenincluded into the teaching $bcial
Studies s@s to make participants more cognizant of the impapborenvironmental
care?

Areas of Focus

Definition of environment

Environmental perception

Best practices in environmental care and protection
The human impact on the physical environment

[ el e i

Module 2: Sustainable Development
Key QuestionWhat is sustainable delopment and why is it important fsmall developing nations?

Areas of Focus

Definition of sustainable development

Initiatives in sustainabldevelopment

Education for sustainable development

Developing a sustainable cool environment project

The importace of sustainable development for small developing nations

[T e e i e

Module 3: Climate Change and Global Warming, Weather and Climate
Key QuestionWhat is the impact of climate change and global warming on the environment as well as
economic and social developn@nt

Areas of Focus

Definition of climate change
Causes of climate change
What is climate change
Impact of climate change

cocc

Module 4: Caribbean Demography
Key QuestioniTo what extent ddemographic issues impact the developme@apibbean society
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Areasof Focus

Definition of demography

Origins of Caribbean people

Migratory patterns

Key concepts associated with gender studies
Problems faced by different genders in society

[l i i i

Module 5: Caribbean Economic Development
Key QuestionWhat are the major indusés which contribute to Caribbean development?

Areas of Focus
U The contribution of the following industries tcetdevelopment of the Caribbean
A Agriculture industry
A Tourism industry
A Fishing industry

U Problems faced by these industries in the developprentss

Module 6: Social Gerontology
Key QuestionWhat is social gerontolo@What are the problems associated with social gerontology?

Areas of Focus

U Definition of social gerontology

Physical characteristics of the agefiology of the aged
Theoriesof aging

Social perspectives on agingamily life, religion
Economics and aging

Government/ Public Policy and the aged

Problems experienced by the elderly

Solutions to problems experienced by the elderly

[ent ent I ent B et N et BN e N ]

Module 7: Law and Society
Key QuestionTo whd extent ighelaw responsible for the maintenance of order in the sdziety

Areas of Focus

Social order

The agents of social control

The role of law enforcement officers and agencies
The rights of citizens

[l i e i
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Learning Strategies

Groupdiscussions
Resourceersonnel

Dramatic presentations

Reading seminars

Videos

Documented case studies, scenarios

FEEEFEE

Assessment

x Individual research paper @nselected social issue confronting Caribbean Solcimty the
course content.

The assignment would involve the identitica of a particular social issue that constitutes a
social prdolem. This research would require the student to discuss the nature and causes of the
problem identifiedHe/shewould also be expected to offer solutions or make recommendations
towards the &viation of the issue. The purpose of ttésearch is to give the participant
experience in conductingsearchand using analyticalnd reportingkills.

Resources

Texts

Mustapha, Nasser (2018pciology for Caribbean Studentg™(ed.). Kingston, &maicalan Randle
Publishers.

Parry, O. (2000)Male underachievement in high school education: In Jamaica, Barbados,
St.Vincent and the Grenadinédngston, Jamaica: Canoe Press

Snarr, Michael, T. &narr, D, N,(eds). 2005Introducing global isges. London: Lynn Rienner
Publishers, Boulder & Company.

White, Brian, Little, Richard & Smith, Micha€2005). Issues in world politicsNew York:
Palgrave, Macmillan.

Selections from databases of international agenciesUNBSCO, World Bank; CARI©OM; regional
and international newspapers and magazines; government/public documents, speeches by psafessional
related fieldsto becompiled
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SECTION 4: ELECTIVES

32. ETTC/EL 401: CONTENT AREA LITERACY

Semester: Year 4, Semester 1
Prerequisites: Literacy Development in Earighildhood Teaching Reading at the Junior Level

Course Description
The difficulties which students have with reading content area texts are caused by a varietyatatsdll
issues. Some students have problentseimr st andi ng the authordéds ideas
to mentally orgaisethose ideas as they read. Others have not had many experiences with the topic and
donat know how to make meaningful and personal connections. Still, others labeltthagé®o hard or
boring because they lack the effective reading and writing skills needed for success.

However, even though content area teachers are aware that reading is a complex process, they are often
reluctant to teach the reading and writing Iskihat students need as they see it as additional work which
subtracts from the time they should be spending teaching content. The aim of this course is to introduce
classroom teachers to reading and writing strategies that will help students becoreffentive readers

and independent learners. As students become more independent in their learning, teachers are freed up to
spend more time with those students who may be experiencing difficulties and need extra support.
Therefore, teaching content argeeracy rather than eroding time spent on teaching content, creates
opportunities for more learning since it teaches students how to learn.

This course will expose teachers to a gamut of instructional strategies that could be used in every content
area 0 help students gain meaning from texts, solve problems related to texts, think critically in
responding to texts, and reflect objectively on content area material.

General Oljectives

Develop positive attitudes to teaching reading and writing skillsércontent areas
Acquire skills in using content area reading and writing strategies as instructional tools
Utilise technology as a tool for content are literacy instruction

Guide learning and assessment in the content asag literacy as a base

< <K<

Course d Study
Module 1 The Concept of Content Area Literacy

Module 2 Content Area Texts

Module 3 The Nature of Text Structure

Module4 Content Area Reading Strategies

Module5 Vocabulary Development Strategies

Module 6 Writing strategies for Usanithe Teaching of Content Area Literacy

Module 7 Reading and Writing in Social Studies

Module 8 Reading and Writing in Science

Module 9 Reading and Writing in Mathematics

Module 10 Using Technology in Content Area Reading and Writing
Modue 11 Using Real World Literacy in the Content Areas
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Course Content

Module 1 - The Concept Of Content Area Literacy
Key QuestionWhat is content area literacy?

Areas of Focus:
0O The content teacherds role
U Characteristics of an effective content aigadcy programme

Module 21 Content Area Texts
Key QuestionWhat is the nature of content area texts?

Areas of Focus:
U The nature of content area texts
U Organisatioal aids
U Reading aids that facilitate comprehension of textbooks

Module 3 - The Nature of Text Structure
Key QuestionWhat are the various ways of structuring informational texts?

Areas of Focus:
U What is text structure
U Types of text structures used to write informational texts
U Peculiarities of content area texts

Modules 4 : Content Area Reading Strategies
Key QuestionWhat reading strategies can be applied to the various content area texts?

Areas of Focus:
U Applying reading strategies to comprehend various content area texts
U Reading strategies for the three phases of cognitive miageBefore Reading, Dring Reading
and After Reading

Modules 5: Vocabulary Development Strategies
Key QuestionWhy should all content area teachers include the teaching of vocabulary in their courses?

Areas of Focus:
U Techniques for teaching words
U Brainstorming
U Semantic mapping
U Conceptual techniquesGraphic orgaisas , Semantic Feature Analysis, Word Sorts
U Mnemonic devices
Modules 8 - Writing Strategies For Use in The Teaching bContent Area Literacy
Key QuestionsHow does the use of writingtvities enhance content area learning for students?
What writing routines are appropriate for fostering comprehension of content areas
texts?
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Areas of Focus:
U Content Area Writing Routines that foster comprehension of content areai tgatsnak,
learring logs, paraphrasing, summancs

Module 7: Reading and Writing in Social Studies
KeyQuestion What are some of the factors that m&keial Studietexts difficultto understand?

Areas of Focus:
U Reading and writing in social studies
U Survey echniques

Modules 8: Readingand Writing i n Science
Key QuestionsHow can teachers help students to build literacy in science?

Areas of Focus:

U The nature of science texts

U Understanding science concepts
U Using imagery and Thinklouds

U Evaluating Scierific Information

Module 9: Reading and Writing in Mathematics
Key Question: Wh a't |l iteracy techniques <can
problems?

Areas of Focus:
U Mastering technical vocabulary in mathematics
U Reading worded ptidems
U Using writing to foster understanding in mathematics
U Developing higher level thinking skills in mathematics
u
Module 10 - Using Technology in Content Area Reading@d Writing
Key Questions
How can technology be used as a tool to teach reading &tidgnin the content areas?
How can the Internet help students to better understand concepts in the content areas?

Areas of Focus:
U Teaching students how to use the Internet Effectively
U Exploring Internet SitesSearch engines, Virtual Field Trips, Comgr Software

Modules 11: Real World Literacy In The Content Areas

Key Question: How can teachers integrate real world literacy in teaching and learning in the content

areas?

Areas of Focus:

U Strategies to promote real world literacynewspapers, Gts and graphs, videos, DVDs,

television, magazines

Engagement/Learning Strategies/Approaches

+ Direct Instruction
4+ Lecture/Discussion
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Co-operative Groupings
Discovery Learning
Inductive Teaching
Graphic Orgaises
Reciprocal Teaching
Brainstorming
Compute-Aided Instruction
Oral Presentations
Viewing

FEEFEFEEEEF

Assessment

x  Reflective Journal (30%)

x  Production of a Booklet to inform teachers on Reading and Writing Strategies for the Content
Areas (20%)

x  Construction of an activity to teach comprehension in a subjeat(20%)

Vocabulary Strategy to teach a concept in a specific subject area (20%)

x  Oral presentation§10%)

X

Resources
Recommended Texts:
Chall, J. S. (1966)Stages of reading developmef® ed.). Fort Worth: Harcourt.

Gunning, Thomas. (2003uilding literacy in the content area8oston: Pearson Education Inc.
Shell Education. (2008)Successful Strategies for reading in the content afdastington
Beach, CA.

Tama, M. Carrol. & Haley, Anita McClain. (200Guiding reading and writing in the ctant areas:
Practical strategieslowa: Kendall/Hunt PublishinG@ompany.

33. ETTC/EL402: SPANISH

Semester: Year 4, Semester 1
Prerequisites: None

Course Description/Rationale

Communication is one of the main reasons for studies in the fdegignage. The skill of developing the
participantso or al competence i n the target I
ultimately, the embracing of the target culture. This course seeks to focus not only the honing of these
oral skills butalso to bring an in depth awareness of the social norms and mores within the target culture
and its influence on target language use. Thesatiitin of real life situationso elicit andevoke target
language responsds key in understanding the impantze of interpersonal skillsand the overall
engagement of appropriate and efficient communicative competencies.

General Objectives

Develop a basic level of oral competence in the target language e.g. grammar,, phonics
Cultivate a general understandiof the target culture e.g. festivals, fooets.

Use the appropriate written and oral forms, terms, idioms and nuances in the target larmuage
Yo tengo cinco afosél am five years ol d.

<<<
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Suitably respond in the target language to everyday situatimhtoalicit the same frorthe
students e.g. to make a reservation at a hotel, ke lsua order in a restaurant

Know the four basic skills in the foreign language and essential components of each

Be aware of the specific strategies used for each intiedeoreign Language Teaching (FLT)
with an emphasis on the primary level

Know how to integrate the four basic foreign language skills effectively at the primsigge
Utilise resources which efficiegtenhance the rendering of ba&iceign language dlks

Be aware of current trendstime use of technology in the Foreign Language @#3sroom
Assi st in the devel opment of studentsd <creat.
technology in the FL classroom

Engage in FLT that is varied and et to the diverse student needs and learning styles

< <<<<K< <K <

Course of Study

Module 1:Development of Oral and Social Competencies in the Target Language.
Module 2:Teaching of the Four Skills in the Foreign Language
Module 3 Foreign Language Teaching and the aéTechnology

Course Content

Module 1: Development of Oral and Social Competencies in the Target Language

Key Question: What are the oral and social competencies necessary for teachers to be able to advance
and devel op st ud eorctltsrdl knowledge in thdtardet laguage ahd s o c i
culture?

Areas of Focus:
U Meeting people anidlentifying persons and things
Soliciting and giving information.
Expressing location and extending invitations.
Discussing past activities and describihg weather conditions
Shopping (clothes, food in the market/supermarket)
Ordeing a meal in a restaurant/cafe
Making a reservatin in a hotel

et et et et et ) e

Module 2: Teaching of the Four Skills in the Foreign Language
Key Question: What makes teaching of the fakills an important aspect of foreign language teaching?
How does one significantly equip the teacher to meet the abovementioned need?

Areas of Focus:

U The four basic foreign language skills and essential components of each

U Specific strategies usedrfeffective FLTatthe primary level

U Integrating the four basic foreign language skills effectively at the primary stage

U Utilising resources which efficiently enhance tearningof the four basic foreign language skills

U The skill of Reading: Developmenf the skill and the use of resources for such e.g. appropriate
materialselection for learnsrd a g e, S t golrext userofdgramroar, Lnddrsyanding the
cultural nuances and idiomatic expressions passageUse ofauthentic materialrom baoks,
magazines,-enails, comics

U The skill of Listening: Development of the skill and the use of resources for such e.g. appropriate
listeningmaterialfor learnes 6 a g e, s t forimelatirg guwkstiend for llisteninymaterial
to elicit a specific reponse etc. Use of videos, audio recordings, songs

Page |137



U The skill of Writing: Development of the skill and the use of resources for such e.g. correct usage
of grammar, appropriate use of idioms, noting differences in writing in the native and target
language

U The skill of Speaking: Development of the skill and the use of resources for such e.g. suitable
scenarios to duplicate real life situations, debating current social issues, oral presentations on
matters pertaining to educatiamse of native spé&rs whemeeded, peer work

U Submission of groject/pedagogical aid to reinforce one or more of the areas above.

Module 3: Foreign Language TeachindFLT) and the Use of Technology
Key Question: Why is it important that the use of technology be included in FLG® Hoes the FL
teacherefficiently use technology in the classroom?

Areas of Focus:

U Current trends in the use of technology in the FLT classroom.

0 Devel opment of studentsd creative and innovat.i
FL classroom

U Engaging intechnology usehat is varied and caters to the diverse student needs and learning
styles.

U Appropriate use of computer games to teach vocabulary, grammar etc.

U Appropriate use of ideos: types of videos, suitabilitipr the lesson and approaté lesson
segmentssuitability for thestudentsetc.

U Use of Smartboard arsinartphone technologies: teractive sessions

U Appropriate use of songs, listening comprehensions to teach grammar, culture, vocabulary etc.

Learning Strategies and Approaches

+ Co-operative Learning
+ Role play
+ Scenarios
+ Computer Aided Instruction
+ Communicative Language Teaching
Assessment
x  Quizzes 40%
x  Oral Assessment 40%
x  Project/pedagogical aid 20%
Resources
Texts:
Potowski, Kim, Sobral, S. and Dawson, L. (201Bjcho y hecho: BeginningSpanish (10th

ed.).Wiley, UK.

RecommendedSupplemental Reading:

Hood, Philip and Tobutt, Kristina. (2015)[eaching languages in theprimary school
London:Sage Publications
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Kirsch, Claudine. (2008). Teaching foreign languagesin the primary school. London:
Continuum International Publishing Graup

Drinkwater, Nicola. (2008)Games andactivities for primary modern foreign languages
Harlow: Pearson Education Limited.

34.ETTC/EL403: HEALTH AND FAMILY LIFE EDUCATION

Semester: Year 4, Semester 1
Prerequisite: None

Course Description/Rationale

Our Caribbean youth are faced with personal, social, emotional, physical and health challenges which can
be complex.Thesecan significantlyimpact and threaten the naturalggression of each Caribbean
society. Specifically, Caribbean juvenile agencies have agreed that there are many negative
manifestations of youth socialization which have led to the establishment of alternative youth subcultures
which provide selesteem, acial standing and income for some youth. More importantly, these
subcultures are ofteassociated with negative consequences suilitescy, drugs and violence.

In order to meet these challenges effectivehyge needs to be a commensurate shifayafrom the
traditional teaching and learning interactioirs schoolsif children are to be equipped for productive
citizenship. 1 is against this background thhis Health and Family Life Education (HFLE) course has
been conceptualised.

This course efiraces the follwing foundational themes
1 Self and Interpersonal Relationships
1 Sexuality and Sexual Health
1 Appropriate Eating and Fitness
1 Managing the Environment

These thematic areas are to be addressed through lifetslsksl educatioRarticipantswill experience
avariety of methodolgies which theycan use to enhandkeir skills in the classroom as thaitempt to
reach students with varying learning styles. Life skills application and intextiati will equip
participants with skills which wodl prepare them to help studemésbecome lifelong earners and to
become meaningful contributors to the social and economic landscape.

General Objectives

Understand the importance of teaching HFLE in the school system

Exhibit the qualities that will redict an effective HFLE teacher

Determine the importance of life skills

Prepare structured life skills lessons on any of the HFLE themes

Demonstrate the use of appropriate pedagogical approacthesteéaching of HFLEessons

Design appropriate alternativassessment methodologies to assess specific topics that are
outlinedin any of the four HFLE themes

<K<K
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V Design resource materials to facitié learning in HFLE classrooms
Courseof Study

Module I HFLE and You, the Teacher

Module 2 HFLE and the Life SKs Approach

Module 3 Assessment of HFLE

Module 4 From HFLE Theory to Life Skills in Practice

Course Content

Module 1: HFLE and You, the Teacher

Key QuestionsDo you think that HFLE is the correct curriculum response to the problems that
Caribbeanyouth face?
Whatqualities, skills and competencgsould an effective teacher of HFLE possess?

Area of Focus

U HFLE a curriculum esponsed problems Caribbean youthde

Problems facing Caribbeanoyth

The ideal Caribbeangpson

What is HFLE & Why HFLE?

HFLE regionalstandards and core outcomes/thematdigent

The profile of an effectivedalth ad family life teacher

Qualities/charderistics of an effective HFLEeacher

The importance ofeflective practice with emphason journaling and portfolio development

Ethics and the HFLEetcher

coocoocccc

Module 2: Life Skills Education

Key Questions:
What are life skills and how effective is life skills education in helping to transform lives?
What are thgroblems or challenges that eacher may encounter whenabing life skills?

Areas of Focus
0 What ardife skills?
Life skills versus livéihood ills
Types of life &ills
The theoretical underpinnings of life skilldueation
Challenges in teaching liféidls
Personal challenges to teachiiig bkills
Pedagoigal challenges to teaching lif&is
Cultural dhallenges to teachirlde skills
Psychosocial leallenges to the delopment and maintenance of asjtive andsafe classroom
environment
Life skills in the classroompedagogical jpproach
Acknowledging yur learning styles and appreciatihg learning style®f others
Creating the active learner through life skills education
Life Skills Steps Model
Promoting positive behaviours with life skills

coocoocccc

(el e i et i ]
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Module 3 Assessment of HFLE
Key Question: How canthe teacher assess

Areas of Focus
u
What is @sessment?

Examples of alternativesaessments
Perbrmance dsks
Rubrics and other evaluatioods

ety el et et e e

studewith varying abilities in thédFLE classroom?

Alternative assessment methodologies &wegsing HFLE

Why is alternative assessmealavantin the HFLE?

The Importance of thegptfolio for HFLE

Module 4: From HFLE Theory to Life Skills in Practice

Key Questions:

How canthe teacheutilise creative skills to design lesson plans for HFLE?
How canthe teaber effectively delivelessonausing a life skills approach

Areas of Focus
u
Self andinterpersonal@lationships
Sexuality and sexuakalth
Appropriate eating andtfiess
Managing the avironment

Reflective practice inaion

cocoooccc

Transferring knowledge intaction

Using creative skills toekignlessons for the four areas of thematatent

Teaching HFLE themes using the life skillpproach
The HFLE eacher as eeflective pactitioner

The HFLE teacher: An equipped educationalctitioner

L earning Strategies and Approaches

Panel discussions
Debates

Buzz Groups

Large Groups
Interactive Approaches
Games

Roleplay

Scenarios and Vignettes
Simulation
Dramatigtion

Multi Modal

Music

Poems

Story telling

Dance

Art

Media/News Articles
Videos

Manipulatives
Confeencing
Integration of Technologies
Resource Persons

FrEFFrrrrrrrerrrirrerseee
FrEFFEFFEie FrREFREFeeee

Co-operative Learning

JIGSAW

TPS (ThinkPairShare)

STAD (Student Teams Achievement Division)
TGT (Team Games Tournament)
Group Investigation

Seminars

Workshops

Peer Tutoring

Delivery Strategies
Experimental/experiential activities and exercises at
personal level.

Inclusive:

Inventories

Journals

Portfolios

Skills application

Discussion

Group Projects

Microteaching

Tours

©
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Assessment

Assessment Item Weighting
Group Project 30%
Group presentatieiieaching of Life Skills Lesson 20%
Course Completion Portfolio 50%
Total 100%
Resources
Texts:

Drakes, G., Fuller, M., Graham, C., Jenkins, B., & Eastland, C. (2B¢4)th and familyife education
teacher's gide.USA: Macmillan Publishers Ltd.

Duncan, F., & Goddard, W., H. (201Bamily life education: Principles and practices for effective
outreach(2nd ed.) Thousand Oaks, CA: Sage.

Fisher, A., Seamons, S., & Cresswell, R. (208} SE Health & sdal care: Student book foOCR.
(2™ ed). London: Folens Ltd

McGinnis, Ellen and Arnold P. Goldstein (20@&ill streaming in early childhoodNewstrategiesand
perspectives for teaching prosocial skilRevised edChampaigniL: Research Press.

McGinnis, Ellen and Arnold P. Goldstein (19%Aill streaming the adolescent: Newategies and
perspectives foriaching prosocial skillRevised ed. Champaign, IResearch Press.

Websites

Department of Mental Health World HealfirganisationGenevalife Skills Education in Schools.
1997 .http://www.asksource.info/pdf/31181 lifeskillsed_1994.pdf

World Health Organisation (2001). Regional Framewk for Introducing Life skills Education to
Promote the Health of Adolesiats http://203.90.70.117/PDS_DOCS/B3352.pdf

Health and Life Skills Guide to Implementation.
http:/Mvww.education.alberta.ca/teachers/program/health/resow@esétth.aspx

You Tube Videos

1. https://lyoutu.be/BJGrCY_IEw (Health & Family Life Education)

2. https://youtu.be/ltnboaUAIXILearning to Make Better Choices)

3. https://youtu.be/9CVWKKFIOXs(UNICEF: Teaching Sex Educationn i Schools in the
Caribbean)

4. https://lyoutu.be/LR2gDZz8hLw(Changing Lives: The Impact of Health & Family Life
Education)
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http://www.asksource.info/pdf/31181_lifeskillsed_1994.pdf
http://203.90.70.117/PDS_DOCS/B3352.pdf
http://www.education.alberta.ca/teachers/program/health/resources/k-9health.aspx
http://www.education.alberta.ca/teachers/program/health/resources/k-9health.aspx
https://youtu.be/D-jGrCY_IEw
https://youtu.be/1tnboaUAIXI
https://youtu.be/9CVwkKF9OXs
https://youtu.be/LR2gDZz8hLw

35.ETTC/EL 404: THE TEACHING OF PHYSICAL EDUCATION

Semester: Year 4, Semest&
Prerequisite: None

Course Description/Rationale
The Physical Educatiooourseforms an essential part of the Bachelor of Educgtimgrammeoffered
by the Erdiston Teachersd Training College. Thi s
goals being to expose student teachers to the basic fundamentals of Physical Education at the primary
level. Thecourse comprises twelvaoduleswhich will provide participants with the knowledge and
experiences necessary to arg@ and implement a qua&ji Physical Education programme within their
institution.

On completion of thesourse, it is hoped that participant®uld have acquire@KILLS in developing
appropriate activities to enhance the motor skills and physical fitness of their studéetsshouldalso

be competent in formulating lifelong movement activities for various ages and ability levels.
Additionally, they will be sensied to the vital role that Physical Education plays in the school
curriculum especially as it relates to the elepment ofwell-roundedand healthy students.

General Objectives

V Outline the importance of Physical Education in the school curriculum

V Know how to a@velop lessons that reflect student centred approaches to the teaching of Physical
Education

V Outline stategies to effectively manage challenging situations in Physical Education

V Understand the role of the Physical Education teacher

V Understand how toreate low cost Physical Education materials and equipment to be used in the
delivery of lessons

V Know how todevelop lessons that integrate Physical Education into other subject areas

V Recognise thbasic structure and functions of the systems of the human body

V  Appreciate the importance of good nutrition to optimum performance in sports and healthy living

V Demonstate an understanding of basic first aid.

V Know how to fan effectively for events that occur within the primary school environment

V Acquire basic knowledge and skills in the disciplines of football, cricket, netball and track and
field.

Course of Study
Modulel: The Importance of Physical Education on the School Curriculum
Module 2: Physical Education Teachii@rategiedVlethods- Direct and Indirect Teaching
Learning Strategies

Module 3: The Role of he Physical Education Teacher

Module 4 Effective Planning in Physical Education

Module5: Introduction to Anatomy and Physiology

Module®6: Health and Nutrition

Module7: Integrating Physical Education into other subject areas

Module8: Basic First Aid

Module9: Classroom Management and Ongsation

Module 10: Movement Education

Module 11: Skills Analysis in track and field, football, netball and cricket
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Course Content

Module 1: The Importance of Physical Education on the School Curriculum
Key QuestionWhy should Physical Education imeluded on the $wol curriculum?

Areas of Focus
U Rationale for teachinghysicalEd ucati on in the school és curricul
U Research on the benefitsRifysicalEducation
U Fundamental locomotor, ndacomotor, and manipulative skills
U The development of life sk$ throughPhysicalEducation

Module 2: Physical Education Teaching Methods
Key Question:What are the specific methodologies required to teach Physical Education?

Areas of Focus
U Direct and indirect teaching strategies useBhysicalEducation
U Advantages and disadvantages of direct and indirect teaching strategies
U Periodisation as it applies to planning the Physical Education programme

Module 3: The Role of the Physical Education Teacher
Key QuestionWhatdoes the role of the Physical Educatiea¢her in the primary school entail?

Areas of Focus
U Function of thePhysicalEducation teacher within the school environment
U Role and responsibilities of thiysicalEducation teacher
U ThePhysicalEducation teacher and the law
u
Module 4: Effective Planning in Physical Education
Key Question:How can the teacher plan effectively for the implementation oPhiysical Education
programme

Areas of Focus
U Effective planning and preparation flélysicalEducation
U Benefits of planning in thEhysicalEducation programme
U Writing general and specific objectives féysicalEducation
U Designing and developing instructional and lesson planBhigsicalEducation classes

Module 5: Introduction to Anatomy and Physiology
Key Question: Why is knowledge of anatomyndh physiology essential for teachers of Physical
Education?

Areas of Focus
U The structure of the human body
U The function of the various structures and organs of the body
U The implications of the study of anatomy and physiplfy the teaching dPhysicalEducation
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Module 6: Nutrition for Optimum Performance in Physical Education and Sports
Key Question:What contribution does nutrition make to the performance of children in Physical
Education and Sport?

Area of Focus
U Nutrition and its impact on spiing performance
U The role of nutrition education in the teaching of physical education
U Recent trends and developments in the area of nutrition and athletic performance
U The role of thePhysicalEducation teacher in promoting healthy lifestyles

Module 7: Integrating Physical Education into Other Subject Areas
Key Question: How can Physical Education be integrated into other sulgezs in the school
curriculum?

Areas of Focus:
U Integrating Physical Education in the physical, social, emotional amifuapidimensions of
living
U Using Physical Education &pply and reinforce concepts taught in other subject areas

Module 8: Basic First Aid
Key Question: What is the importance of basic first aid to the Physical Education teacher?

Areas of Focus
U Importance of basic first aid to the Physical Education teacher
U Types of injuries that may occur duriRgysicalEducation and sport

Module 9: Classroom Management and Organisation
Key QuestionWhy is classroom management and organisation important in Philoaation?

Areas of Focus
U The importance of classroom management and organisation in Pldicaltion
U Peculiarities of the Physical Education lesson and their implications for classroom management
and organisation
U Strategies which can be used to ims® the level obrganisationand assist in maintaingn
appropriate behaviour durindgh¥sicalEducation classes

Module 10: Movement Education
Key QuestionWhat is the importance of movement education to the development of young children?

Areas of Focus
0 Fundamentals of movement
U Strategies for Practical and theoretical knowledge for teachers to help them develop

Module 11: Skills Analysisi Track And Field, Football, Netball, Cricket
Key Question: What are the skills requirefr the disciplines of Trdcand Field, Football, Netball, and
Cricket?

Areas of Focus
U Skills required for the disciplines of Track and Field, Football, Netball, and Cricket
0 Correct techniques to guide children in the development of skills of Track and Field, Football,
Netball,and Cricket
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Assessment

x  ContinuousAssessmentindividual and group projects, demonstrations and quizzes

x  Participate in at least 80% of practical activities unless exempted for medical reasons.
x Attend at leas®0% of class sessions

Specific Assessmerfor Modules:

x Brainstormingand group presentation on given topics f

Education on the School Curricul umo (5 marks)
x  Group presentation and demonstratiarsing a selected teaching strategy to teach a skill to the grou
(10 marks)
x Brai nstorming and group presentation on given t o]
Teacher o (5 marks)
x  One instructional plan for 5 weeks on a selected topic in Physical Education (10 marks)
x  One lesson plan on a topideseted from the instructional plan (10marks)
x  Quiz on topics covered (10marks)
x  Create a daily meal plan for an athlete in a selected sport (5 marks)
x Co-operative grouping Create a game or activity in Physical Education to teach a concept from
anothe subject area in the school curriculum (10marks)
x  Simulation and demonstratierParticipants work in groups tosess and treat various injuries
(10 marks)
x Brainst orming and group presentation on given tor
Organisatiorp (5 marks)
x Participation in movement activities and creation of group movement sequence using a variety of
movement concepts (10marks)
Demonstration of basic skills in football, netball, cricket and track and field (5 marks)

x  Group demonstrain | teaching a selected skill in any of tthsciplines covered to a groy® marks)

Total = 100 marks
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36.ETTC/EL 405: INTRODUCTION TO EDUCATIONAL LEADERSHIP

Semester: Year 4: Semester 2
Prerequisite: None

Course Description/Rationale:

The practice of educational leadership is regarded as a participatory, inclusive endeavour ifi the 21
century. School leaders are encouraged to include teachers, parents and other school constituents in the
various leadership and managerial processes wtleirschool. Teachers should therefore be empowered

with the requisite knowledge of contemporary theories and practices of educational leadership, so that
they may be well equipped to undertake various leadership tasks and responsibilities.

As a participat in this course therefore, teachers will be sensitised about educational leadership
paradigms, conceptand functions of leadership. Participants will be made aware of the various roles
they are expected to undertake whilst assisting with staff develdpthe supervision and mentoring of
colleagues, leadership for learning, the recalibration of school culture and climate, school organisational
change and effectiveness as a whole. Participants will also be made aware of the qualities and skills of
educdional leaders and will be encouraged to engage in reflective practice, so that these qualities and
skills may be honed.

The course emphasises the importance of the teacher leader as an effective communicator and
collaborator in the professional learnimpmmunity (PLC) and the critical importance of teacher
autonomy and decisional capital within the educational settifihis course encourages active
involvement in rethinking and redesigning school leadership, so that it is relevant and meets the needs of
21* century learning.

General Objectives

Constructunderstanding of key educational leadership and management theories and concepts,
and apply these imeir own thinking and practice

Articulate a personal philosophy of educational leadership

Engagein selfassessment and reflective practice to recognise the leadership qualities and skills
they have and those which they need to develop

Function in an empowered, autonomous,-dekcted manner as an educational leader

Learn about and engage in comnuattive leadership within the school setting

Appreciate the critical importance of establishing and participating in professional learning
communities (PLCs) in schools

Practi® teacher leadership and participate in educational leadership inStreergliy school
environment

Critically engage with evidence from research and the practice of educational leadership to be
informed about successful change leadership, school improvement and effectiveness, leadership
for learning, staff development, supervisiooaching and mentoring

Become familiar with policies, procedures and protocols of school leadership and management
Undertake practesbased initiatives to evaluate and imprésadership skills

Collaborate with colleagues to learn, grow and build their capacity for leadership

< < << <K<K <
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Course of Study
Module 1: Theories and Concepts of Educational Leadership and Management

Module 2: The Effective Educational Leader
Module 3: Leadership in the Professional Learning Community (PLC)
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Module 4: School Improvemerschool Effectiveness and Change
Module 5: Strategic Management in Schools

Course Content

Module 1: Theories and Concepts of Educational Leadership and Management

Key QuestionsWhat is educational leadership in theory and as a concept?
How can one formuta apersonal philosophy of educational leadership?
How is educational leadershifpest practised to meet the requirements ¢f &intury
schools?

Areas of Focus
U Educational leadership theories, concepts and philosophy
U Participatory paradigms of leadkig: Distributed leadership, shared leadership transformational
leadership, teacher leadership and organic leadership
U Leadership versus management
U Classical and contemporary theories of management
U Organisational behaviour (the school as an organisation)

Module 2: The Effective Educational Leader
Key QuestionsWhat qualities and skills are purported by educational leadership research as
characteristic of highly effective school leaders?

Areas of Focus
U Qualities and skills of highly effective schoeblders
U The efficacy of teacher leaders: empowerment, autonomy andiigelfed behaviour
U Reflective practice, seissessment and evaluation in educational leadership
U Communcative leadership: @nmunicating effectively with colleagues, students, parerdstze
community
U Job satisfaction, staff morale, motivation and leadership

Module 3: Leadership in the Professional Learning Community (RC)

Key QuestionsWhat happens within a professional learning community?
How canthe teachemparticipate in the a@sblishment and sustaining of a (PLC) so that
the school is a learning organisation where a culture of learning exists within?
What isthe role of the teacher leader imentoring and coaching?

Areas of Focus:
U The concept of a professional learning comityun
U Facilitating staff development: building professional capital within the school
U Nurturing teacher collaboration: A culture of learning with and from each other
U Mentoring and coaching as leadership
U Clinical supervision and teacher evaluation

Module 4: School Improvement, School Effectiveness and Change

Key Quesbns: What isthe role of the teacher leadir school improement, school effectiveness and
change within tk educational environment?
How canthe teacheassist in the leadership of leargirand instriection to ensure student
successnd school effectiveness?
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Areas of Focus
U Leading for school improvement and effectiveness
Leading and managing change within the school environment
Leading learning in the 2century school community
The sclool-family-community connection
Recalibrating school culture, climate and student discipline

[ i e

Module 5: Strategic Management in Schools

Key QuestionsHow canthe teacheassist with the planning and implementation of strateggasures
to ensure the eftéive management of the school?
What are the policies, procedures and protocols with whidh teachershould be
familiar?

Areas of Focus:
U Policies, procedures and protocols in school leadership and management
U Management information systems
U Data driven dcision making as leadership
U Strategic planning basics
U Managing school finances and budgeting basics

Learning Strategies/Mode Of Engagement:
Participants will construct understandings about educational leadership by engaging in:

+ Selfdirected learning
+ Brain-based learning (brainstorming; tapping prior knowledge)
+ Casebased learning
+ Lecture discussion
+ Socratic dialogue and questioning
+ Inquiry-based learning and questioning
+ Cooperative learning and group presentations
+ Online learning and integrated técthogies
Assessment
Assignments, Dates and Percentage Marks
15% Ongoing In-class and online participation
25% Submission of statement of educational leader
philosophy
15% Submission to online Weblog: Journal Article Review
45% Group presentatits

Please Note the Following:
x  ALL course marks are worth a combined total of 100T¥e programme handboagivesclarity on
the allocation of marks per the assigned grades.

x Information for Online Participation: Participants are required to log ontb@ edmoodle platform
to participate in online discussions and to complete online assignments. Articles for your weekly
readings will be posted on this platform.
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x  Participation 10%: The quality of the engagement is highly dependent on participant cdiatné&u
and willingness to be involved. Participants are therefore expected to attertid-fiace and online
sessions having assimilated the content of the assigned readings. They are encouraged to contribute
group discussion by sharing talking point ageriences, raising and answering questions, and by

to

expressing personal and professional perspectives, views and ideas on various topics and issues.

Participation will also be graded based on the extent to which you positively and meaningfully
contributein cooperative grouping activities.

x  Online Weblog - Journal Article Review 15%: Learner autonomy is encouraged. A democratic,
creative space will be provided online, for participants to write a reflective comment and express their
views relativetothe ont ent of a prescribed journal arti
blog posts through a comment/feedback link. Each participant must posts THREE (3) comments of a
minimum of 75 (seventfive) and a maximum of 100 (one hundred) words. Hp#rids are
encouraged to cite additional literature that is relevant to the topic being discussed in the journal
article under review.

x In-Class Group Presentations 20%Groups will make 20 minute presentations in class, based on a
topic from the course otent. Guidelines will be given regarding the group presentations, but
participants will be allowed the creative space to design their presentations. A typed version of the
presentation is to be submitted to the registry on the date stipulated.

x In-Class Goup Presentations45%: Groups will make 20 minute presentations in class, based on a
topic from the course conte(®5%) Guidelines will be given regarding the group presentations, but
participants will be allowed the creative space to design theiemtaatonsTen percent (10%) of the
final mark for this assignment will be allotted for peer assessment. Each group member will rate other

members on a scale of5l, based on membersoé | evel of parti ci

presentationA typed version of the presentation is to be submitted to the registry on the date
stipulated.The typed version is worth ten percent (10%) of the final group mark.

Readings: links to readings and videos relevant to weekly course topics and themes reiide dor
participants.

37.ETTC/EL406: TEACHER TOOLBOKOR THE TWENTYFIRST CENTURY

Semester Year 4, Semester 1
Prerequisite: None

Course Description/Rationale

This course is designed to equip participants with knowledge and skilfettivefly design and develop
instructional materials and media for use in the teaching and learning environment. They will explore
issues pertaining to the use of technology and other instructional resources. Participants will be provided
with opportunites to design a variety of instructional resources that are culturally relevant utilising
indigenous materials. It is anticipated that teachers will use the resources effectively to create a rich
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classroom environment conducive to teaching and learniniglitidnally, it is hoped that the
competencies gained as a result of participation in this course will help to establish a school culture of
producing and utilising resources to enhance practice.

General Objectives

V Be familiar with arguments for and agsiitthe use of instructional resources in the teaching and
learning process.

V Value the importance of using instructional resources as an integral part of the teaching and
learning process

V Be aware of the relevant and varied instructional resourcesathditecused in the teaching and
learning process.

V Be cognizant of good practice in the use of instructional resources in the teaching and learning
process.

V Demonstrate the ability to design appropriate instructional resources that can be used to support
learning in a variety of contexts.

Course of Study

Module 1: Issues in the Use of Instructional Resources in the Tedabémging Process
Module 2: Creating Tangible Tools

Module 3: Instructional Technology Hardware Tools

Module 4: Instructional Technody Software Tools

Course Content
Module 1: Issues in the Use of Instructional Resources in the Teachuh@arning Process

Key questionWhy should | use learning and instructional resources in order to be effective in the
teaching and learning process?

Areas of Focus
U Arguments for and against the use of instructional resources in teaching
U The various types of instructional resources
U The use of appropriate instructional resources
U The use of culturally responsive/relevant instructional resources
U Theconcept of a UDL (Universal Design for Learning) classroom
Module 2: Creating Tangible Tools
Key Questions:
1) What are the benefits of creating tangible tools to facilitate learning in my classroom?
2) How do | create tangible tools that are visually appeaking relevant for my classroom?

Areas of Focus
U Making Tools with PapeirPoster, charts, flash cards
U Making Tools with wood Puzzles, models
U Book Binding
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Module 3: Instructional Technology Hardware Tools
Key Question What hardware tools are essaitfor the teaching and learning process?

Areas of Focus
U Critical features and connectivity of the data projector
U Features of interactive whiteboards
U Operational characteristics of the web/video camera

Module 4: Instructional Technology Software Tools
Key Question: What software tools are essential for the teaching and learning process?

Areas of Focus
U Techniques for use in exploring the Web with safety, efficiency and success
Creating web pages
Programme design
Coding for games
Coding for mobile app

cCccc

Learning Strategies/Approaches

Co-operative grouping
Computerassisted instruction
Group/individual presentations
Project approach
Lecture/discussion

FEEEE

Assessment

X

Pasition paper 20%
x  Portfolio including at least four pieces of instructional materiatpediai 80%

Resources

Texts:
Cuban, L. (2003)Oversold and overused: Computers in the classrd@ffied.). Cambride:

Harvard University Press

Hayes Jacobs, H. (Eds). (201QGurriculum 21: Essential education for a changing world.
Creatingleani ng connect i osavystidenbAlexanddaaASE3 t ec h

McShaffry, M. & Graham, D. (2013Tourse technology PTRvailable from Database: eBook
Academic Collection.

Mulka, L. (2014).Cyber literacy for the digital agéVarwick: B E Publishindnc.

Petty, G. (2009)Teaching today: A practical guid&d™ ed.). Cheltenham: Nelson Thorne.

Solomon, G(2015). Technology & learningeducation Sourge36(2), 3233.

Web links and relevant videos
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ASSESSMENT PROTOCOLS

Assessment protocols wilhry according to individual courses and faodace or online
learning. Specific assessments are attached to each course, they could be:

In class individual or group presentations
Portfolios

Research papers

Position papers

Short essays

Responses to bis online

Quizzes

Article/literature review

Collaborative inquiry projects

=4 =4 -8 _8_48_9_9_°_2

Assessments also include class participation and peer arassefsment. Preparatory work for
activities to be engaged in and assignments to be submitted must be startedtimg®adthat
deadlines can be met. It should be noted #tha. COURSE WORK WILL COUNT
TOWARDS FINAL MARKS SINCE THERE ARE NO WRITTEN EXAMINATIONS

Presentation of Papers/Assignments

Students are required to present all their written assignments indacocer with theAPA
manual.

Course Evaluation

Opportunities will be provided for course participants to formally evaluate the programme.
However, staff would be grateful if, during the year, participants brought to their attention any
matters which wold help to improve the programme.

CODE OF ACADEMIC INTEGRITY

Course participants are encouraged to exercise absolute integrityLinacademic
undertakings and to observe the code of academic integrity established by tutors during specific
courses. Theare of academic integrity igrounded on the concept of honesty with respect to
the intellectual efforts of each participant and those of other persons. It applies to the specific
areas of withdrawal from the course of study, submission angutamissionof assignments,
plagiarism and fabrication of data, grade appeal and ethical and academic conduct.
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Procedures for Submission/Norsubmission of written Assignments

All assignmentshould be submitted to the college registry on or before the scheduled
sulmission date. A studemtho doesnot submit his /heassignment(s) within the specified time
will be deemed to havkailed the course.

In the event that a student is unable to submit an assignment for medsahgea
doct or 6 s romearegistred needidalepradtitioner should be submitted, wigdrhours
of the specified submission datecomplete will be recordedalong with the medical reason for
nontsubmission. The student will be allowetb submit the said outstanding assignment(s)
later than the end of the academic year (31 August). Failing this, the studentbeaelquiredo
submit the assignment when tloeurse is offeredagain The studenshouldnote that the
assignment(sinay change and it would be his/mesponsibilityto reregister for the course to
complete the programme.

Procedure for Submission/Norsubmission of online Assignments

ALL online assignmentshould be submitted during the scheduled submission time
frames and dates. A studeviio doeshot participate in omhe assignment(s) within the specified
time will bedeemed to haviailed the course. If a student is unable to submit an assignment for
medi cal reasons, a doctorodos certificate form
submitted, withirR4 hours ofthe specified submission datecomplete will be recordedalong
with the medical reason for neaubmission.Students will be permitted to submit outstanding
online assignments during the sumn&tudents should note that the nofiunctioning of the
techndogy is not a valid reason/excuse for neaubmission of online assignments

Grade Appeal

A participant may appeal a grade. The procedures for addressing the grade appeal are as follows:

1) Within the first two @) weeks of receiving the grade, the partiegipshould discuss the
concerns with the course tutor, stating the reasons for questioning the grade. If this
interview does not resolve the difficulty, the participant shall inform the tutor in writing
that he/she intends to file a grade appeal with tiveipal of the College.

2) Within the first two R) weeks of receiving the grade, the participant shall meet with the
Principal of the College to discuss the grade. The participant must attest in writing that
he/she has informed the course tutor that hefgbads to file a grade appeal.

3) The Principal and course tutor shall meet to discuss the grade appeal.

4) Within two (2) weeks from the date of receipt of the student's written statement, the
Principal of the College shall respond in writing to the paricido notify him/her of the
outcome. The Principal should explain the grading procedures and provide further
clarification as necessary.
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Violation of Academic Honesty

Plagiarism
Pl agiarism is the representatark af ameddhe
without attribution. Pl agiarism may invol ve

guotation marks; a distinctive name, a phrase, a sentence, or an entire passage or essay.
Misrepresenting sources is another form of plagiarism. $teei of plagiarism applies to any

type of work, including research papers, journal and online articles or other writing, computer
programmes, art, music, photography, video, and other media.

Fabrication of Data

Fabrication is the falsification, distasta, or invention of any information or citation in
academic work. Examples include, but are not limited to, inventing a source, deliberately
misquoting, or falsifying numbers, statistics, anecdotes or other data.

Penalty
When verified, depending on thevseity of the offence, violations of academic honesty
maylead to the impositionf the following penalties, eithaingly or in combination

Written disciplinary warning or reprimand

Makeup assignment/presentation or rewriting a paper, subject to adoack
Lower grade on the assignment/presentation, or paper

Lower grade in the course

Failure of the course

Notation on transcript

=A =4 =4 =4 -4 -4

PROFESIONAL CONDUCT

Course participants are expected to adhere to the code of professional conduct which
refers to accounbility, use of appropriate language, civility, cleanliness, fairness, honesty,
justice, regularity in attendance, punctuality, reliability, professional ethicsdisoriminatory
behaviar, respect, trustworthiness, and other aspects of professioraditieh

Attendance and Punctuality

Regular attendance and punctuality are necessary for participants to make meaningful
gains during contact hours, both faoeface and online. It is therefore mandatory tAatL
participants attend®0 % (ninety percet) of the faceto-face and online session&LL
participants are also expected to attend scheduled classes and tutorials in connection with studies,
presentations, internship activities and such other aspects of the programme, as may be
determined from tira to time.

Absences should be for major illnessor emergencie®©ONLY . In such instances,
participants are responsible for contacting
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absence. A written excuse is to be submitted to the Principal oretilma of the participant.
Participants should contact the course tutor regarding the completion of readings, activities or
assignments that were missed due to the parti

Participants should arrange personal business and appointmente amftscheduled
classes. In the case of an emergency, a participant will be allowed to leave a class subject to the
permission of thérincipal or a Senior Tutor. In each case, a Leave Form must be completed
and submitted at thiglain Office. Participantsare deemed to be late, as long as they arrive any
time after the specified time for the clagsttendance will be taken by each tutor at the start
of the class

Regulations for Withdrawal

A participant may withdraw from the programme at any time. HegBbald ensure that
this withdrawal is registered with the College through the submission of a letter written to the
Principal of the College. The participant should also note that the withdrawal will be recorded in
his/her academic record at the ColleBegistration fees paid for the course of study are non
refundable, if the participant withdraws after the fived (2) weeks of study.

Dress

ALL participants are expected to dress appropriately. Clothing should be professional,
clean, and in good repaParticipantMUST refrain from wearing clothing that is short, tight, or
that reveda buttocks, breasts or undergarments. Clothing with derogatory, offensive and/or lewd
messages either in words or pictures should not be worn within the Cdiegesed body
piercings (other than ears for females) and tattoos, are not appropriate for the College.

In-class Conduct

It is anticipated that an atmosphere of mutual respect-dismnimination and
collegiality will permeateALL classes. Participants are thire expected to exercise civility
and to use appropriate language when engaging with each other and tutors. Participants may at
the discretion of individual tutors, use celones and other technological devi€@NLY to
engage in learning activities diog class. It is advised that ethical codes of behaviour,
associated with technology usage, be adhered to throughout the programme. Light refseshment
of water, coffee, tea, juice and a snack may also be permitted for use during class.
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APPENDIX A: Comparative Programme for Daytime and Evening Cohorts

Schedule Daytime Evening Evening
(TRAINED) (UNTRAINED)
ETTC/FE 101: From Then | ETTC/FE 101: From Then| ETTC/FE 101: From Then
Until Now: Exploring Until Now: Exploring Until Now: Exploring
Principles of Education
Principles of Education Principles of Education
(Fundamentad of
(Fundamentas of Education) | Education) (Fundamentad of
Education)
ETTC/GE 101: Teacher ETTC/GE 101: Teacher ETTC/GE 101: Teacher
— Formation and Professional | Formation and Professiong Formation and Professiona
x Development DevelopmentGeneral Development
Il'I_J . Education) _
N (General Educatign (General Educatign
L
=
L ETTC/FE 102: Introduction t{ ETTC/FE 102: Introductior] ETTC/FE 102: Introduction
(‘2 Early Childhood Educatipn | to Early Childhood to Early Childhood
o Care and Development EducationCare and Education Care and
< | Development Development
g_J (Fundamentals of Education (Fundamentals of (Fundamentad of
Education) Education)

ETTC/FE 103: Developing tH
Effective Teacher |
(Fundamentad of Education)

ETTC/LA 101: Contesnd
Pedagogical Approaches in
Language Arts at the Primar|
Level(Core Subject)




Schedule Daytime Evening Evening
(TRAINED) (UNTRAINED)
ETTC/LA 102iteracy ETTC/LA 102iteracy ETTC/MA 101: Developing

YEAR 1SEMESTER 2

Development in Early
Childhood: Content and
Pedagogical Approaches
(Core Subiject)

Development in Early
Childhood: Content and
Pedagogical Approaches
(Core Subiject)

Number Concepts and
Operations(Core Subject)

ETTC/MA 101: Developing
Number Concepts and
Operations(Core Subject)

ETTC/GE 201: Exploring
Social Issues in Education
(General Educatign

ETTC/LA 101: Content ang
Pedagogical Approaches i
Language Arts at the
Primary Leve[Core
Subject)

ETTCSC 101: Foundations
in Primary Science and
Technologyleaching |
(Core Subiject)

ETTC/SC 202: Content an
Pedagogical Approaches i
Science for Early Childhoo
(Core Suject)

ETTC/FE 103: Developing
the Effective Teacher |
(Fundamentals of
Education)

ETTC/FE 104: Introduction
to Human Growth and
Development
(Fundamentad of
Education)

ETTC/TP 409 eaching
Practicum (1)

3 weeks

ETTC/SS 101: Content ang
Pedagogical Approaches il
Social Studies at the
Primary Leve|Coe
Subject)

©
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Schedule Daytime Evening Evening
(TRAINED) (UNTRAINED)
ETTC/FE 201: ETTC/FE 201: ETTCI/LA 102: Litena

YEAR 2SEMESTER 1

Understanding
Exceptionalities in the
ClassroomKundamentals
of Education)

Understanding
Exceptionalities in the
ClassroomFundamentals
of Educatiof

Development in Early
Childhood: Content and
Pedagogical
ApproachefCore Subject)

ETTC/FE 202: Developing
the Effective Teacher Il
(Fundamentals of
Education)

ETTC/FE 202: Developing
the Effective Teacher Il
(Fundamentals of
Education)

ETTC/SC 10lodndations
in Primary Science and
Technologyleaching |
(Core Subject)

ETTC/LA 201: Promoting
the Teaching of Reading al
the JuniorLevel

(Core Subjegt

ETTC/MA 301: Content an
Pedagogical Approaches i
Mathematics for Early
Childhood(Core Subjegt

ETTC/FE 104: Introduction
to Human Growth and
Development
(Fundamentals of
Education)

ETTC/SC 201: Foundation
in Primary Science and
Technologyleachindl
(Core Subject)

ETTC/MA 201: Key
Concepts in Primary
Mathematics(Core
Subject)

©
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Schedug¢ Daytime Evening Evening
(TRAINED) (UNTRAINED)
ETTC/FE 203: ETTC/FE203:Understandiy ETTC/SS 101: Content an

YEAR 2 SEMESTER 2

Understanding the
Principles and Practice of
Curriculum

the Principles and Practice
of Curriculum

Pedagogical Approaches i
Social Studies at the
Primary LevelCore

(Fundamentals of Subject)
(Fundamentals of Education)
Education)
ETTC/GE 201: Exploring | ETTC/GE 20Exploring the| ETTC/FE 201.:

Social Issues in Education

(Fundamentals of
Education)

Teaching of Aesthetics
(GeneralEducation)

Understanding
Exceptionalities in the
Classroom

(Fundamentals of
Education)

ETTC/GE 202: Developing
English and Communicatic
Skills

(General Educatign

ETTC/SC 301: Content an
Pedagogical Approaches i
Science for Juars (Core
Subjec}

ETTC/FE 202: Developing
the Effective Teachdt

(Fundamentals of
Education)

ETTC/SS 201: Planning,
Teaching and Assessing
Social Studies in the
Primary ClassroorfCore
Suhect)

ETTC/TP 410eaching
Practicum (2)

4 weeks

ETTC/SC 202: Content anc
Pedagogical Approaches il
Science for Early Childhoo
(Core Subiject)

©
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Schedule

Daytime

Evening

(TRAINED)

Evening

(UNTRAINED)

YEAR 3 SEMESTER 1

ETTC/SS 20Teaching
Global and Contemporary
Social Issues in Social
StudiesCore Subject

ETTC/SS 20Teaching
Global and Contemporary
Social Issues in Social
Studies(Core Subjegt

ETTC/LA 201: Promoting
the Teaching of Reading a
the Junior LevelCore
Subjec}

ETTC/FE 301: Classroom
Assessment and Evaluatio

(Fundamental®f
Education)

ETTC/EL 405: Introduction
to Educational Leadership

ETTC/SC 201: Foundation
in Primary Science and
TechnologyTeachingl

ETTC/FBO2: Introduction
to Educational Research

(Fundamentals of
Education)

ETTC/EL 406 Teacher
Toolbox forthe 2£
Century

ETTC/MA 201: Key
Concepts in Primary
Mathematics(Core Subject

ETTC/GE 301: Enhancing
Pedagogy Through
TechnologyGeneral
Education

ETTC/MA 301: Content an
Pedagogical Approaches il
Mathematics for Early
Childhood(Core Subje

©
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Schedule Daytime Evening Evening
(TRAINED) (UNTRAINED)
ETTC/MA 30Zontent and | ETTC/GE 406: Exploring | ETTC/FE 203:

YEAR 3SEMESTER 2

Pedagogical Approaches il
Mathematics for Juniors
(Core Subject)

Science, Technology and
Society(Gereral
Education)

Understanding the
Principles and Practice of
Curriculum Fundamental
of Educatioi)

ETTC/LA 301: Promoting
the Teaching of Writing at
the Primary LevelCore
Suhect)

Last Course for Evening
Trained

ETTC/GE 201: Exploring
Social Issues in Echation
(Fundamentals of
Education)

ETTC/SS 30Methods of
Inquiry and Field Work in
Social Studie&ore
Subjec}

ETTC/GE 202: Developing
English and Communicatig
Skills(Gereral Education)

ETTC/SC 301: Content ani
Pedagogical Approaches il
Séence for JunioréCore
Subjec)

ETTC/GE 30Exploring the
Teaching of Aesthetics
(Gereral Education
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Schedule Daytime Evening Evening
(TRAINEPD (UNTRAINED)
END OF
PROGRAMME

ETTC/GE 40&xploring ETTC/SS 201: Planning,
Science, Technology and Teaching and Assessing
Society(Gereral Social Studies in the
Education) Primary ClassroorfCore

YEAR 4SEMESTER 1

Subject)

Electivegany two)

1 ETTC/EL 401: Content

Area Literacy

ETTC/EL 402: Spanish

ETTC/EL 403: Health

and Family Life

Educaton

1 ETTC/EL 40The
Teachingf Physical
Education

1 ETTC/EL 405:
Introduction to
Educational.eadership

I ETTC/EL 406: Teacher
Toolbox for the 2%
Century

E R

ETTC/SC 202: Content an
Pedagogical Approaches i
Science for Early Childhog
(Core Subiject)

ETTC/TP 407: Intermediat
Teaching Practicum (3
weeks)

ETTC/SS 20Teaching
Global and Contemporary
Social Issues in Social
StudiegCore Suject)
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Schedule

Daytime

Evening
(TRAINED

END OF
PROGRAMME

Evening

(UNTRAINED)

-
4

YEAR SEMESTER

ETTC/TP 40 Teaching
Practicum Advanced]l1
weeks)

ETTC/FE 301: Classroom
Assessment and
EvaluatioriFundamentad
of Education)

Last Course for Daytime
Cohort

ETTC/FE 302: Introductior
to Educational Research
(Fundamentals of
Education

ETTC/GE 301: Entang
Pedagogy Through
TechnologyGereral
Education
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Schedule

Daytime

END OF
PROGRAMME

Evening

END OF
PROGRAMME

Evening

(UNTRAINED)

YEAR 5
SEMESTER 1

ETTC/MA 301: Content an
Pedagogical Approaches i
Mathematics for Early
Childhood(Core Subijet)

ETTC/LA 301: Promoting
the Teaching of Writing at
the Primary LevelCore
Subject)

ETTC/SS 30Methods of
Inquiry and Field Work in
Social Studie€ore
Subject)

Page |165



Schedule

Daytime

END OF
PROGRAMME

Evening

END OF
PROGRAMME

Evening

(UNTRAINE)

YEAR 5
SEMESTER 2

ETTC/SC 301: Content an
Pedagogical Approaches i
Science for Juniof€ore
Subect)

ETTC/GE 20Exploring the
Teaching of Aesthetics
(Gereral Education)

ETTC/MA 302: Content an
Pedagogical Approaches i
Mathematics br Juniors
(Core Suject)
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Schedule

Daytime

END OF
PROGRAMME

Evening
(TRAINED

END OF
PROGRAMME

Evening
(UNTRAINED)

YEAR 6 SEMESTER 1

ETTC/GE 40&xploring
Science, Technology and
Society(Gereral
Education)

=A =

Electivesany two)

ETTC/EL 40Content
Area Literacy
ETTC/EL 402: Spanish
ETTC/EL 403: Health
andFamily Life
Education

ETTC/EL 40The
Teachingf Physical
Education

ETTC/EL 405
Introduction to
Educationaleadership
ETTC/EL 406: Teacher
Toolbox for the 2%
Century

ETT/TP 407: Intermediate
Teaching Practicum (3
weeks)
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Schedule

Daytime

END OF
PROGRAMME

Evening
(TRAINED

END OF
PROGRAMME

Evening
(UNTRAINED)

YEAR 6
SEMESTER 2

ETTC/TP 40&dvanced
Teaching Practicum (11
weeks)

Last course for Evening
Cohort(Untrained)
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Una voce et uno animo

(one voice and one mind)



